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Purpose of the Report
In 2008, the Report of the Gender Equity Task Force recommended that the Graduate School conduct a
climate survey of graduate students to glean insights into gender issues and the experiences and attitudes
of graduate students across campus.
The Graduate School decided to expand the scope of the survey to gain a holistic understanding of the
lives of University of Texas at Austin graduate students. The following goals were outlined for the survey:

•

Understand the attitudes, opinions, and diverse experiences of graduate students in both
academic and professional fields.

•

Gain an honest assessment of life as a graduate student at the university with regard to
academic and professional preparation, resources, support, and achievement, as well as
quality of life, work/family balance, and equity.

•

Ensure that all data collected from the survey is maintained under strict standards to protect
confidentiality and that findings are presented in such a way that it is impossible to link
individuals to their responses.

•

Develop recommendations to promote successful completion of graduate degrees and ensure a
productive, positive, and equitable climate.

•

Create policies and programs that will enhance the quality of academic preparation and the
personal satisfaction of graduate students in all disciplines.
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Introduction and Overview
WHAT MAKES FOR EXCELLENT GRADUATE TRAINING?

The University should pursue excellence passionately and rigorously. Its future operational decisions,
at every level, must adhere to the goal of being “first-in-class.” … The University needs the best faculty,
the best students, the best research capability, the most enthusiastic and supportive alumni, and the best
administration and organizational structure to deliver excellence.
		

–The Commission of 125 Final Report, p. 7

The graduate and professional programs of The University of Texas make crucial contributions to the
economic, intellectual, and cultural strength of Texas, the nation, and the world. In addition, UT’s
national and international reputation relies on the quality of its graduate and professional programs.
…UT already is a distinguished institution. But if it is to realize its vision of excellence, it must have
stellar graduate and professional programs.
		

–The Commission of 125, Recommendation Twelve

The University of Texas at Austin is committed to excellence in graduate training. But what makes for
excellent graduate training? The Graduate School Climate Study approaches excellence from the point
of view of graduate students themselves. We surveyed graduate students across the university to find
answers to these questions: How do students at The University of Texas at Austin experience graduate
school? What factors help them succeed in their graduate studies and prepare them for their later
careers?
The findings uncovered in our study related to assessing the overall success of the graduate school:
graduate students’ satisfaction and confidence, their degree completion rates, and the need for more
systematic data collection and tracking of students throughout the graduate pipeline. After providing
initial background information about The University of Texas at Austin Graduate School, we discuss these
findings in the section entitled “Promoting Success: Student Satisfaction and Degree Progress.”
We also uncovered several themes concerning the factors that contribute to success: mentoring and
faculty-student relationships; funding; support for diversity, including a diverse student body and diverse
fields of study; and student services related to career placement and student life. The remaining sections
of the report discuss each of these themes in turn; each section concludes with recommendations drawn
from our findings and our review of similar studies.

REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

6

METHODS
In February and March of 2010, 4,493 graduate students responded to the Graduate School Climate
Survey through a Web-based portal hosted by The University of Texas McCombs School of Business.
All students enrolled in a degree-granting graduate program in February 20101 were sent an e-mail
invitation from Victoria Rodríguez, Vice-Provost and Dean of Graduate Studies, with a link to the online
survey. As a pilot study, graduate students from the School of Information were invited to participate a
week prior to the main study. Over the course of the afternoon and evening of Super Bowl Sunday, e-mail
messages were sent university-wide to 11,219 students. Many students responded right away. In fact, the
response was so favorable that the system slowed down and some students were unable to complete their
surveys until a week or even several weeks later. The survey remained open for responses through Spring
Break. In all, 40% of eligible graduate students responded to the survey. The response rate was highest in
the Lyndon B. Johnson School of Public Affairs (59%) and the School of Information (52%) and lowest in
the School of Law (25%).
The research team, led by Chandra Muller, a professor in the Department of Sociology, and three
graduate students – Sarah Blanchard, Caitlin Hamrock, and Anna Mueller – also from that department,
designed the survey. To facilitate comparisons between the University of Texas and peer institutions,
survey items were modeled on those developed by other studies when possible. The other studies were
conducted by the University of Michigan, the University of California at Berkeley, and the Pew Institute,
and are described in Appendix A. The questionnaire is available in Appendix B.
For the analysis phase, university administrative data were linked to the student survey responses
and students’ identifiers were removed. Muller, Blanchard, and Mueller were joined by sociology
undergraduate Michael Sierra-Arévalo for the analysis phase of the study. The linking of administrative
data made it possible to know something about students who did not respond to the survey, including an
analysis of response rates by school and college. Throughout the report, findings may be disaggregated,
for example by college or school or by doctoral and professional programs. We do not report statistics
based on fewer than five respondents to protect respondent confidentiality.
As a final step in our analyses, we used multivariate, multilevel modeling procedures to estimate key
outcomes of interest related to some of the main themes that emerged in our findings. For example, we
noted that the rate of students’ progression through their programs varied substantially. Although we
could not project into the future which students in our survey would complete their degrees, we did ask
them to assess their rate of progression through their program. We then used multivariate models to
estimate attributes of students who self-reported slower than average progress, and the multilevel models
allowed us to draw inferences that were independent of the particular program in which they were
enrolled. Our report emphasizes findings that are robust to these more stringent tests of significance. The
linking of administrative data provided additional data about students’ background and programs that
was useful for the multivariate-modeling phase.

1 Students in the Executive MBA program were excluded, as were students enrolled in Option III (weekend and evening

executive degree programs) in the Cockrell School of Engineering, and students enrolled in five-year bachelor’s/master’s
programs.
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The combination of administrative and survey data provides a unique and valuable window into the
Graduate School. Aside from the primary purpose of the study—to assess climate through the voices
of students—the data collected in the questionnaires provides valuable information about students’
backgrounds and lives. For example, currently the university does not systematically keep information
about students’ finances and debt, a complete picture of their sources of funding or work (if it is not
through the university), their educational and career expectations and goals, their families, or even the
race and ethnicity of international students. In some cases information, such as the final degree sought or
funding sources, would be useful for future program assessment, and our recommendations include the
systematic collection of these data in the future.

THE GRADUATE SCHOOL
The University of Texas at Austin Graduate School is dedicated to cultivating excellence in original
research, teaching, creative expression, and intellectual leadership, and it strives to create an academic
environment that is both intellectually rich and diverse. It provides a multitude of services, support,
and resources to graduate students and the university graduate community, including graduate and
international admissions, student academic services, fellowships, faculty development, recruitment and
outreach, policy and degree program legislation, and external relations.
Established in 1910, the Graduate School currently includes nearly 100 fields of study. Over 800 doctoral
degrees and nearly 3,000 master’s degrees are awarded annually. The university is one of the largest
producers of PhDs in the United States, and it awards doctoral degrees to more Hispanics than any other
U.S. university. It is also among the top ten schools in awarding PhDs to African Americans. Over 40 of the
university’s graduate programs and specialties rank in the top ten nationally, and over 50 others rank in
the top 25.2
Over 11,500 graduate students are currently enrolled at the university. Slightly more men (5,900) than
women (5,600) are enrolled, and 45% are Texas residents. 29% are out-of-state residents and 26%
are international students. The graduate student body is over 52% White, 25.5% International, 8.9%
Hispanic, 7.7% Asian American, 2.9% African American, 0.3% American Indian, and 2% unknown.
Each graduate program is governed by a Graduate Studies Committee (GSC), a group consisting of
tenured and tenure-track faculty who are active in the degree program. GSC responsibilities include
setting admissions requirements, setting and modifying degree requirements, recommending committee
chairs and members for the supervision of theses and dissertations, recommending students for doctoral
candidacy, and certifying that students have completed all degree requirements. Each GSC elects its own
chair, who works closely with the faculty member appointed as Graduate Adviser for the program and the
staff member appointed as Graduate Program Coordinator. Graduate coordinators and graduate advisers
regularly track students’ progress toward their degrees, generate students’ programs of work, and track
student employment. Minority Liaison Officers in each graduate program work assiduously to increase
diversity in graduate education.

2 Source: U.S. News and World Report
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The Graduate Assembly is the legislative body of the graduate programs of The University of Texas at
Austin. Membership is determined by vote of all Graduate Studies Committees, with seats determined
within each college or school. The Graduate Assembly is responsible for legislative functions with respect
to the academic character of graduate programs at the University, including setting minimum criteria for
admission and continuation, approval of new graduate programs, evaluating existing graduate programs,
and setting policy for graduate student support, including student appointments in teaching and research.
In particular, the Graduate School works closely with the Graduate Assembly and other administrative
offices to facilitate the approval of new academic programs and policy changes.
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Promoting Success: Student Satisfaction
and Degree Progress
HIGHLIGHTS

•

Overall, graduate students are very satisfied with their experience at The University of Texas
at Austin, and are also relatively confident that their education is preparing them to succeed in
their careers.

•

Students in all fields felt very well informed about course requirements for their program and
felt that they had multiple sources for this information, including faculty members, other
students, department staff, and Web and print resources.

•

Students relied heavily on faculty members and other students for information about
qualifying exams. Professional students felt better informed than doctoral students, and
doctoral students in STEM (Science, Technology, Engineering and Mathematics) fields felt
better informed than other doctoral students.

•

Students relied heavily on faculty members for information about annual reviews of their
progress. Doctoral students in different fields reported very different levels of satisfaction with
the information available to them about annual reviews.

•

Doctoral students in STEM fields consistently felt better informed than doctoral students in
other fields about a variety of aspects of professional research.

•

Dissertation committees presented more problems for doctoral students in non-STEM fields
than for doctoral students in STEM fields. Non-STEM students had more difficulty assembling
a committee, experienced more conflict between committee members, and were more likely to
report that their committee members impeded their progress.

•

Professional students interacted with each other more than doctoral students did; professional
students also reported more competition among graduate students than doctoral students
reported.

•

Experienced students acted as mentors to new students more often in doctoral programs than
in professional programs, and more often in STEM fields than in other fields.

SATISFACTION AND CONFIDENCE
How satisfied are graduate students with their experience at The University of Texas at Austin? How
confident are they that their graduate programs are preparing them to succeed in their future careers?
Satisfaction and confidence are important indicators of graduate programs’ success, and by these
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measures, The University of Texas at Austin is more successful than its peer institutions.
Overall, graduate students are very satisfied with their experience at The University of Texas at Austin.
The overwhelming majority (86%) would recommend their department or program to a friend, and even
more (92%) would recommend The University of Texas at Austin Graduate School to a friend (Table 1).

TABLE 1: GRADUATE STUDENTS WHO WOULD RECOMMEND UT AUSTIN TO A FRIEND (%)

UT GRADUATE

STUDENTS’ OWN

STUDENTS’ OWN

SCHOOL

DEPARTMENT

PROGRAM

ALL STUDENTS			
OVERALL					92.09		86.41		85.53
			
PROFESSIONAL PROGRAM			94.69		87.85		85.64
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

95.25		

91.45		

88.81

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

91.67		

85.00		

78.33

DOCTORAL SEEKING STUDENT			92.09		84.09		84.50
			
ARCHITECTURE				91.03		83.54		86.08
ENGINEERING				95.61		90.94		90.61
LIBERAL ARTS				88.67		78.45		79.44
COMMUNICATIONS				94.44		85.35		87.88
EDUCATION				92.43		86.83		84.14
FINE ARTS				94.21		87.60		87.70
INFORMATION 				93.16		84.03		83.19
INTERCOLLEGIATE				90.00		93.55		93.55
GEOSCIENCES				95.77		93.06		84.72
LAW					93.24		86.54		85.99
PUBLIC POLICY				97.81		91.43		91.49
BUSINESS				97.50		92.56		93.50
NATURAL SCIENCES				93.03		88.70		84.38
NURSING				98.65		83.78		83.78
PHARMACY				85.19		70.37		74.07
SOCIAL WORK				93.98		89.47		86.47
						
DOCTORAL SEEKING STUDENTS ONLY			
NOT YET IN CANDIDACY			93.17		86.93		87.57
IN CANDIDACY				90.53		80.51		80.24
			
ENGINEERING				95.16		88.92		89.88
SOCIAL SCIENCES				91.40		79.73		83.33
HUMANITIES				85.83		77.08		78.31
EDUCATION				90.87		83.06		80.58
PHYSICAL SCIENCES				93.68		90.91		87.35
BIOLOGICAL SCIENCES			91.95		89.66		81.61
			
ADVISER DOES NOT FUND STUDENT		

91.21		

81.08		

83.78

ADVISER FUNDS STUDENT			95.35		90.58		89.48
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Students’ satisfaction with their academic department varied across different schools and colleges. The
most satisfied students were studying in the Jackson School of Geosciences, the McCombs School of
Business, the Lyndon B. Johnson School of Public Affairs, and the Cockrell School of Engineering: more
than 90% of students in these colleges would recommend their department to a friend. Somewhat lower
percentages were found in the College of Pharmacy and the College of Liberal Arts, with 70% and 78%,
respectively, willing to recommend their departments (Table 1).
Graduate students at The University of Texas at Austin are also relatively confident that their education
is preparing them to succeed in their careers. The vast majority (90%) of our respondents thought that
their career prospects were at least as good as or better than the prospects of others in their program
(Table 2). Professional students were particularly confident in their future job success: 83% said that they
were confident in their ability to get a nonacademic job in their field. Among doctoral students, 72% were
confident that they would be able to get a nonacademic job in their field, and 66% were confident that
they would be able to get an academic job in their field. Both kinds of students, however, thought that
they could succeed once they got a job: 87% of professional students and 84% of doctoral students said
that they were confident in their ability to be successful in their field (Table 3).
Compared to doctoral students at other universities, doctoral students at UT are, on average, more
satisfied with their adviser, their field of study, and their university. We compared our findings to those
of a 2001 Pew Charitable Trusts study of doctoral students at twenty-seven universities, including The
University of Texas at Austin and several of its peer institutions. Three-fourths (75%) of UT students said
that, given the chance to do graduate school over again, they would choose the same adviser; less than
two-thirds (63%) of the Pew study’s students said the same thing3. Only 8% of UT students said that they
would choose a different field of study, compared to 10% of the students at peer institutions. And only 9%
of UT students said that they would choose a different university, compared to 15% of students at peer
institutions (Table 4).

TABLE 4: WHICH DECISIONS WOULD STUDENTS CHANGE? - PEW VS. UT (%)

YES

PEW

MAYBE

UT

PEW

NO

UT

PEW

UT

DOCTORAL STUDENTS ONLY
SELECT A DIFFERENT ADVISER		

14.3

10.07

22.5

13.06

63.2

75.0

SELECT A DIFFERENT FIELD OR SUB-FIELD

9.9

8.12

23.2

30.63

66.9

60.89

SELECT A DIFFERENT UNIVERSITY		

15.4

8.92

33.7

33.46

50.9

56.88

3 The Pew study drew on a narrower sample of only doctoral students in their third year or above in eleven fields of study.

Our sample was broader than theirs, so to accurately compare our findings, we conducted a separate analysis of a comparable
sample of students. 75% of this comparable sample would choose the same adviser again; 72% of our entire sample would
choose the same adviser again.
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PROGRESS AND COMPLETION
A second important indicator of program success is the degree completion of students who enroll.
Graduate students—particularly those pursuing a doctoral degree—demand program resources from
the moment that they arrive at the university. We estimated PhD completion rates for colleges and areas
with large numbers of PhD students: biological sciences, physical sciences and math, humanities, social
sciences, engineering, and education.
About half of all students in these six colleges earned their PhDs within eight years. However, completion
rates differ considerably depending on the college: about 74% of education students compared to 32% of
humanities students completed their PhD within eight years. Figure 1 shows these statistics for each of the
six colleges.
In 2007, the Council of Graduate Schools’ released results from the PhD Completion Project4. This study
of 29 public and private PhD-granting research institutions provides a comparison for each of the six
colleges except education.5 Figure 1 shows how these findings compare to ours. Based on our estimates,
doctoral students at The University of Texas at Austin complete their degrees at rates comparable to
those of students at peer institutions. Yet, substantial numbers of graduate students who enter doctoral
programs do not complete their degrees after eight years.

CLIMATE AND DEGREE PROGRESS
The climate for graduate students varies considerably depending on students’ degree programs and
fields of study. In the sections on advising and funding, we will discuss relevant differences between
professional programs and doctoral programs and between doctoral programs in different fields. In this
section, we highlight additional differences between programs and fields.
Students need reliable information about their program’s requirements: where do students get their
information, and which students feel best informed? Doctoral students in particular need information
about a variety of activities related to conducting professional research: which students feel well
informed about these professional activities? To advance to candidacy, doctoral students must assemble a

4 http://www.insidehighered.com/layout/set/print/news/2007/07/17/phd
5 We based our estimates on sixteen years of administrative data and had adequate numbers of students to estimate completion

rates for up to eight years after first enrolling in a graduate program. Several factors make the calculation of completion rates
at UT challenging. First, presently the university does not track the final degree pursued by students admitted to each program,
making it difficult to distinguish degree completion of students who entered a program with only the intention of completing
a degree other than a PhD (for example, a master’s degree) from those who intended to complete a PhD but did not. Second,
some programs include multiple degree tracks, such that some students are pursuing a master’s degree as their final degree
and others are pursuing a PhD. Because the university records are not ideal for estimating completion rates, we tried several
approaches to estimating completion rates of doctoral degrees to derive high and low estimates; we report the high estimates.
For both estimates, we considered only doctoral programs in which 80% or more of our climate survey respondents reported
pursuing a doctoral degree. This excluded programs that have substantial master’s-only components. In addition, the high
degree-completion estimates excluded students who completed a master’s degree within two years of entering and had no
further enrollment. The lower estimates included all students in programs that were defined as doctoral programs (we used
climate survey data to define these programs), including those who left immediately after being awarded a master’s degree.
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FIGURE 1
PERCENT OF STUDENTS GRADUATED BY YEAR 8
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dissertation committee: what challenges does this process present for students in different fields? Finally,
a positive community of graduate students can contribute a great deal to the graduate school climate:
what is this community like for students in different degree programs?
Our findings suggest that the graduate school climate is better for doctoral students in STEM (Science,
Technology, Engineering and Mathematics) fields than it is for doctoral students in other fields. In STEM
fields, doctoral students feel relatively well informed about their program and professional tasks. STEM
students have a relatively easy time assembling and working with a collegial dissertation committee. And
experienced STEM students often act as mentors to new students. Doctoral students in non-STEM fields
report more difficulties with all these aspects of graduate training.

GETTING INFORMATION
To successfully advance through their graduate programs, students need reliable information about
program requirements as well as feedback about their own progress. Students feel best informed when
they have access to multiple sources of reliable information about a given topic. For example, students get
information about coursework from a variety of sources including Web and print resources (73%), faculty
members (67%), other students (61%), and department staff members (60%) (Table 5). As a result, most
of the students we surveyed (88%) were satisfied with the availability of information about required
coursework, and this level of satisfaction was consistent across different fields and programs (Table 6).
Students rely heavily on faculty members and other students for most of their information about
qualifying exams (Table 5), and we found greater variation in students’ satisfaction with this information.
Among doctoral students, those in STEM fields and education felt the best informed: about eight out of
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TABLE 6: SATISFACTION WITH AVAILABILITY OF INFORMATION
PRELIMINARY
REQUIRED

OR QUALIFING

ANNUAL

FUNDING

COURSEWORK

EXAMS

REVIEW

STATUS

OVERALL					88.34		82.38		65.71		66.84
				
PROFESSIONAL PROGRAM			89.35		91.74		63.66		67.08
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.66		

88.66		

72.41		

66.76

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

84.93		

83.64		

68.63		

72.46

DOCTORAL SEEKING STUDENT			87.23		78.64		64.09		66.60
				
DOCTORAL SEEKING STUDENTS ONLY				
NOT YET IN CANDIDACY			86.66		75.61		65.89		68.43
IN CANDIDACY				88.88		83.71		63.17		64.91
				
ENGINEERING				87.71		83.01		60.25		76.56
SOCIAL SCIENCES				91.88		71.31		66.53		68.42
HUMANITIES				80.97		71.43		55.46		63.44
EDUCATION				96.73		79.49		70.71		44.94
PHYSICAL SCIENCES				89.33		87.86		66.67		75.43
BIOLOGICAL SCIENCES			88.99		78.50		78.02		69.16
				
ADVISER DOES NOT FUND STUDENT~		

88.10		

75.75		

66.44		

58.07

ADVISER FUNDS STUDENT			89.11		84.67		67.81		78.67
				
FASTER PROGRESS RELATIVE TO OTHERS IN PROGRAM

84.98		

76.84		

53.48		

69.18

AVERAGE PROGRESS RELATIVE TO OTHERS IN PROGRAM 88.3		

80.17		

67.65		

68.49

SLOWER PROGRESS RELATIVE TO OTHERS IN PROGRAM

76.6		

54.85		

58.21

86.47		

ten students in these fields were satisfied with the availability of information about qualifying exams,
compared to only about seven out of ten students in the social sciences and humanities (Table 6).
Many departments conduct annual reviews of students’ progress, and students rely heavily on faculty
members for information about these reviews. Only two-thirds (66%) of graduate students were satisfied
with the information they received about these reviews, and there was substantial variation among
doctoral students in different fields. Students in the biological sciences were the best informed: 78% were
satisfied with the information they received. Those in the humanities felt least informed: only 56% were
satisfied with information about annual reviews. In between were students in education (70%), physical
sciences (67%), social sciences (66%), and engineering (60%) (Tables 22, 23).
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Some of our respondents wrote comments to describe their frustration with the lack of information about
their degree program:
I feel somewhat lost in the program sometimes, like I’m not getting information that everyone else
is getting, and I never know exactly how close I am to finishing my degree. I wish at annual adviser
meetings, the faculty advisers would give us a printout of our degree progress, so we could reference it
later.
		

– female, non-international master’s student in a non-STEM field

The graduation requirements seem a little vague. I am glad to be independent in my studies and
responsible for my own future, but I need a little more help from the department.
		

– male, non-international master’s student in a non-STEM field

[Degree] requirements have changed twice in my four years in the program. This information is not
widely disseminated, nor is information as to how this impacts veteran students in the program.
Finally, to the best of my knowledge there is no annual review process. Therefore, students are left
to fend for themselves regarding how to navigate coursework, qualifying exams, and advance to
candidacy.
		

– female, non-international doctoral student in a non-STEM field

I know that qualifying exams are changing, but the requirements and test format aren’t clear or
available to students. It would be nice to have some way to know if all of my courses will count towards
graduation for my PhD. An annual review (including other professors besides adviser) would be helpful.
		

– male, non-international doctoral student in a STEM field

BECOMING RESEARCHERS
Many graduate students conduct research as part of their training, and research is the primary focus
of doctoral programs. We asked students how satisfied they were with the availability of information
about a variety of aspects of their research training, including opportunities for participating in research;
publishing research; writing and defending proposals for master’s theses and dissertations; and reviewing
others’ research for academic journals. Overall, doctoral students felt better informed on these topics
than professional students did, and doctoral students in STEM fields felt better informed than doctoral
students in other fields.
Nearly 70% of doctoral students but only 55% of professional students felt well informed about
opportunities to conduct research. Among doctoral students, more than 80% of those in engineering and
the physical and biological sciences felt well informed about research opportunities, in contrast to only
50-60% of students in education, the humanities, and the social sciences (Table 7).
Nearly 63% of doctoral students but only 56% of professional students felt well informed about
publishing. Among doctoral students, those in the physical sciences (81%) and engineering (75%)
felt best informed, followed by those in the biological sciences (68%). By contrast, 52% of social
sciences students, 50% of education students, and 48% of humanities students felt well informed about
publishing.
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Many graduate students must submit a master’s thesis proposal, and all doctoral students must defend
a dissertation proposal. Less than two-thirds of students were satisfied with information about these
proposals. More doctoral students (65%) than professional students (55%) felt well informed about
the master’s proposal. Among doctoral students, about seven out of ten students in the STEM fields of
engineering and the physical and biological sciences felt well informed about both the master’s proposal
and the dissertation proposal. By contrast, only about six out of ten education students and five out of
ten social sciences students felt well informed about these requirements. In education, seven out of ten
students were satisfied with available information about the master’s proposal, but only six out of ten
were satisfied with information about the dissertation proposal (Table 7).
Only half of all graduate students were satisfied with the information available to them about refereeing
for academic journals. Here again, the greatest satisfaction was among students in STEM fields: 65% of
physical sciences students, 61% of engineering students, and 54% of biological sciences students felt well
informed about journal refereeing. By contrast, only 42% of education students, 38% of social sciences
students, and 33% of humanities students felt well informed about journal refereeing (Table 7).

ASSEMBLING A DISSERTATION COMMITTEE
To advance to doctoral candidacy, students must identify at least five professors who are willing to serve
on their dissertation committee; at least three must be from their own department, and at least one
must be from a different department. Students in STEM fields found it easier to assemble a committee
than students in other fields: only 18% of engineering students, 21% of students in the physical sciences,
and 26% of students in the biological sciences had difficulty assembling a committee. This requirement
was most challenging for humanities students: 43% said they had difficulty assembling a committee.
About 35% of education students and about 33% of social sciences students had difficulty assembling a
committee.
Dissertation committees also functioned most smoothly for students in STEM fields. About 15% of
students in the social sciences, humanities, and education experienced serious conflict between the
members of their committee, compared to 7% in engineering and the physical sciences, and only 3%
in the biological sciences. Nearly one-fourth (23%) of education students said that members of their
committee actually impeded their progress toward their degree. By contrast, only 10% of students in
the humanities, social sciences, and engineering, and only 5% of students in the physical and biological
sciences had their progress impeded by committee members (Table 8).
For many doctoral students (66%), the committee chair was instrumental in helping to assemble the
dissertation committee. This figure was highest in engineering, where 72% of students said that their
adviser helped them choose the other members of their committee. By comparison, only 55% of students
in the biological sciences said that their adviser helped them assemble their committee.
The Graduate School requires that at least one member of the dissertation committee come from a
department other than the student’s home department. This policy appears to be most helpful in fields
that draw heavily on interdisciplinary research: 85% of students in the biological sciences and 81% of
education students reported that their nondepartmental committee member was helpful to them. By
contrast, the physical sciences are more discipline-focused, and only 55% of these students reported that
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their nondepartmental committee member was helpful to them (Table 8).

PARTICIPATING IN THE GRADUATE STUDENT COMMUNITY
A good community of colleagues can go a long way toward providing a positive working environment
for graduate students. We asked our respondents about the climate among graduate students in their
department, and received reports that were generally positive. Most students said they regularly
socialized with other graduate students (78%), felt that they were part of a supportive student
community (74%), and felt like they belonged (74%). Many students said that they regularly study with
other graduate students (40%) and that experienced students in their department act as mentors to
new students (69%). On the other hand, more than half our respondents reported an overly competitive
atmosphere among graduate students (Table 9).
Doctoral students and professional students report different experiences of the graduate school
community. Nearly three-fourths (71%) of students in professional programs noticed an attitude
of competition among graduate students, compared to half (50%) of students seeking doctorates.
Conversely, professional students interacted with each other more than doctoral students did: over half
(53%) of professional students, compared to one-third (34%) of doctoral students, regularly studied
together. Professional students also saw one another socially more than doctoral students did: 85% of
professional students and 77% of doctoral students said they regularly socialized with other graduate
students (Table 9).
More doctoral students (74%) than professional students (64%) said that experienced students in their
program act as mentors to new students. Among doctoral students, experienced students are more likely
to act as mentors in STEM fields and the social sciences than in other fields: more than three-fourths of
students in engineering and the social, biological, and physical sciences said that experienced students
mentor new students, compared to two-thirds of students in education and the humanities (Table 9).

RECOMMENDATIONS TO PROMOTE STUDENT SATISFACTION AND DEGREE PROGRESS
Because programs have distinct needs, most of our recommendations regarding student satisfaction and
degree progress are directed to departments and deans. We also note actions the Graduate School can
take.
Recruitment

•

Create plans to recruit top talent for incoming student cohorts. These plans should consider
involving more faculty in the recruitment process to jump start strong relationships between
students and faculty and to create a sense of community among cohorts. They should also
include communicating funding opportunities, portraying graduate student life at the
university, living in Austin, and describing career trajectories of alumni.
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Providing information

•

Provide a systematic new student orientation that includes information about program
expectations, milestones and recommended pacing, degree requirements, university resources,
career options, and appropriate preparation for different careers.

•

Enhance and coordinate department, college and Graduate School Web sites to convey
department- and college-specific expectations and requirements. Department and college Web
sites might include examples of dissertation and thesis proposals, samples of qualifying exams,
research proposals, and other useful information.

Facilitating timely progress

•

Identify key points in degree timelines where faculty members may facilitate student progress.
Create a plan to engage research-active faculty at these points.

•

In addition, we recommend that the Graduate School monitor programs for their students’
degree progress and provide guidance for underperforming programs.

Creating a positive graduate student community

•

Facilitate small communities of students (and possibly a faculty adviser) at the dissertation
phase.

•

Facilitate interaction between advanced and beginning students within department and
programs, possibly through a mentoring initiative.

Data Collection and Tracking
In the course of our research, we found many areas in which the university could benefit from more
systematic and thorough data collection. By tracking graduate students from recruitment through career
placement, the Graduate School could not only monitor its own success but also more effectively serve
current students. We recommend improved data collection in the following areas:

•

Acceptances and refusals of offers of admission, including information about offer refusals to
monitor the university’s competitiveness.

•

The final degree students intend to pursue at the time of admission, as understood by both the
students and the programs.

•

Students’ funding sources throughout their enrollment, including academic employment,
fellowships, and research assistantships.

•

Milestones and degree progress; for example, time to degree, qualifying exams, and doctoral
students’ advancement to candidacy.

•

The university currently collects information about degree attainment; this should now
become part of the recommended comprehensive tracking system.

•

Student job placement data should be collected from each student prior to graduation.
Ongoing career updates should be tracked to facilitate alumni relations.
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How High-Quality Faculty-Student
Relationships Feed Success
HIGHLIGHTS

•

Students had very high opinions of the faculty they are working with in their graduate
programs and were very satisfied with their choice of faculty adviser.

•

Problems included favoritism, exploitation, “unwritten rules,” and especially conflict among
faculty members. Students perceived a lack of options for redressing problems when they
arise.

•

Advisers play a crucial role in graduate student success. Advisers can provide many different
kinds of substantive and strategic help. Students whose advisers provided this full range of
help felt better prepared, more confident about their ability to succeed, more confident about
their career prospects, and more satisfied with their work-life balance, and were more likely to
feel that they are progressing through their program at least as quickly as their peers.

•

Students in professional programs were much more likely than other students to say that they
did not have an adviser.

•

Many students decided to enroll in graduate school at The University of Texas at Austin
specifically because they wanted to work with a particular faculty member. Compared to other
students, these students were more confident in their ability to be successful in their field,
more optimistic about their career prospects, and more satisfied with their work-life balance.

•

Many graduate students—especially doctoral students—were funded by their advisers.
Students who were funded by their advisers were more likely than other students to report
high-quality advising; they were also more likely to say that their adviser exploited their labor
to benefit his or her own career.

•

Two-thirds of graduate students engaged in research had chosen a research topic that related
to their adviser’s work; this was more common in STEM fields than in non-STEM fields.

•

Overall, students were highly satisfied with the research training their advisers were giving
them and with their advisers’ ability to help them in their careers.
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INTRODUCTION
Our study’s strongest findings relate to the crucial role that faculty members play in determining the
climate for graduate students. From recruitment to training to job placement, from financial support to
psychological support, from providing professional advice to modeling professional roles, faculty members
are key to creating a positive climate for graduate studies.
This section describes the many ways that faculty members influence graduate students’ satisfaction and
success, and concludes with recommendations to facilitate high-quality relationships between faculty
members and graduate students.

GRADUATE PROGRAM FACULTY
In its final report, the Commission of 125 recommended that graduate departments cultivate more
collegial relationships between faculty members and graduate students as part of an overall program of
cultivating a disciplined culture of excellence in graduate training.
Faculty members should integrate graduate students into the intellectual life of their departments
so that the students’ intellectual and social experiences are more akin to those of academic peers
(Recommendation Twelve).
Our study confirmed the importance of a climate of collegiality among faculty members and graduate
students. To understand the effects of positive faculty-student relationships, we constructed a scale that
measured students’ perceptions of whether or not the faculty members they worked with cared about
graduate training. This scale combined students’ answers to seven questions about their faculty: Did
faculty members treat students with respect? Did they care about teaching? Did they care about students?
Did they have high ethical standards? Were they explicit in their expectations of students? Did faculty
members value the student’s interests? Did they include the student in projects that aligned with his or
her interests?
We found that when faculty members engage in graduate training with enthusiasm and respect, graduate
students feel more confident in their training. Compared to other students, those who reported working
with faculty members who cared about their training were more confident that they could be successful in
their field and felt better prepared to teach and to conduct research. They were much more satisfied with
their work-life balance, more interested in pursuing a career in academia, and much more interested in
pursuing a career as a professor at a research-intensive university. However, these students also reported
progressing through their program more slowly than their peers (Tables 11, 12).
What is the state of the climate for faculty-student collegiality? Overall, the graduate students we
surveyed were positive. The overwhelming majority said that the faculty members in their department
helped them grow as scholars (86%), treated students with respect (92%), cared about teaching and
scholarship (85% and 92%), valued their interests (79%), and had high ethical standards (92%)(Table
13). Some of our respondents wrote comments that reflect these high opinions:
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The faculty in my program are truly admirable and serve as great role models.
		

– female, non-international doctoral candidate in a non-STEM field

I think my department places a strong emphasis on teaching ability in professors and I think this is a
good thing to do.
		

– male, non-international doctoral student in a STEM field

AMONG FACULTY

THERE ARE TENSIONS

STANDARDS

HAVE HIGH ETHICAL

INTERESTS

VALUE MY

FACULTY INTERACTION PROBLEMATIC

I FIND UNWRITTEN RULES ABOUT

SCHOLARSHIP

CARE ABOUT

TEACHING

CARE ABOUT

LABOR

EXPLOIT STUDENTS FOR

RESPECT

TREAT STUDENTS WITH

TO SELECT GROUP OF STUDENTS

GIVE ATTENTION AND RESOURCES

AS SCHOLARS

HELP STUDENTS GROW

TABLE 13: GENERAL ASSESSMENT OF DEPARTMENT FACULTY (% AGREE)

ALL STUDENTS										
OVERALL					86.39

37.38

92.29

19.20

84.54

92.41

26.89

79.41

91.54

42.64

										
PROFESSIONAL PROGRAM			82.96

35.67

91.98

10.45

89.61

91.55

20.96

73.75

93.28

35.14

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.26

29.58

95.38

11.83

91.05

89.65

20.14

80.53

95.45

30.79

DOCTORAL PROG., NON-DOCTORAL SEEKING		

92.19

38.71

93.75

14.29

89.06

93.75

31.75

76.19

85.71

41.27

DOCTORAL SEEKING STUDENT			

85.81

40.86

91.16

25.00

80.25

93.69

31.24

80.92

89.69

49.61

										
DOCTORAL SEEKING STUDENTS ONLY										
ENGINEERING				88.39

34.04

93.06

25.61

85.58

90.92

23.81

82.10

93.38

31.40

SOCIAL SCIENCES				81.06

50.38

93.89

21.46

74.23

95.37

40.87

78.46

90.23

68.73

HUMANITIES				85.99

46.96

89.49

19.75

85.67

98.09

36.68

78.21

82.79

58.12

EDUCATION				87.31

42.30

94.52

13.58

87.73

90.34

36.07

83.11

93.07

39.62

PHYSICAL SCIENCES				87.88

34.24

91.55

24.57

75.25

91.44

20.32

77.43

91.78

35.74

BIOLOGICAL SCIENCES			89.69

37.11

91.75

30.21

79.19

94.74

22.83

82.47

89.47

44.79
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Overall, I’ve been impressed with the generosity of time and support given to me by faculty I have
reached out to and their dedication to training graduate students and preparing them for success as
academics in the future.
		

– female, non-international doctoral student in a non-STEM field

Still, many students reported problems with the ways that faculty members related to students,
including exploitation, favoritism and “unwritten rules”: one-fifth of our respondents said that faculty
in their department exploited students for labor, one-third said that their department’s faculty gave a
disproportionate amount of attention and resources to a select group of students, and one-third reported
problematic “unwritten rules.” In addition, almost half reported tensions among faculty members in their
department (Tables 13, 9).
These problems were more common in some fields than others. For example, more than half the students
in the social sciences said that their department’s faculty members gave attention and resources to a
select group of students, compared to only one-third of students in engineering and the physical sciences.
Similarly, more than two-thirds of the students in the social sciences reported tensions among faculty
members in their department, compared to less than one-third of students in engineering and the physical
sciences (Table 13).
The greatest difficulties arise when students don’t perceive any avenues for addressing these problems.
Nearly one-third of our respondents were reluctant to raise concerns about faculty behavior (Table 9).
Some of our respondents described their experiences of these problems:
It’s hard to answer some of these questions because they vary greatly depending on which profs/
students you are talking about. I am very lucky with my adviser and most of my committee. However,
I have seen and experienced some very bad behavior on the part of a few professors. The real problem
seems to me to be that structurally there isn’t much you can do if a professor treats you badly.
		

– female doctoral candidate in a non-STEM field

If a student has a conflict with their mentor or other faculty member, there is little that the student can
do to resolve the situation. Generally the student must leave the program or put up with the abuse.
		

– female, non-international doctoral candidate in a STEM field

Two professors [in my department] are notorious for their bad relations, so much so that until a [third
professor] was hired, the two professors…never coordinated the curriculum. I left [the department] so
as not to have to have both of them on my committee for fear of their interpersonal drama impeding my
progress.
		

– male, non-international doctoral student in a non-STEM field
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I believe this is not just true of my school but many others in UT: they don’t work as one united
school but as many diverse units within one. Nothing wrong with that except that it leads to tension,
differences and lack of unity among graduate students. If there was a way that these diverse units
would make an effort to be part of one big whole, then maybe it won’t be such a problem. As of now,
every faculty member works like he or she is operating a mini-fiefdom and the students are constantly
wondering which “camp” they must belong to. I don’t think students should have to deal with that.
		

– female, international doctoral student in a non-STEM field

My department faculty might as well work in separate departments. There is little to no camaraderie
or solidarity. I feel I can talk to no one because they are all in competition with each other, don’t talk to
each other, and don’t really seem to care about their students’ progress or the true desires of the students
in their own program.
		

– female, non-international doctoral student in a non-STEM field

THE CRITICAL ROLE OF THE FACULTY ADVISER
Some of our study’s most important findings are those that reveal the central role that faculty advisers
play in graduate students’ satisfaction and success. Most students work with one primary adviser who
supervises their research, directs their training, oversees their progress through the degree program,
and contributes to their search for post-graduate employment. To understand the role of this primary
adviser, we asked students about different kinds of help their adviser had given them and calculated the
relationship between this help and various measures of student success. We also asked students how they
originally found their adviser and whether they were satisfied with their current adviser.
How Advisers Contribute to Student Success
To understand how advisers contribute to student success, we constructed two scales to measure two
broad ways that an adviser can serve students.
The first scale measured how strategic students’ advisers were: Did they advise students about career
options, advocate for them with others, help them develop survival skills, build a professional network,
secure funding, develop professional presentations, and navigate department politics? We found that,
compared to other students, those with strategic advisers felt more prepared to conduct research and
were more confident about their ability to be successful in their field, more satisfied with their work-life
balance, and more confident in their career prospects.
Our second advising scale measured advisers’ helpfulness in more substantive arenas: Did they have a
reputation for being a good adviser, foster a positive working environment, provide constructive feedback,
and serve as a role model? Were they available when students needed help? Did students have the adviser
they wanted? We found that, compared to other students, those with helpful advisers were more attracted
to research positions, more satisfied with their work-life balance, and more likely to progress through
their program at least as quickly as their peers.
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Finding an Adviser
It is essential for graduate students to have at least one faculty member who will take responsibility
for their training. Our study found that students’ ability to find an adviser quickly was related to their
confidence in their own career prospects. Compared to other students, those who considered their career
prospects to be below average were more likely to have had difficulty finding an adviser and more likely
to be without an adviser at the time of our study. Specifically, among students who felt that their career
prospects were below average, 32% had difficulty finding an adviser and 7% were without an adviser
at the time of our study. By contrast, among students who felt that their career prospects were above
average, only 11% had difficulty finding an adviser, and only 4% were without an adviser at the time of
our study (Table 14).

TABLE 14: FINDING AN ADVISER
CAME TO PROGRAM
PROFESSOR IS

TO WORK WITH

DIFFICULTY FINDING

FORMAL ADVISER

THIS PERSON

AN ADVISER

ALL STUDENTS			
OVERALL					88.65		42.87		14.43
			
PROFESSIONAL PROGRAM			82.15		17.05		14.50
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

87.22		

30.00		

10.62

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

83.05		

49.15		

12.07

DOCTORAL SEEKING STUDENT			90.56		52.19		15.87
			
DOCTORAL SEEKING STUDENTS ONLY			
ENGINEERING				95.91		61.05		17.82
SOCIAL SCIENCES				91.19		60.62		14.41
HUMANITIES				86.90		44.40		10.08
EDUCATION				89.47		37.88		19.37
PHYSICAL SCIENCES				90.23		43.14		21.85
BIOLOGICAL SCIENCES			96.88		51.04		12.77
			
CAREER PROSPECTS ARE BELOW AVERAGE		92.95		45.81		31.54
CAREER PROSPECTS ARE AVERAGE		91.20		49.50		16.21
CAREER PROSPECTS ARE ABOVE AVERAGE		

91.48		

59.26		

11.31

88.22		

47.97		

16.62

			
ADVISER DOES NOT FUND STUDENT		

ADVISER FUNDS STUDENT			95.05		59.32		14.38
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Most (60%) of the graduate students we surveyed had one primary adviser, and more than one-fourth
(26%) had two or more advisers. However, 14% of the students we surveyed had no one that they
consider to be either a formal or informal adviser. Professional students were much more likely than other
students to be without an adviser: 44% of professional students reported having no adviser, compared to
fewer than 15% of other students (Table 15).
Doctoral students were the most likely to have an adviser: only 6% of doctoral students did not have an
adviser. A significant percentage (16%), however, had difficulty finding an adviser (Table 14). This was
more of a problem in some fields than in others: 22% of students in the physical sciences and 19% of
students in education had difficulty finding an adviser, compared to 13% of students in the biological
sciences and only 10% of students in the humanities.
Some programs attempt to solve this problem by assigning students to advisers. Indeed, the University
of Michigan study found that 41% of students who had not been assigned to an adviser had difficulty
finding one; a third of doctoral students at the University of Michigan were assigned to their advisers. At
The University of Texas at Austin, professional programs are much more likely than doctoral programs
to assign advisers to students: 66% of professional students were assigned to their primary adviser,
compared to 16% of doctoral students (Table 16).
The Pew study found that most of the graduate students they surveyed had either selected their own
adviser after beginning their program or else had enrolled having already agreed to work with a specific
adviser. This pattern matched those we found among doctoral students at The University of Texas at
Austin. Nearly 85% of UT’s doctoral students either selected their primary adviser or found their adviser
through mutual agreement.
Our study found that advising relationships are most successful when students and faculty members
arrive at a mutual decision to work together. Among students who would choose the same adviser if they
were to begin graduate school again, nearly two-thirds (65%) were matched with their adviser by mutual
decision. By contrast, among students who would not choose the same adviser, only 58% arrived at a
mutual decision; 42% of these students were assigned to their adviser or selected their adviser themselves
(Table 16).
Students’ Satisfaction with Their Advisers
The students we surveyed reported great satisfaction with their advisers: 87% said that their current
adviser was the adviser they wanted, and 72% said that if they were to begin graduate school again, they
would choose to work with their current adviser (Table 17).
However, we saw significant differences between students in professional programs and students
pursuing doctorates: 90% of doctoral students had the adviser they wanted, and 73% would have chosen
that person again, but only 80% of professional students had the adviser they want, and only 66%
would have chosen that person again. These differences may be related to the amount of power that
these different kinds of students have to choose their own adviser: as we have seen, the great majority of
doctoral students said that either they had chosen their primary adviser or the decision was mutual, but
most professional students had been assigned an adviser.
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To compare The University of Texas at Austin with other institutions, we analyzed data from a more
limited sample that matched the sample used by the Pew Institute: doctoral students in their third year or
above in eleven fields in the arts and sciences. In this more limited sample, UT compared very favorably
with its peer institutions: 75% of UT students would have chosen the same adviser if they were to begin
graduate school again, compared to only 60% of students surveyed in the Pew Institute study (Table 4).

HELPING STUDENTS THRIVE IN GRADUATE SCHOOL AND BEYOND
Faculty members—and especially faculty advisers—play a pivotal role at each step of a student’s progress
through the graduate program. Many students decide to attend graduate school at The University of
Texas at Austin because they want to work with a specific faculty member. Once a student is enrolled,
faculty advisers are key sources of information, practical help, and funding, in addition to their primary
work of training students to do high-quality work in their field. When students are finishing their program
and looking for post-graduate employment, the relationships they have formed with faculty members
influence their career goals as well as their confidence in their career prospects. This section discusses the
ways that faculty members influence recruitment of new graduate students, students’ experiences while
they are in graduate school, and students’ career prospects after they graduate.
Recruitment
The University should recruit the very best graduate students from Texas, the nation, and the world.
		

–The Commission of 125, Recommendation Twelve

To be the very best public university in the country we also need the very best graduate students.
Graduate students play a crucial role in teaching and in research. World class researchers require
world class graduate students to investigate nerve and tissue regeneration in biomedical engineering, to
decipher Mayan hieroglyphics, and to produce provocative art. Great professors attract great graduate
students, and great graduate students attract great faculty.
		

–University of Texas at Austin President William, Powers, Jr.,

		

Address on the State of The University, September 29, 2006

Our findings indicate that faculty advisers have a crucial role to play in recruiting top graduate students.
Faculty advisers are so important that many students decide to enroll at The University of Texas at Austin
specifically because they want to work with a particular member of the faculty. Among our respondents,
43% came to The University of Texas at Austin because they wanted to work with their current adviser;
this number rose to 52% among students seeking PhDs (Table 14).
This early identification of an adviser yields a host of benefits for doctoral students. Among the doctoral
students who participated in our study, those who came to The University of Texas at Austin specifically
to work with their adviser were more confident in their ability to be successful in their field, more likely to
aspire to a research professorship, more likely to feel that their program has prepared them to teach, more
likely to believe that their career prospects are better than those of their peers, and more satisfied with
their work-life balance (Table 12).
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We found that it was more common in some fields than others for students to enroll in their graduate
program because they want to work with a particular faculty member. This pattern was most common
in engineering and the social sciences: 61% of doctoral students in these fields came to The University of
Texas at Austin to work with their adviser. About half (51%) of doctoral students in the biological sciences
came to The University of Texas at Austin to work with their adviser. On the lower end of the spectrum,
44% of doctoral students in the humanities, 43% of doctoral students in the physical sciences, and 38%
of doctoral students in education enrolled in their graduate program to work with their current adviser
(Table 14).
PhD-seeking students may be more likely to come to The University of Texas at Austin to work with a
specific faculty member if that faculty member can offer funding. Among doctoral students who were
funded by their adviser, 59% came to The University of Texas at Austin specifically to work with that
person; among those not funded by their adviser, 48% came specifically to work with that person (Table
14).
Providing Information and Practical Help
Once students enroll in their graduate program, they rely a great deal on their adviser and other faculty
members not only for help in navigating graduate school, but also for professional advice and role
modeling. A significant majority of our students found their adviser very helpful in these areas: 87% said
that their adviser advocates for them with others, 85% said that their adviser serves as a role model, 78%
said that their adviser teaches them “survival skills” necessary to succeed in their field, and 69% said that
their adviser gives them advice about departmental politics (Tables 18, 19).
Students, the university, and the larger society all benefit when students complete graduate training
in a timely manner, and advisers can facilitate timely progress. The overwhelming majority (85%) of
our respondents told us that their adviser had a reputation for getting students through their graduate
program quickly (Table 18).
Doctoral training is longer and more complex than other kinds of graduate training: in addition to
completing coursework, doctoral students must pass qualifying exams and assemble a dissertation
committee on their way to producing a dissertation. For the doctoral students in our survey, faculty
members were a primary source of information and help in completing these processes: 70% said that
their professors were a primary source of information about qualifying exams; other important sources
of information included other graduate students (71%), department staff (49%), and online and print
resources (49%) (Table 5).
Nearly one-third (29%) of the doctoral students we surveyed had difficulty assembling a dissertation
committee. But two-thirds (66%) reported that their adviser helped them accomplish this task. This figure
varied by field and was highest in engineering, where 72% of students said that their adviser helped them
choose the other members of their committee. By comparison, only 55% of students in the biological
sciences said that their adviser helped them assemble their committee (Table 8).
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FEEDBACK ON MY WORK

GIVES ME REGULAR AND CONSTRUCTIVE

TO ADVANCE HIS/HER CAREER

EXPLOITS ME AS A SOURCE OF LABOR

DEPARTMENTAL POLITICS

ADVISES ME ABOUT

OTHERS WHEN NECESSARY

ADVOCATES FOR ME WITH

FUNDING FOR MY STUDIES

HELPS ME SECURE

SKILLS FOR THE FIELD

TEACHES ME SURVIVAL

RECOMMENDATION TO HELP MY CAREER

CAN WRITE A GOOD LETTER OF

DENTS THROUGH PROGRAM QUICKLY

HAS A REPUTATION FOR GETTING STU-

TABLE 18: STRATEGIC QUALITIES OF PRIMARY ADVISERS (% OF STUDENTS)

ALL STUDENTS								
OVERALL					85.34

93.16

77.84

64.40

87.32

68.69

12.06

78.03

								
PROFESSIONAL PROGRAM			90.44

81.38

70.98

41.39

76.92

60.98

9.22

70.30

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

92.28

89.01

77.50

47.17

78.38

63.18

7.38

68.48

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

86.05

95.74

81.63

67.44

88.37

65.22

8.62

77.36

DOCTORAL SEEKING STUDENT			

82.10

96.12

78.87

72.84

91.29

71.60

14.22

81.17

								
DOCTORAL SEEKING STUDENTS ONLY								
ENGINEERING				83.01

95.74

80.87

88.78

93.05

74.86

22.44

82.67

SOCIAL SCIENCES				81.76

96.53

79.80

74.51

90.00

72.00

8.61

86.05

HUMANITIES				89.66

95.67

78.30

63.03

92.47

66.07

4.31

86.61

EDUCATION				82.38

96.35

76.47

47.06

87.44

66.67

10.25

76.23

PHYSICAL SCIENCES				76.17

94.09

76.68

81.33

92.31

68.42

15.56

81.62

BIOLOGICAL SCIENCES			66.67

95.51

70.11

79.12

90.67

70.59

21.74

77.66

								
ADVISER DOES NOT FUND STUDENT		

81.52

96.28

77.13

58.06

89.24

69.02

10.41

80.52

ADVISER FUNDS STUDENT			

81.70

95.99

81.84

93.98

94.72

75.07

19.97

85.58		
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ROLE MODEL

SERVES AS A

CAREER PATH I MIGHT CHOOSE

WOULD SUPPORT ME IN ANY

MY ADVISER’S CAREER

MY WORK IS IMPORTANT TO

RELATIONSHIPS WITH OTHERS IN THE FIELD

HELPS ME DEVELOP PROFESSIONAL

WITH RESPECT

TREATS MY IDEAS

I NEED HELP

IS AVAILABLE WHEN

ENVIRONMENT I LIKE

FOSTERS A WORKING

THAT MATCH MINE

HAS INTELLECTUAL INTERESTS

TABLE 19: SUPPORTIVE QUALITIES OF PRIMARY ADVISERS (% OF STUDENTS)

ALL STUDENTS								
OVERALL					92.40

87.14

89.23

95.29

70.83

62.37

88.78

84.92

								
PROFESSIONAL PROGRAM			81.78

87.18

89.17

94.50

60.84

48.74

88.42

76.64

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.96

89.51

91.21

96.92

65.33

56.32

91.22

84.22

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

93.10

81.13

91.23

94.34

76.09

70.00

84.78

84.31

DOCTORAL SEEKING STUDENT			

94.42

86.60

88.50

94.91

73.97

66.04

88.15

86.45

								
DOCTORAL SEEKING STUDENTS ONLY								
ENGINEERING				96.28

85.92

86.70

93.01

74.25

81.54

90.91

85.10

SOCIAL SCIENCES				94.14

90.09

89.14

96.77

68.63

54.80

82.70

88.21

HUMANITIES				92.62

89.50

91.77

95.92

73.80

51.34

85.57

86.19

EDUCATION				90.44

83.95

85.32

96.03

70.76

54.81

88.94

86.94

PHYSICAL SCIENCES				94.65

85.95

91.29

92.62

80.45

71.68

89.00

84.48

BIOLOGICAL SCIENCES			

87.10

90.43

90.43

72.41

87.21

77.50

85.87

95.74

								
ADVISER DOES NOT FUND STUDENT		

93.10

85.79

87.63

94.85

69.95

55.92

86.52

85.86

ADVISER FUNDS STUDENT			

96.78

88.29

90.25

95.02

80.70

81.36

90.29

87.69		
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Providing Funding
Of all doctoral students in our study who receive funding, 75% get their funding from their adviser
(Table 20). In addition, advisers are often instrumental in helping students secure funding from other
sources. Among the students we surveyed, about two-thirds (64%) of all graduate students and nearly
three-fourths (73%) of doctoral students said that their adviser had helped them secure funding for their
studies (Table 18).

TABLE 20: PERCENT OF STUDENTS FUNDED BY THEIR ADVISER(S) (%)

ALL

FUNDED

STUDENTS

STUDENTS

PROFESSIONAL PROGRAM			31.82		41.89
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

54.17		

74.07

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING		

57.58		

65.38

DOCTORAL SEEKING STUDENT			68.51		75.16

Doctoral students who are funded by their adviser reap a variety of other advising benefits. Students
whose adviser funds their education were more likely than other students to report that their adviser
helps them develop professional relationships in their field (81%, compared to 70% of students not
funded by their adviser). They were also more likely to say that their adviser teaches them professional
survival skills (82% vs. 77%), advocates for them when necessary (95% vs. 89%), advises them about
departmental politics (75% vs. 69%), and gives them regular and constructive feedback on their work
(86% vs. 81%) (Table 18).
Doctoral students who are funded by their adviser are also more likely to feel confident in two key areas
of work associated with faculty careers: obtaining funding and publishing findings. Sixty-seven percent
of doctoral students funded by their adviser felt confident in their ability to secure funding for future
research, compared to 58% of students whose adviser did not fund them. Similarly, 93% of students
funded by their advisers felt confident in their ability to publish the results of their research, compared to
87% of students whose adviser did not fund them (Table 21).
The risk of adviser-based funding is exploitation: among students funded by their advisers, 20% reported
that their adviser exploited their labor to advance the adviser’s own career. By contrast, only 10% of
students whose advisers did not fund their educations felt exploited as a source of labor. This link between
adviser-based funding and exploitation holds across disciplinary fields. For example, in the humanities,
where only 63% of students reported that their adviser helped them secure funding, only 4% of students
felt exploited as a source of labor. In engineering, by contrast, where 89% of students reported that their
adviser helped them secure funding, 22% felt exploited as a source of labor (Table 18).
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Training Students to Conduct Research
Excellence in research is a core part of the university’s mission and the central focus of its doctoral
programs. Many doctoral students aspire to work as researchers, and for these students in particular, the
skills, practices, and habits of thought associated with high-quality research are the primary things that
faculty members can teach them.
At the time of our survey, nearly 61% of all graduate students, 81% of doctoral students, and 90% of
doctoral candidates were involved in research. Of these, nearly two-thirds (61%) said that they usually
conduct research under close faculty supervision or as part of a research team (Table 22).
Faculty advisers influence student research from the very beginning, in students’ choices of research
topics. While most (71%) of our respondents engaged in research had chosen their own research topics,
the majority (65%) had chosen a topic related to their adviser’s work. These figures varied by field,
according to the nature of research in different fields: compared to students in non-STEM fields, those in
STEM fields were less likely to say that their research topic was solely their own choice and more likely
to say that their topic related to their adviser’s work. Similarly, students who were serving as graduate
research assistants and students who were funded by their advisers were less likely than other students to
say that their research topic was solely their own choice and more likely to say that their topic related to
their adviser’s work. Among all students, 94% reported that they were satisfied with their research topic
(Table 23).
Once research is underway, faculty advisers contribute to students’ research training by engaging with
students’ ideas, teaching students research skills, and providing feedback on students’ work. Overall, the
graduate students we surveyed were extremely pleased with their advisers’ research training. Nearly all
(95%) said that their adviser treats their ideas with respect, and the vast majority (92%) said that their
adviser’s intellectual interests match their own. Most (89%) said that their adviser is available when
they need help, and most (87%) also said that their adviser fosters a positive working environment.
Finally, more than three-fourths (78%) of our respondents said that their adviser provides regular and
constructive feedback on their work (Tables 18, 19).
Job Placement
Because the Graduate School Climate Study focused on current students, we did not have the opportunity
to ask alumni how their advisers or other faculty members have contributed to their career paths. We
were, however, able to uncover current students’ thoughts about their own career prospects and their
advisers’ role in advancing their career.
As noted above (“Finding an Adviser”), simply having an adviser improves students’ sense of their own
career prospects. Advisers contribute to students’ career prospects by writing letters of recommendation,
teaching them professional “survival skills,” supporting their career choices, and helping them form a
strong professional network.
Graduate students at The University of Texas at Austin are quite satisfied with the quality of their advisers’
help in these areas. The overwhelming majority (93%) said that they thought their adviser would be able
to write a good letter of recommendation for them; most (89%) also said that their adviser would support
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them in any career path they might choose. More than two-thirds (78%) said that their adviser teaches
them professional survival skills, and nearly as many (71%) said that their adviser helps them develop
professional relationships in their field (Tables 18, 19).

RECOMMENDATIONS TO FACILITATE HIGH-QUALITY FACULTY-STUDENT
RELATIONSHIPS
Based on our findings, we recommend that the university take the following measures to facilitate highquality faculty-student relationships:
Identify opportunities and create methods to connect graduate students with faculty mentors as
early as possible.

•

This measure is particularly important in disciplines with high percentages of unfunded
students. It is also especially important for underrepresented groups, such as women in
STEM fields, students of color, and first-generation students. We recommend two measures in
particular:

•
•

Involve research-active faculty in graduate student recruitment.
Designate in-residence faculty advisers for every entering student.

Take measures to facilitate timely degree progress.

•

The Council of Graduate Schools6 recommends that graduate programs establish plans for
annual reviews of student progress; we concur with this recommendation.

•

We recommend that programs monitor students’ selection of and relationships with their
advisers to ensure that these relationships are productive and useful.

•

The Graduate School should initiate a policy requiring that Graduate Study Committees,
rather than individual advisers, review each student annually.

•

Students’ progress assessments should be communicated to the students.

Help senior faculty mentor junior faculty on graduate student advising.
The Council of Graduate Schools recommends that universities develop programs in which
successful senior faculty advisers mentor junior faculty about graduate student advising. We
concur with this recommendation.
Expand the Graduate School Web site to include information and resources for faculty members
about advising graduate students.
Develop best practices, training programs, and informational materials to support high-quality
mentoring relationships between faculty members and students.
We recommend including targeted training for STEM fields, the humanities, the professional fields,
and international students.
Strengthen administrative procedures for helping students address or negotiate concerns or
problems relating to faculty.
6 See Appendix A.
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How Funding Contributes to Student Success
HIGHLIGHTS

•

70% of graduate students had taken out loans to fund some part of their undergraduate or
graduate education; of these, 70% had less than $20,000 in debt at the time of our study.

•

Nearly two-thirds (65%) of graduate students held some combination of university-sponsored
internships, fellowships, teaching appointments, or research appointments to pay for their
education. At the time of our survey, 29% held a teaching appointment, 23% held a research
appointment, 12% held a fellowship, and 2% held an internship.

•

At the time of our survey, 81% of doctoral students and 45% of professional students reported
receiving university support.

•

Different schools and colleges within the university vary widely in the percentage of their
graduate students they fund and in the forms of funding they most frequently offer.

•
•

Adviser-based funding has both direct and indirect benefits for recruitment and advising.
Compared to funded students, unfunded students experienced greater stress and are less able
to meet their basic needs.

•

Unfunded students were more than twice as likely as funded students to report that they were
progressing toward their degree more slowly than their peers. Among students who had never
received any university funding, more than one-third reported making slower progress than
their peers.

•

Funded students were more likely than unfunded students to work toward their degree during
summers.

•

All forms of funding contribute to degree progress, but students with research appointments in
STEM fields were especially satisfied with the contribution of their work appointment to their
degree progress.

•

Students saw their teaching and research appointments as contributing greatly to their
professional development, and most were confident in their teaching and research abilities.

•

One of the greatest sources of frustration for graduate students was a lack of information
about funding. This was particularly a problem in non-STEM fields. Students would like earlier
and more reliable information about their own current and future funding status, and doctoral
students in particular would like more information about how to fund research.
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INTRODUCTION
Stipends for UT graduate students should be at least as high as those at the nation’s other premier
graduate schools…Support for graduate students should be a high priority.
		

–The Commission of 125, Recommendation Twelve

In order to attract the best graduate students, we have to provide better support. Put simply, this means
offering more appealing fellowships and stronger financial packages. We lag far behind our competitors
in support for graduate students. Every year we lose outstanding graduate students because our
financial support does not compete well in the national arena. And we lose these students not only to
schools like Berkeley and Michigan, but to schools whose graduate programs are not as good as ours.
If we aspire to international prominence, we have to spend more money on graduate education at this
university.
		

–University of Texas at Austin President William Powers, Jr.,

		

Address on the State of The University, September 29, 2006

One of the funding priorities during the past several years—including the 2009-10 academic year—has
been improving our competitiveness for the best graduate students. Since 2004, the Graduate School
fellowship budget has increased from $8 million to $11 million. The School has set a long-term budget
goal of $20 million, which will allow us to offer fellowships to the top 5% of all our graduate students…
During the last five years, we have made incremental progress in increasing graduate student stipends
relative to a national comparison group of public universities. The Graduate School and departments
across campus are working to offer multi-year packages to our most promising recruits.
		

–University of Texas at Austin President William Powers, Jr.,

		

Interim Report to the Commission of 125, September, 2009

Graduate student funding is a priority for The University of Texas at Austin. We discuss the financial
climate for graduate students by addressing these questions: What are students’ financial situations?
How do they pay for graduate training? Who receives university funding? How is funding distributed
across the university? What benefits are associated with graduate student funding? What problems do
students experience related to funding? We find that nearly two-thirds of graduate students receive
some form of university funding, and doctoral students receive more funding than professional students;
different colleges fund different percentages of their students and offer different kinds of funding;
funding contributes to successful recruitment, strong mentoring, satisfaction and well-being, professional
development, and timely degree progress; and students would benefit from improved information about
funding. We conclude with recommendations to enhance the benefits of graduate student funding.

EDUCATIONAL DEBT
About one-third (35%) of graduate students arrived at The University of Texas at Austin with previous
educational debt; this figure is comparable to the findings of the University of Michigan study. At the time
of our survey, 42% had taken out loans to fund their graduate education. Most had taken out loans to
fund some part of either their graduate or undergraduate education; only 30% of our respondents had no
educational debt at the time of our survey. Among students who had taken out loans at some point, most
(70%) had less than $20,000 of debt at the time of the survey (Table 24).
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PREVIOUS EDUCATION

LOANS FROM

FOR GRADUATE SCHOOL

HAS TAKEN OUT LOANS

TABLE 24: LOANS AND DEBT (%)

APPROXIMATE AMOUNT OF CURRENT DEBT

40K OR
NONE

0-10K

30-40K

MORE

10-20K

20-30K

22.92

10.63

6.22

4.70

ALL STUDENTS								
OVERALL					42.23

35.15		29.86

25.68

									
PROFESSIONAL PROGRAM			56.36*

32.69		20.69

24.35

26.72

13.15

7.54

7.54

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

48.37

36.19		

28.07

31.15

27.05

9.63

3.07

§

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

37.04

40.98		

35.00

35.00

17.50

§

0.00

§

35.34		34.26

23.50

19.73

10.04

7.26

5.20

DOCTORAL SEEKING STUDENT			35.39

									
ARCHITECTURE				62.93*

36.25*		13.85

24.62

38.46

13.85

§

§

ENGINEERING				18.12

22.90		48.66

24.50

18.46

5.70

§

§

LIBERAL ARTS				44.46

37.89		31.71

29.67

17.14

9.21

7.67

4.60

COMMUNICATIONS			58.10

47.98		21.29

30.32

22.58

9.68

10.97

5.16

EDUCATION				56.84

43.78		24.83

21.77

25.51

13.27

8.50

6.12

FINE ARTS				59.77

48.76		18.37

27.55

27.55

12.24

8.16

6.12

INFORMATION 				60.00

43.80		30.77

29.67

35.16

§

0.00

§

GEOSCIENCES				30.85

35.21		40.00

33.33

13.33

§

§

§

LAW					64.31

29.33		13.48

13.48

29.78

17.98

9.55

15.73

PUBLIC POLICY				45.78

34.78		29.27

32.98

24.47

8.51

§

§

BUSINESS				42.93

30.65		22.22

21.11

26.67

12.22

13.33

§

NATURAL SCIENCES			21.05

29.71		49.57

22.84

18.97

6.03

§

§

NURSING				53.19

35.53		21.67

28.33

28.33

20.00

0.00

§

PHARMACY				27.03

30.77		46.67

§

0.00

§

§

§

SOCIAL WORK				68.28

48.85		11.71

27.93

27.93

20.72

9.01

§

									
PHD SEEKING STUDENTS ONLY									
ENGINEERING				15.72*

21.89*		53.68*

21.58

17.89

4.74

§

§

SOCIAL SCIENCES				42.46

38.36		28.67

30.00

16.67

11.33

10.67

§

HUMANITIES				43.63

39.04		34.30

30.23

15.12

7.56

5.81

6.98

EDUCATION				61.69

44.81		18.23

20.31

25.00

15.63

12.50

8.33

PHYSICAL SCIENCES			19.88

31.20		53.24

17.27

18.71

7.91

§

§

BIOLOGICAL SCIENCES			19.51

27.59		46.67

35.56

13.33

§

0.00

0.00

§ call size too small to report									
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HOW IS UNIVERSITY FUNDING DISTRIBUTED?
At the time of our survey, nearly two-thirds (65%) of our respondents were using some combination of
university-sponsored internships, fellowships, teaching appointments, or research appointments to pay
for their education. For many students, financial support was part of their original offer of admission:
almost two-thirds (63%) of the graduate students we surveyed had been offered some level of funding
along with their offer of admission (Table 25).

TABLE 25: FUNDING OFFERS UPON ADMISSION TO UT
How many years of guaranteed funding (e.g., as a TA, a GRA, an AI, fellowship, scholarship or other job) were you offered by your
department or the university when you first enrolled in your current program? (%)
YEARS
0

1

2

3

4

5 OR MORE

PROFESSIONAL PROGRAM		

53.17

14.67

12.69

18.90

§

§

COMBINATION PROGRAM, NON-DOCTORAL SEEKING		

61.92

17.88

16.42

2.55

§

§

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING		

25.68

14.86

18.92

10.81

§

22.97

DOCTORAL SEEKING STUDENT		
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Among all graduate students, 29% held a teaching appointment at the time of our survey, 23% held a
research appointment, 12% held a fellowship and no other form of funding, 2% held an internship and no
other form of funding, and 35% were unfunded (Table 26).
Doctoral vs. Professional Programs
Students seeking doctorates receive the most support from the university: at the time of our survey, 81%
of doctoral students were receiving some form of university support, compared to 45% of students in
professional programs.
Funded doctoral students were most likely to hold teaching and research appointments: 39% of doctoral
students held teaching appointments and 31% held research appointments; an additional 10% of
doctoral students held a fellowship. Among funded professional students, most (21%) held fellowships.
An additional 11% of professional students held teaching appointments, and 10% held research
appointments (Table 26).
Funding Doctoral Students: Variations among Fields of Study
While doctoral students are more likely to be funded than other students, some disciplines fund more
of their doctoral students than others do. Doctoral students in STEM fields are the most likely to receive
funding: only 9% of physical sciences students, 10% of the biological sciences students, and 12% of
engineering students were unfunded at the time of our survey, compared to 15% of humanities students,
17% of social sciences students, and 44% of education students.
Different colleges offer different kinds of support to their doctoral students. Students in STEM fields are
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the most likely to hold research appointments: 60% of those in the Cockrell School of Engineering, 47%
of those in the Jackson School of Geosciences, and 41% of those in the College of Natural Sciences held
research appointments at the time of our survey. By contrast, only 11% of those in the College of Liberal
Arts and 13% of those in the College of Communication held research appointments (Table 27).
Teaching appointments are most common in colleges with a strong undergraduate demand for
coursework: 68% of doctoral students in the McCombs School of Business, 58% of those in the College
of Communication and the College of Liberal Arts, and 57% of those in the College of Pharmacy held
teaching appointments at the time of our survey. At the other end of the spectrum, only 18% of students
in the Cockrell School of Engineering and 22% of students in the College of Education held teaching
appointments at the time of our survey (Table 27).

THE BENEFITS OF FUNDING
Increased Student Satisfaction
Doctoral students in general are very satisfied with their experience at The University of Texas at Austin,
but funding shapes their opinions of both the university and their department. Among doctoral students
whose advisers fund them, 95% would recommend graduate school at The University of Texas at Austin
to a friend, and 91% would recommend their department to a friend. Among doctoral students whose
advisers do not fund them, 91% would recommend graduate school at The University of Texas at Austin
to a friend, and 81% would recommend their department to a friend (Table 1).
Successful Recruitment and Advising
There is a close relationship between funding and successful advising. Students whose advisers fund them
benefit in a variety of ways. We described some of the direct benefits of adviser-based funding above:
students whose adviser funded them reported receiving more help from their adviser in a variety of areas
(Table 18). Funding also carries indirect benefits related to recruitment and students’ overall satisfaction
with their adviser.
We saw above that doctoral students who came to The University of Texas at Austin specifically to work
with a particular faculty member were more confident and successful in a variety of ways. Funding
contributes to this dynamic: 59% of students funded by their adviser came to UT specifically to work with
that person; this number falls to 48% among students not funded by their adviser (Table 14).
We also saw that students who found an adviser through a mutual decision were more satisfied with their
advising relationship. Funding also affects this dynamic: nearly three-fourths (74%) of students who were
funded by their adviser came to work with that person through a mutual decision, compared to a little
more than half (54%) of students who were not funded by their adviser (Table 16).
Lower Stress
Adequate funding enables students to focus on their graduate studies without the distractions of outside
jobs and worry over whether they’ll be able to stay enrolled. To understand graduate students’ finances,
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we first asked about their overall financial well-being: Did their income fail to meet their basic needs, did
it barely meet their needs, or were finances not a problem for them?
Overall, graduate students at The University of Texas at Austin are better off than students at the
University of Michigan. In both studies, about one-fifth (20%) of students said that money was not a
problem for them. In the University of Michigan study, however, an even greater percentage (21%)
reported struggling financially, while only 14% of UT students said that their income did not cover their
basic needs. In both studies, the majority of students fell into the middle category: 59% of students in
the Michigan study and 67% of UT students said that their finances were tight, but met their basic needs
(Table 28).
Not surprisingly, unfunded students were more likely than other students to report that their income did
not meet their basic needs (16%). Students with graduate research appointments were the most likely to
say that finances were not a problem (23%).
Inadequate income certainly creates stress: Among students who felt more stressed than their peers,
20% could not meet their basic needs, and 14% said that money was not a problem. By contrast, among
students who said they were no more stressed than their peers, 12% could not meet their basic needs,
and 22% said that money was not a problem. Overall, unfunded students were more likely than funded
students to say that they were more stressed than their peers (Table 28).
Faster Progress
When the university helps fund its graduate students’ training, students complete their degrees more
quickly. We asked students to report their sense of progress through their program: were they progressing
more quickly, more slowly, or at about the same rate as their peers? Unfunded students were more than
twice as likely as funded students to report that they were progressing more slowly than their peers (Table
11, model 4). Overall, only 16% of our respondents said they were progressing more slowly than their
peers, but this number rose to 38% for students who had never received university funding (Table 30).
Research appointments are especially likely to facilitate timely degree progress. Nine out of ten (91%)
doctoral students with research appointments said that their appointment contributes to their degree
progress (Table 31). However, the relationship between research assistantships and degree progress is
different in different fields. Because of the nature of STEM research, students in STEM fields are more
likely to be working on topics directly related to those of their advisers. For these students, serving as
a research assistant on an adviser’s project may directly contribute to their own research. Among our
respondents, 95% of those in engineering and the physical and biological sciences said that they were
satisfied with the contribution of their research assistantship to their degree progress.
In other fields, students are more likely to be working on a project that does not directly relate to their
adviser’s work, so serving as an assistant on a faculty member’s project may distract them from their own
research. Among our respondents, students in the social sciences, education, and the humanities were
less likely to report that their research assistantship contributed to their degree progress: 79% of social
science students, 81% of education students, and 82% of humanities students said that they were satisfied
with the contribution of their research assistantship to their degree progress.
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Most graduate students also saw their teaching appointments as contributing to their degree progress.
This was especially true of students not pursuing doctorates; 79% of these students said that they were
satisfied with the contribution their teaching appointment was making to their progress toward their
degree. Almost as many (70%) doctoral students said that their teaching appointments contribute to their
degree progress (Table 31).
Funding certainly makes a difference in how much progress students are able to make toward their degree
program during summers. Among students funded by their adviser, 83% typically spent their summers
doing non-course-related work toward their degree, in contrast to only 69% of students not funded by
their adviser. Similarly, 84% of students who had held both teaching and research appointments usually
spent their summers working toward their degree, compared to only 47% of students who had never
received university funding (Table 32).
Professional Development and Career Confidence
Research and teaching appointments are more than a source of funding for students; they are part of
professional training. The overwhelming majority of students saw their research and teaching positions
as important preparation for their future careers: 86% of teaching assistants and 92% of research
assistants were satisfied with the contribution their work appointment was making to their professional
development (Table 31).
One aim of work appointments is to enhance students’ confidence in their ability to teach and conduct
research professionally. Among doctoral students, 95% felt confident in their ability to conduct research
and 88% felt confident in their ability to publish the results of their research. Doctoral students in STEM
fields have more access to research appointments than other students do, and these students were
especially likely to express confidence in their research abilities: 98% of biology students and 96% of
engineering and physical science students were confident in their ability to conduct research (Tables 21,
33).
Teaching appointments contribute significantly to students’ confidence in their teaching ability; students
with these appointments were more than twice as likely to feel very well prepared as teachers. Overall,
81% of graduate students felt confident in their ability to teach; this number jumped to 87% among
doctoral students (Table 35). Doctoral students in the social sciences and humanities have more access
to teaching appointments than other graduate students do; many of them are housed in the College of
Liberal Arts, which relies heavily on teaching assistants to successfully serve its undergraduate students
(Table 33). Not surprisingly, these students were especially likely to express confidence in their teaching
abilities: 91% of social scientists and 93% of humanities students said they were confident that they could
be a good teacher (Table 35).

INFORMATION ABOUT FUNDING
One of the greatest sources of frustration for the graduate students we surveyed was the difficulty in
finding information about funding. Only two-thirds (67%) of graduate students were satisfied with the
availability of information about their current and future funding status. There was significant variation
across different fields; students in STEM fields were much more satisfied than students in other fields
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with the availability of information about their funding status. Only 45% of students in education were
satisfied with the availability of information about their funding status, compared to 75% of students in
the physical sciences and 77% of engineering students. Students whose advisers didn’t fund them had
less information than those whose advisers did fund them, but both numbers were relatively low: 58% of
students not funded by their advisers and 79% of students funded by their advisers were satisfied with the
information available to them about their funding status (Table 6).
Graduate students reported that they often do not know until the last minute whether they will be funded
for the next semester, a situation that causes an enormous amount of stress. When students can’t predict
their funding status, they also can’t predict a host of other necessities: Will they have health insurance,
or do they need to find and purchase outside health insurance? Will they be able to afford tuition for
the next semester, or will they have to drop out for a semester? Will international students whose
visas restrict their work opportunities be able to afford to stay in the country? In addition, short notice
means that students generally do not have adequate time to find an outside job or pursue other funding
possibilities. International students were particularly concerned about this problem, and several wrote
comments to explain:
Information regarding funding is offered very late, making it very difficult for students to plan ahead.
Some funding info regarding the following academic year begins to drip in late spring/early summer,
but in one year, I only heard about my funding in August. During spring, many promises are made, but
few are kept, making it hard for students to rely on the given info.
		

– female, international doctoral student in a non-STEM field

It would be better if we could know in advance whether we will get funding for the next semester. Being
a PhD student, it’s already frustrating to be concerned about financial assistance. But if we could know
in advance at least, then we could extend our summer internship and earn something to support our
tuition fees.
		

– male, international doctoral candidate in a STEM field

I think that it is absolutely horrible that we graduate students are not told whether or not we will
receive funding for the next semester until very late in the current semester.
		

– male, international doctoral student in a non-STEM field

There is no information or transparency regarding TAs offered by the department. It is run in a secretive
ad-hoc fashion.
		

– male, international master’s student in a STEM field

The funding is always the most serious problem in our program. I came here with an offer of TA, but I
was told that this offer was only for one year (which is not consistent with the content in my offer letter)
and you need to find funding by yourself from the 2nd year… I was always in a very stressed mood of
worrying about seeking funding by myself, which made me very depressed sometimes.
		

– female, international doctoral student in a STEM field

Students engaged in research are also eager for information about research funds. Doctoral students
were particularly dissatisfied with the availability of information about sources of funding for research:
only 55% had access to enough information about how to fund their research. STEM students were more
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likely than other students to feel that they had adequate information about research funding: about
two-thirds of students in engineering and the physical and biological sciences expressed satisfaction with
information about funding sources. By contrast, less than one-third (28%) of education students were
satisfied with the availability of information on sources of funding for research. Even among students who
are funded by their advisers, only two-thirds (68%) were satisfied with the availability of information
about funding (Table 7).
Perhaps as a result of a lack of information, doctoral students are pessimistic about their ability to secure
future funding. Only 56% of doctoral students expressed confidence in their ability to secure future
funding either from within or outside the university. These numbers, too, varied by field: three-fourths
(74%) of students in the physical sciences were confident about finding funding, compared to only onethird (34%) in education (Table 36).

RECOMMENDATIONS TO ENHANCE THE BENEFITS OF FUNDING
Based on our findings, we recommend taking action in the following areas to enhance the benefits of
graduate student funding:
Recruitment

•
•

Provide competitive funding offers for the strongest prospective graduate students.
Set clear and reliable funding expectations for the duration of students’ degree programs.

University funding

•

Improve the timeliness of communications related to student academic employment and
fellowships. Communicate confirmed offers as early as possible.

•
•

Provide support for financial planning, especially in relation to debt management.
Offer students opportunities to receive summer research funds.

Teaching Appointments

•
•

Provide clear links between progress toward degree and teaching assignments.
Extend additional opportunities to teach, and expand training opportunities in teaching
practices.

External funding

•
•

Expand the Graduate School Web site to include more information about funding resources.
Develop resources, training, and workshops to help students pursue outside research funding.

Travel funds

•

To help students develop professional networks, enhance funding for their travel to
professional meetings.
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Supporting a Diverse Student Body
HIGHLIGHTS

•

The university serves a diverse student body, but particular minorities are clustered in
particular colleges and programs. Some colleges are primarily male while others are primarily
female; some have large numbers of international students while others have very few; and
some are characterized by highly specific cross-sections, such as male international students.

•

Students reported experiences of discrimination based on sexual orientation, race, nationality,
language, and gender.

•
•

Women were less likely than men to be funded, regardless of their field of study.
Compared to men, women experienced more stress, less time for themselves, and more limited
career options in relation to their partner’s. Many of these gender differences were most acute
among doctoral students.

•

Compared to men, women were more pessimistic about the possibility of both having children
and succeeding at work. They were also more likely to say that when it comes to career
planning, there is never a good time to have children.

•

Women reported making more parenting sacrifices for the sake of their career, and they also
reported an enduring climate of disrespect for academic mothers.

•

The vast majority (87%) of students with children in the Child Development Center were
satisfied with its quality, but many students were unable to use it due to lack of availability.

•

Compared to students from the United States, international students progressed toward their
degree more quickly and were less likely to drop out before completing their degree. They had
strong relationships with their advisers, but also felt more exploited by their advisers.

•

Housing was a central issue for many international students: those who had lived in university
housing reported that it was a key factor in their success, and many were concerned about a
lack of university housing.

•

Gay, lesbian, bisexual, and transgendered (GLBT) students were more likely than any other
disadvantaged group to report discrimination: 43% said that they had been discriminated
against on the basis of sexual orientation.

•
•

Partner health insurance was a particular concern for GLBT students.
Compared to White students, students of color were less positive about their program’s climate
for graduate students, felt less integrated into their program’s climate, and experienced higher
levels of stress.

•

Compared to White students, Hispanic students got lower grades, progressed more slowly
toward their degree, and were more likely to drop out before completing their degree.
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INTRODUCTION
The University must aggressively recruit and enroll outstanding students representing the diverse
regions and populations of Texas and beyond… It is important that UT’s graduate programs include
students from racial and ethnic minorities.
		

–The Commission of 125, Recommendations Three and Twelve

We cannot profess to be the great public university unless we educate a diverse group of leaders to guide
Texas and the nation into the future. Texas gains strength from our diverse population, from our diverse
leaders, and from our border with Mexico. We must capitalize on these assets, and we must make sure
that we have a diverse student body, faculty, and staff.
		

–University of Texas at Austin President William Powers, Jr.,

		

Address on the State of The University, September 29, 2006

The University of Texas at Austin has made diversity a priority. To sustain a diverse graduate student
body, the university must support students from all backgrounds. In this section, we discuss the climate
for diverse groups of students. What kinds of students populate the university’s different programs? How
do students’ experiences of graduate school vary according to their gender, parenting status, nationality
and language, sexual orientation, age, and race or ethnicity? How well are our graduate programs serving
and preparing these diverse groups of students? We find that different populations experience graduate
school differently, and that if they are to thrive, these different groups need support structures tailored to
their specific situations.

A DIVERSE UNIVERSITY
The graduate student body is diverse, but its diversity is not spread out evenly across campus. Each
college and department has its own unique demographic make-up. For example:

•

Women make up only 21% of the Cockrell School of Engineering and only 36% of the College
of Natural Sciences, but 82% of the School of Social Work and 89% of the School of Nursing.
The College of Liberal Arts is more evenly split by gender: 54% of its graduate students are
women.

•

The College of Education had the greatest proportion of Black graduate students at 9%. Only
3% of graduate students in the College of Liberal Arts were African-American, and in the 20102011 school year, there were no Black graduate students in the Jackson School of Geosciences.

•

About 38% of all international graduate students are enrolled in the Cockrell School of
Engineering, and 52% of students in this college are international. Of these, 79% are men.7

These demographic differences make for graduate programs that vary a great deal in character and
climate. Because graduate students spend most of their time within their own department or program,
many must spend much of their daily lives in settings where they are in a decided minority. To meet the
needs of these students, the university must consider both how they fare overall and how their particular
programs are meeting their needs. The following sections discuss the unique experiences of women;
7 All these figures were calculated from the university’s Statistical Handbook 2010-11.
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parents; international students; gay, lesbian, bisexual, and transgendered students; and members of
racial and ethnic minorities.

WOMEN
Graduate school at The University of Texas at Austin entails a variety of disadvantages for women:

•

Women were less likely than men to be funded, even after their field of study was taken into
account (Table 37).

•
•

Women reported higher levels of stress than men (Table 38).
Women took longer than men to complete their degrees and were more likely than men to
drop out of their program. These patterns held across different fields and were unrelated to
grades and GRE scores (Tables 39, 40).

•

Women were much more likely than men to say that they had experienced discrimination
based on their gender and that they had been the target of unwanted sexual attention. Almost
17% of women reported having experienced gender discrimination, compared to 5% of men
(Table 41), and 5% of women reported unwanted sexual attention, compared to 2% of men
(Table 42).

In addition, the overall climate in some graduate programs may be less conducive to women’s success
than to men’s success:

•

More women than men experienced problematic unwritten rules governing interactions with
faculty.

•
•
•

More women than men were reluctant to raise concerns about problematic faculty behavior.
More women than men felt that they were under scrutiny in their graduate program.
More women than men felt that their fellow graduate students behaved in excessively
competitive ways (Table 9).

•

Among doctoral students, more women than men were dissatisfied with the amount of time
they had for themselves (Table 43).

On the other hand, women were more likely than men to feel that they were part of a supportive
community of graduate students; this was true of all students except those in the physical sciences (Table
10).
In their written comments, students described the climate for women in their programs on a continuum
from overt harassment to subtle challenges:
My first adviser in my doctoral program often made inappropriate sexual comments about me and
to me. It was a horrible experience. I changed advisers, but never made an official report with the
university. The professor denied any wrongdoing (in fact he blamed me for being overly sensitive) the experience was awful and I didn’t want to defend myself in public. I was also scared of retribution
(which occurred anyway). … I feel let down by my department and university. It’s not the university’s
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responsibility to cater to my every need … but it is the university’s responsibility to protect students
from abuses of power.
		

– female, non-international doctoral candidate in a non-STEM field

I’m not sure, but most of us who are getting kicked out of the program are women; it’s impossible
to know because the candidacy process is decided behind closed doors. All I know is that we scored
comparably outside of the tests, but after the tests several under-achievers passed and several high
achieving women “failed.”
		

– female, non-international student in a STEM field

I believe women in my department—both faculty and student—are treated differently from the male
students, faculty and staff, particularly by the head of our school. This discrimination is low-level,
but pervasive—for instance, only male graduates are named when the question of where our doctoral
students go after graduation is asked, and the contributions of female faculty to the department are
similarly ignored. Recent, female, new hires have not been announced to the department, but male new
hires have been...etc. None of these seems like actionable offenses, but taken together I feel they have
created a working environment that is more difficult for the women in our school than for the men—
this is frustrating and, again, I feel it is a failure of our departmental leadership.
		

– female, non-international doctoral candidate in a non-STEM field

A majority (54%) of the graduate students we surveyed were involved in committed relationships—either
married, engaged, or partnered (Table 44). Consistent with national patterns, both the benefits and
costs of marriage varied by gender. More women (62%) than men (50%) said that having a partner was
a financial asset (Table 45). However, both genders also reported that men’s careers limited women’s
options more than women’s careers limited men’s options. This was true regardless of which partner
was the student: nearly twice as many men (26%) as women (14%) said that their career limited their
partner’s options; conversely, nearly three times as many women (14%) as men (5%) said that their
partner’s career limited their own options. These gender patterns were consistent across different fields
and among students with different career aspirations. For example, among both students who wanted
teaching positions and students who wanted research faculty positions, men were twice as likely as
women to say that their career limits their partner’s options, and one-fourth as likely as women to say that
their partner’s career limits their own options (Table 46).
The gender disparities our survey uncovered are similar to the kinds of disparities we see in other
situations in which men hold greater power than women. In 2008, the Gender Equity Task Force reported
problems with gender inequality even at the highest ranks of the faculty. The report concluded that the
university must strive for greater gender equity, and in particular that it must equitably represent women
in its senior ranks and positions of leadership. It is possible that the gender inequality we observe among
graduate students is a part of the larger problem of gender inequality throughout the university system.

PARENTS
Overall, 13% of the graduate students we surveyed were parents. More women than men were single
parents: 18% of mothers were unmarried, while only 4% of fathers were unmarried (Tables 47, 29).
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Nearly four out of five (79%) graduate student parents said that parenting had slowed their progress
toward their degree or had led them to make sacrifices in their degree program. The experiences of
fathers and mothers were different in different programs: among professional students, more fathers
(79%) than mothers (71%) reported slowed progress, but among PhD candidates, more mothers (84%)
than fathers (78%) reported slowed progress (Table 48).
Graduate student parents reported some benefits of parenting while in graduate school: about 70%
said that their parenting was benefited by a flexible work schedule and that parenting made them more
focused and efficient in their work (Table 48). Overall, however, parenting while in graduate school is
hard. Compared to nonparents, parents were less satisfied with the amount of time they had to work
toward their degree, do housework, and sleep, and they were much less satisfied with the amount of time
they had for themselves. For all of these measures, mothers were less satisfied than fathers with their
available time. Not surprisingly, graduate student parents were almost twice as likely as nonparents to
report high stress levels (Tables 43, 49).
One mother described her experience of the conflicts between graduate school and parenting:
To be a good student in my department, you need to be involved. But working 20 hours per week
and having responsibility for a child makes it very hard to be involved in student organizations, take
internships (they don’t pay enough to cover day care), go out of town to conferences, etc. I love my
daughter and wouldn’t trade her for anything, but having her while in grad school has meant that I
have not been able to be the student I wanted to be.
		

– female, non-international doctoral student in a non-STEM field

Despite the challenges facing graduate student parents, many students feel that graduate school is as
good—or bad—a time as any to have children. We asked students what they thought was the optimal time
to have children: half said that the best time is after establishing a career, but one third said that the best
time is before establishing a career, and 14% said that when it comes to career planning, there is never a
good time to have children (Table 50).
Women felt the conflict between career planning and family planning most acutely. More than twice as
many women (19%) as men (8%) said that when it comes to navigating a career, there is never a good
time to have children. The difference between women and men was especially acute among doctoral
students, and even more acute among PhD candidates: 31% of women PhD candidates said there is never
a good time to have kids, compared to 9% of men PhD candidates. Overall, two-thirds (66%) of male
doctoral students but only half (52%) of female doctoral students were confident that they would be able
to have kids and succeed at work. However, two-thirds of the women we surveyed did still plan to have
children at some point, and even among women PhD candidates, 70% anticipated having children despite
their sense of the potential career costs (Tables 50, 51).
How is the university supporting graduate student parents? The most concrete way is through its Child
Development Center: approximately one-tenth of parents with children who require daycare use the Child
Development Center. The vast majority (87%) of students with children in the Child Development Center
are satisfied with its quality, but many students were unable to use it due to lack of availability (Table 52).
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As for the overall climate for graduate student parents, most (81%) said that their advisers were
supportive of their need to balance work and family responsibilities, but only 70% said that their
departments shared this same level of acceptance and support. While women—especially women
doctoral candidates—were more likely than men to miss important events with their children to avoid
appearing uncommitted to their career, women also seemed to bear the brunt of faculty members’
disrespect for parenting. Several women described the atmosphere for mothers in their department:
At the orientation for new graduate students in the natural sciences, [an administrator] told a story
about a young woman who had achieved her PhD in physics brilliantly, only to move away and have
five kids. Got a big laugh.
		

– female, non-international doctoral student in a non-STEM field

Many women in my doctoral program are of childbearing age. For those of us who chose to have
children in our program, we were subjected to off-handed remarks and eye rolling. We were told that in
a faculty meeting comments were made about “another pregnant doctoral student.” I feel like once I was
pregnant, some people viewed me as a lost cause.
		

– female, non-international doctoral candidate in a non-STEM field

The discrimination I and other females in my department have experienced comes in the form of
outward disapproval of female graduate students decisions to get engaged, married, and/or have
children. I have known faculty—particularly male but also female—to make comments such as “at least
you’re not pregnant” to a female student who had just gotten engaged, and “was it an accident?” to a
female student who shared news that she was pregnant. Male students who have made the same choices
have not fielded similar hostile comments. I find this behavior on the part of the faculty offensive and
completely out of line.
		

– female, non-international doctoral student in a non-STEM field

INTERNATIONAL STUDENTS
Nearly one-fourth of UT’s graduate students come from countries other than the United States. They
come from near neighbors such as Canada and Mexico, and from countries all over Europe, Asia, South
America, and Africa. International students contribute not only to the cultural diversity of the university,
but also its racial and ethnic diversity: 59% identified as Asian, 22% as White, 16% as Hispanic, 2% as
Black, and less than 1% as Native American (Table 53).
Our survey found that international students do very well in their graduate programs. Compared to
students from the United States, international students are more likely to complete their degree in a
timely fashion and less likely to drop out without completing a degree (Tables 39, 40).
Many international students like living and working in the United States. More than two-thirds (68%)
of the international students we surveyed said that they would like to stay in the United States after they
complete their degree (Table 54). In their written comments, international students expressed great
appreciation for the working environment and intellectual resources available in the United States:
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Survey Question: What do you like most about living in the U.S.?
All the resources you have for doing your work. The possibility of having a rich intellectual
environment. People are more respectful than in my country. They work harder and are more engaged
with what they do.
		

– female, international doctoral student in a non-STEM field

The incredible infrastructure, facilities and funding and for research. The people are nicer than led to
believe (definitely so Austin). I have forged some long-lasting relationships with people from literally
everywhere! Working with my adviser and some truly top-quality faculty who have taken the time to
mentor me. On a personal note, I would like to see all the national parks before circumstances rob me of
the opportunities.
		

– male, international doctoral candidate in a STEM field

The U.S. offers incredible freedom, physical space, intellectual opportunities, daily conveniences that
are very attractive to lead a comfortable and scholarly life.
		

– male, international doctoral candidate in a STEM field

The meritocratic aspect of it: if you are good at what you do, then you’ll move forward, regardless of SES
origin, class, etc.
		

– male, international doctoral student in a non-STEM field

1) The freedom to do and think what I want without anyone judging me, and freedom of speech. 2)
The diversity of cultures and ideologies. 3) Relatively cheaper and earlier access to new technologies
(compared to my home country).
		

– male, international doctoral student in a STEM field

International students generally have good relationships with their advisers: 85% say that their adviser
gives them regular and constructive feedback on their work, compared to only 77% of U.S. students; 76%
said that their adviser helped them secure funding, compared to only 61% of U.S. students; and 53%
came to UT specifically to work with their adviser, compared to 40% of U.S. students.
My adviser’s constant push to work hard made me successful.
		

– male, international master’s student in a STEM field

My adviser…has been very patient, helpful, generous, and kind to me.
		

– male, international doctoral candidate

My advisers have been a great support to me. I am here at UT because of those few professors who make
it worthwhile to pursue it.
		

– female, international student in a non-STEM field

My adviser is also my best friend in the U.S..
		

– male, international doctoral student in a non-STEM field
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However, more international students (17%) than U.S. students (11%) say that their adviser exploits
them as a source of labor. Exploitative advising relationships may be particularly problematic for
international students because visa regulations and discrimination may prevent them from finding
alternative work.
Discrimination is a problem for international students: 17% of international students reported
discrimination based on their nationality, and 16% of non-native English speakers reported discrimination
based on language.
Housing was a particular concern for international students. 40% had applied for university housing
(compared to 12% of American students), and 80% had been turned down or waitlisted (Table 55). Of
the 20% who lived in university housing at the time of the survey, over half (56%) said that it had helped
them adjust to life in the United States.
Survey Question: What has most helped you succeed in graduate school?
Grad housing. The experience to live in a safe, cheap, and beautiful place helped me a lot not to worry
about this. This is very important, because I could focus in my courses and research. It is invaluable the
benefits graduate housing provides, I can’t believe that the University will get rid of this, that’s too bad,
honestly, the people who decided that should live in the apartments to realize the big mistake they are
making.
		

– male, international doctoral candidate in a STEM field

Survey Question: Is there anything else you would like us to know about being an international
student at UT?
As an international student and as a family, I would like to emphasize the important role that UT
housing plays in offering a place that integrate international students and their families. Especially the
spouse that stays home with the kids; this support is invaluable!!! Furthermore, they help to create a
very interesting social and professional network in the present and in our professional future.
		

– female, international doctoral candidate in a non-STEM field

Don’t tear down Brackenridge apartments—it is such a valuable addition to graduate student life!
		

– female, international doctoral candidate in a non-STEM field

When you don’t live in the university housing, life can be too lonely, and therefore depressive.
		

– female, international doctoral student in a non-STEM field

Survey Question: Is there anything else you would like us to know about your career and life
situation?
I have had an extraordinary time in UT—the administrative, professors and my adviser have been
great with me. I just complain about the decision to get rid of the University apartments, this is a bad
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decision. Gateway is not friendly for children!!! Most of the grads have children. I know the economy is
bad but we (grad students) are one of the most valuable investment for the University, we need a place
to comfortably live, that’s what you desire to yourself, why not desire this for your grad students?
		

– male, international doctoral candidate in a STEM field

GAY, LESBIAN, BISEXUAL, AND TRANSGENDERED STUDENTS
Only 8% of our respondents identified as gay, lesbian, bisexual, or transgendered (GLBT) (Table 56).
Because statistical analysis is difficult with small numbers, we have only limited information on this
population. Our preliminary exploratory studies suggested there were relatively few differences between
GLBT and straight students on most measures. A major exception was the experience of discrimination.
GLBT students were more likely than any other disadvantaged group to report discrimination: 43% said
that they had been discriminated against on the basis of sexual orientation (Table 41).
A major area of concern for GLBT students was partner health insurance:
I feel the university should extend benefits to domestic partnerships.
		

– male, non-International doctoral student in a non-STEM field

The lack of health care benefits for same-sex partners is the one thing that really causes me anxiety
while at UT.
		

– male, non-international doctoral student in a non-STEM field

My partner’s employment does not offer adequate health insurance; I cannot cover her because we are
in a ‘same-sex relationship’. In plain and simple terms, that is discrimination.
		

– female, non-international doctoral student in a non-STEM field

RACIAL AND ETHNIC MINORITIES
Our results point to distinct problems in the climate for graduate students of color:

•

One-fifth (19%) of nonwhite, non-Hispanic students have experienced racial discrimination
(Table 41).

•

Compared to White students, students of color are less positive about their program’s climate
for graduate students, feel less prepared to conduct research, and experience higher levels of
stress (Tables 12, 57, 38).

•

Compared to White students, students of color feel less integrated into their programs’ social
climate and are less satisfied with their work-life balance (Table 11).

•

Doctoral students of color are less likely than White doctoral students to feel very well
prepared to conduct research (Table 12).
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Our analysis also provided some more specific results about the experiences of Hispanic students in
relation to those of White students:

•
•
•

Hispanic students took longer to complete their degrees (Table 39).
Hispanic students were more likely to drop out of their graduate program (Table 40).
Hispanic students who dropped out of their programs did so earlier (Table 40).

These patterns were consistent regardless of the student’s academic field. Our analysis suggests that a
primary reason for Hispanic students’ slower progress is their lower grades. Hispanic students’ lower
grades may relate to poorer academic preparation (they also enter graduate school with lower GRE scores
than White students) or may relate to the classroom environment at UT (Table 58). Whatever the cause,
enhanced academic support may improve the performance of Hispanic students.
While students of color and women face different obstacles, the experiences of both groups suggest that
some aspects of the graduate school climate may be less welcoming for students of color than for white
students. Like women, people of color are underrepresented in university leadership positions, and this
lack of representation may affect the everyday lives of students of color.

RECOMMENDATIONS TO SUPPORT A DIVERSE GRADUATE STUDENT BODY
Increase the diversity of the university’s leadership.
In 2008, the Gender Equity Task Force Report made this recommendation:
“Create best-practice models for the selection of deans and chairs in a gender-equitable fashion
and adopt this model campus wide, with the goal of increasing the proportion of women who serve
in such positions, particularly in schools and colleges in which women are underrepresented on
the T/TT faculty. The proportion of women in administrative positions in each school and college
should be part of the gender equity evaluation for each school and college, and for the University as
a whole.” (Recommendation Four, p. 7)
We recommend the same course of action. To more successfully support the university’s diverse student
body, we also recommend expanding these models to include increasing the numbers of other members
of underrepresented populations in leadership positions.
Increase funding and support for diversity recruiting.
Create academic support services for minority students (particularly Hispanic students).
Enhance university policies to support families and diversity.

•
•
•

Enhance family-friendly policies.
Enact domestic partner benefits.
Increase the capacity of the Child Development Center.
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Additional Ways to Enhance Graduate Training
HIGHLIGHTS

•

Eighty-three percent of professional students were confident that they would be able to get a
job in their field after completing their degree.

•

Among doctoral students, 72% were confident that they could get a nonacademic job in their
field, and 66% were confident that they could get an academic job in their field.

•

Doctoral students’ confidence in their ability to find work varied considerably by field. The
humanities is a particularly noteworthy case: only 42% of humanities students believed that
they could get a nonacademic job in their field, and 38% of humanities students were not sure
that they would be able to make it financially after receiving their doctorate.

•

Doctoral students became more interested in careers other than research-university
professorships as they progressed toward their degree.

•

Almost all graduate students were enthusiastic about the possibility of enhanced career
placement assistance. Professional students were also eager for enhanced internship
placement assistance.

•

Graduate students reported considerable stress and a lack of time for themselves, but 40%
would not feel comfortable consulting the university’s Counseling and Mental Health Center
(CMHC). Men and international students were particularly reluctant to consult the CMHC.

•

Students were much more satisfied with employee health insurance than with student health
insurance.

•

About one-fifth of graduate students had applied for student housing, and of these, nearly
three-quarters had been turned down or wait-listed.

•

Most students either drove or took the bus to campus. Half were dissatisfied with the
availability of short-term parking, and one-third were dissatisfied with the availability of
parking permits.

INTRODUCTION
This section highlights specific services of particular interest to graduate students. The top item on
students’ wish list is career placement assistance, which might also encompass internship placement
assistance. Despite considerable stress, some student populations are particularly reluctant to consult
the Counseling and Mental Health Center. Students prefer employee health insurance to student health
insurance. Many students wish for more available parking and student housing. We make several
recommendations to enhance student career services and student life.
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CAREER SERVICES
Career Anxiety
The current challenging economy is an important backdrop of this report. Students are graduating into a
difficult job market, and one that is especially tight in some academic fields. We found significant anxiety
about career prospects, particularly in the humanities.
Overall, graduate students were very confident in their own abilities: 86% believe that they can
be successful in their field. Confidence in the job market was more shaky, and students in different
programs had different beliefs about their ability to find work in their field after completing their degree.
Professional students were the most confident: 83% thought they would be able to get a job in their field
after graduating. Doctoral students were more wary: 72% were confident that they would be able to get a
nonacademic job in their field, and only 66% were confident that they would be able to get an academic
job in their field.
Confidence in the academic job market varied by field. 74% of social sciences students, 66% of education
students, 65% of biological sciences students, 64% of humanities students, 59% of physical sciences
students, and 56% of engineering students thought they would be able to get an academic job in their
field after graduating.
More striking are differences in students’ perceptions of the nonacademic job market. In particular, only
42% of humanities students believed that they could get a nonacademic job in their field. The humanities
are a stand-out case, but confidence was also low in other fields: only 67% of social sciences students
and 68% of biological sciences students believed that they could get a nonacademic job in their field.
Students in other fields were slightly more confident: 73% of physical sciences students, 82% of education
students, and 84% of engineering students believed they could get a nonacademic job in their field.
On a related topic, more than one-fourth of graduate students were unsure whether they would be
able to make it financially after they completed their degree. Again, the humanities stand out: 38% of
doctoral students in the humanities were not confident that they would be able to make it financially after
completing their degree. In all other fields except engineering, at least 20% of doctoral students were
unsure about their ability to make it financially. Even in engineering, 16% of doctoral students lacked
confidence in their ability to succeed financially (Table 35).
Doctoral Students and Nonacademic Careers
Despite their lack of confidence in their career prospects, doctoral students have many career options
in academia, government, business, and nonprofit work, and become more interested in the full variety
of options as they progress through their programs. We asked students to rate the attractiveness of ten
different career options:

•
•
•
•

Professor at a research-intensive college or university
Professor at a teaching college or university
Teacher in a non-college setting
Non-faculty researcher at a college or university
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•
•
•
•
•
•

Researcher in business, industry, or the private sector
Researcher in a nonprofit, public service, or government agency
University administrator
Administrator or manager in business, industry, or the private sector
Administrator in a nonprofit, public service, or government agency
Policymaker or politician

PhD programs have traditionally served to prepare future faculty and future researchers, and our findings
reflect this tradition. The most attractive jobs to our respondents were professorships and other research
positions: nearly half our respondents said that a job as a professor was very attractive, and about a third
found for-profit or nonprofit research very attractive (Table 59).
One of our more striking findings, however, was that doctoral students became more interested in a wider
range of careers as they progressed through their program. We asked doctoral students how their career
goals had changed during their time at UT: compared to when they first enrolled, had they become more
or less interested in the different kinds of jobs listed above, or had their interest levels stayed the same?
Students were divided on research university professorships: 30% were now more interested in these
jobs than they had been, while just over 30% were less interested. A similar pattern held for teaching in
a non-college setting: 15% were more interested, while 17% were less interested. But for every other job
we listed, doctoral students were on balance more interested than they had been when they first enrolled
(Table 60).
The write-in comments our students wrote suggest a variety of reasons for doctoral students’ increased
interest in career options other than research-university professorships.
Some cited personal reasons:
I initially was primarily interested in pursuing an academic career in a research-oriented university.
However, I’ve broadened my interests to include teaching universities and non-academic research
positions. I also initially believed I would move away from Austin after finishing my career. However,
my spouse’s career is centered on Austin, so I am now hoping to find a position in central Texas.
		

– female, non-international doctoral candidate in a non-STEM field

Some gave financial reasons:
[My career plans have changed]—debt constrains one’s choices.
		

– male, non-international master’s student in a non-STEM field

And several cited the ever-shrinking academic job market:
I am extremely pessimistic about job availability in my field. Even in a good economy, there are not
many jobs. If I could start over, I probably would have gone to school for a professional degree.
		

– female, non-international master’s student in a non-STEM field
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I have always wanted to teach and do research as a professor at a university. The only real change is
that I am more open to other career paths since the academic job market is so bad right now.
		

– female, international doctoral candidate in a non-STEM field

However, most of the students who wrote comments on this subject said that their experience as graduate
students had led them to form a negative impression of life as a professor at a research university and of
academic life in general. As graduate students, our respondents were working with research university
professors every day. This gave them the opportunity to learn more about this career option than other
options, and some students came away with decidedly negative impressions:
I thought I wanted to go to a research one university to have the chance of receiving a job at a research
one university! I don’t want that anymore! I don’t want to become bitter and live the life our faculty
members are living! Academia started to look very bad to me. I am not sure if I want to stay in it!
		

– female, international doctoral candidate in a non-STEM field

Academic life has proved to be a stressful experience. I have become rather cynical about the academic
world. To put it bluntly, success in academia seems based on completely arbitrary standards that vary
according to where you went to graduate school, what your topic is, or whether or not senior figures like
you. Graduate students dedicate their lives to making each other feel bad and insecure about how much
work they are doing towards their degree.
		

– male, international doctoral candidate in a non-STEM field

I don’t think I can handle the intense competition involved in academia.
		

– male, non-international master’s student in a non-STEM field

I thought I wanted to be a professor at a top-flight research university. Now I don’t. I would like a 9-5
job where I can go home and enjoy my evenings, and do what I want with my weekends. I hate the
feeling of never having gotten enough work done that graduate school creates, and being a professor
largely seems to be more of the same. So yeah, that’s not for me.
		

– male, international doctoral candidate in a non-STEM field

I started my graduate studies with high ambitions of accomplishing satisfying work and going for a
faculty position afterward. But, limited resources make it difficult to accomplish something satisfying.
Also, considering the fact that I am not happy with my work/life balance, I am no longer definite about
going into academia after graduation, although I love to teach.
		

– female, international doctoral student in a non-STEM field

I am not sure that I want to teach at a research university. The pressure to publish to achieve tenure in
addition to teaching a full load of courses seems to be a ridiculous amount of work.
		

– female, non-international doctoral student in a non-STEM field

I am less enamored with the idea of becoming a faculty member, especially at a research institution. I
would rather work somewhere that values mentoring and teaching so that I am able to do a better job of
providing that for my future students.
		

– female, non-international doctoral student in a non-STEM field
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For many reasons, then, including a significant amount of disillusionment, doctoral students reported
that they were now more interested than they originally had been in career options other than researchuniversity professorships.
Career Placement Assistance
We asked students about several possible resources the university could offer to its graduate students,
including orientation for new students, a graduate student center, internship placement assistance, and
career placement assistance. Almost all our respondents—97% of professional students and 96% of
doctoral students—expressed enthusiasm about the possibility of career placement assistance. Doctoral
students in particular were significantly more interested in career placement assistance than in other
possible services. Professional students were almost equally interested in internship placement assistance;
for many professional students, internships are both a part of their training and a stepping-stone toward
post-graduate employment (Table 61).

HEALTH AND WELL-BEING
Stress
About one-fourth of our respondents told us they felt more stressed than their peers (Table 49). Doctoral
students reported greater stress than professional students: 27% of doctoral students, compared to 19% of
professional students, believed they were more stressed than their peers (Table 49). In general, students
reported a work-heavy lifestyle with insufficient time for themselves and their personal lives. Most
students (80%) (Table 43) said that they had enough time for their graduate program, and two-thirds
said that they had enough time for their job, but only about half had enough time for housework, family,
themselves, and sleep. In addition, 37% of men and 46% of women were dissatisfied with the amount of
time they had for themselves (Table 62).
The Counseling and Mental Health Center
One-third of our respondents had sought counseling since enrolling in graduate school, and for more
than half of these students, it was their first experience of counseling. However, 40% of students would
not feel comfortable using the university’s Counseling and Mental Health Center (CMHC) if they were
feeling exceptionally stressed. Attitudes toward and experiences with counseling varied significantly with
students’ gender and nationality: compared to men and international students, women and U.S. students
were more comfortable using the CMHC and more likely to have consulted a counselor while in graduate
school (Tables 63, 64).
Health Insurance
Graduate students who are offered twenty or more hours of employment per week also receive employee
health insurance. University fellowships and jobs of fewer than twenty hours per week do not come with
health insurance. In addition, students who win fellowships from outside the university are not granted
employee health insurance. With the passage of SB 29, which became effective September 1, 2011, this
has now changed, since SB 29 allows graduate students on fellowships of $10,000 or more to purchase
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the employee health benefits package. Students who are not given employee health insurance may
purchase student health insurance.
Among our respondents, more than half had employee health insurance, one-fifth had student health
insurance, and one-fourth had health insurance from outside the university. Students were much more
satisfied with employee health insurance than with student health insurance: three-quarters of those with
employee or staff insurance said they were satisfied with it, while fewer than half of those with student
health insurance were satisfied (Table 65).
Prior to the passage of SB 29, one student commented on the incongruity of being awarded a fellowship
but having health insurance withdrawn:
Funding [has hindered my progress], especially not being granted health insurance when winning a
departmental fellowship. It is the strangest thing to be honored and punished at the same time. Due to
my serious pre-existing condition, I need to find outside insurance in order to take up a fellowship. And
this insurance costs almost as much as my fellowship [is] worth.
		

– male, non-international doctoral candidate in the humanities

HOUSING AND TRANSPORTATION
Nearly one-fifth of our respondents wished there were more available student housing. About one-fifth
had applied for student housing, and of these, nearly three-quarters had been turned down or wait-listed.
Among students who were living in UT housing at the time of the survey, more than half were satisfied
with its quality; one-fourth were dissatisfied (Tables 66, 67).
Students were particularly dissatisfied with the state of parking on campus. Half of our respondents
were dissatisfied with the availability of short-term parking, and one-third were dissatisfied with the
availability of parking permits. Among our respondents, 37% typically took the bus to campus, 31% drove,
20% both took the bus and drove, and 12% typically walked or bicycled to campus (Tables 68, 69).

RECOMMENDATIONS TO ENHANCE STUDENT SERVICES
Based on our findings, we recommend that the university develop services in the following areas:
Career Placement
Create university-wide career planning assistance. Currently, the university relies on its faculty members
and career services within colleges and schools to advise graduate students about careers. Not all faculty
members are familiar with career options outside academia, particularly for doctoral students.

•

Begin communicating with graduate students early in their programs. Create workshops to
provide information about career alternatives and the requirements for careers in different
settings. In particular, clarify preparatory goals for academic and nonacademic jobs so that
students can make informed choices and prepare successfully.
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•
•
•

Expand the Graduate School Web site to include career resources, including alumni banks.
Develop a network of alumni mentors for currently enrolled graduate students.
Subscribe to The Versatile PhD, an online resource for doctoral students interested in
nonacademic careers.

Student Life

•

Enhance support for housing, transportation, and stress management.
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Appendix A: Comparison Studies
PEW CHARITABLE TRUSTS SURVEY ON DOCTORAL EDUCATION
Chris M. Golde and Tim M. Dore, 2001. http://www.phd-survey.org/report.htm
Pew Charitable Trusts surveyed doctoral students in their third year and above in eleven arts and sciences
disciplines at 27 universities. The survey was designed to answer the following questions:

•
•

Why are doctoral students pursuing the PhD?
How effective are doctoral programs at preparing students for the wide range of careers they
pursue, both in and out of the academy?

•

Do students understand what doctoral study entails before they enroll and once they begin
their studies?

•

Do students understand what is expected of them during their program and how to adequately
meet those expectations?

•

Are the day-to-day processes of doctoral programs sufficiently clear so that students can
concentrate on developing knowledge and skills?

The study found that doctoral students’ training is not what they want and does not prepare them for the
jobs they take after completing the PhD; that many students do not clearly understand what is involved
in doctoral study, how the process works, and how to navigate it effectively; and that doctoral students
continue to aspire to faculty careers even though this career path offers very limited options and other
careers are available to them.
We compared students at the University of Texas to students in the Pew sample according to their interest
in faculty careers, interest in other career options, and what decisions they would change if they were to
“do it over again.”

THE UNIVERSITY OF CALIFORNIA, BERKELEY: STAYING COMPETITIVE: PATCHING
AMERICA’S LEAKY PIPELINE IN THE SCIENCES
Sponsored by The University of California, Berkeley; Berkeley Center on Health, Economic, and Family
Security; and The Center for American Progress. Written by Marc Goulden, Karie Frash, and Mary Ann
Mason. 2009. http://www.americanprogress.org/issues/2009/11/women_and_sciences.html
This report identifies when and why women and men with caregiving plans or responsibilities drop or
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opt out of the academic science career path. It examines the experiences of researchers and the role that
academic institutions and federal granting agencies play in scientists’ decisions to forgo academic science.
The report’s key findings included the following:

•

Family formation—most importantly marriage and childbirth—accounts for the largest leaks
in the academic pipeline between PhD receipt and the acquisition of tenure for women in the
sciences.

•
•

Scientists often make decisions about their career path while still in training.
Research-intensive careers in university settings have a bad reputation with both men and
women.

•

American researchers receive limited benefits when it comes to family-responsive policies such
as paid maternity and parental leave. Young scientists early in the pipeline are least likely to
have these benefits.

•

The lock-step structure of academia is unforgiving. Parents, but particularly women,
experience significant caregiving responsibilities up through age 50, making it hard for them
to keep up with academic career pressures.

UNIVERSITY OF MICHIGAN: ASSESSING THE CLIMATE FOR DOCTORAL STUDENTS AT
THE UNIVERSITY OF MICHIGAN
Sponsored by the University of Michigan ADVANCE Project and the Institute for Research on Women and
Gender. 2006. http://sitemaker.umich.edu/advance/campus-wide_climate_for_graduate_students
This study surveyed doctoral students enrolled in University of Michigan programs that aim to produce
academic scholars. The study aimed to understand the circumstances under which doctoral students
thrive and those under which they do not. Its major findings related to the following topics:

•

Morale, including confidence in teaching and research abilities, preparation, and
discouragement

•
•
•
•
•

Overall department climate
Sexual harassment
Access to information
Advising and support
Career goals

THE COUNCIL OF GRADUATE SCHOOLS: THE PhD COMPLETION PROJECT
http://www.phdcompletion.org/
The PhD Completion Project is a seven-year project that addresses PhD completion and attrition.
Twenty-nine major U.S. and Canadian research universities are creating intervention strategies and pilot
projects and evaluating these projects’ impact on doctoral completion rates and attrition patterns. An
additional 25 universities are participating in aspects of the project. To date, the project has identified six
institutional and program characteristics as key influences on PhD completion:
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•
•
•
•
•
•

Selection
Mentoring
Financial Support
Program Environment
Research Mode of the Field
Processes and Procedures

THE THREE MAGIC LETTERS: GETTING TO PhD
Michael T. Nettles & Catherine M. Millet. 2006. The Three Magic Letters: Getting to PhD. Baltimore, MD:
The Johns Hopkins Press.
This book surveyed doctoral students in their second year or above in eleven disciplines at 21 universities.
It aimed to explain how various factors helped students progress through doctoral programs; these factors
included individual, institutional, field, faculty, and financial characteristics. Its key findings fall into
seven areas:

•
•
•
•
•
•
•

Demographics
Preparation and screening
Financing
Socialization
Research productivity
Satisfaction
Rate of progress and degree completion
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Appendix B: Questionnaire

Final Thoughts

Page 1 of 34

Graduate
School
Climate
Survey
2010
(ugrad
copy)

Page 1
Thank you for participating in the Graduate School
Climate Survey.
The survey will take approximately 20-30 minutes to complete. The bar in the top right corner displays
your progress toward completion of the survey. In some cases, based on your responses you may skip
over pages that do not apply to you and thus may see yourself progress rather quickly through some
sections and slightly slower at other points.
At any time, you may save your responses by clicking the ‘save’ icon at the bottom of the page. You
may re-access the survey and resume where you last saved by following the link in your invitation email from Graduate Dean Victoria Rodríguez. The ‘next’ icon will bring you to the next page of your
survey, possibly skipping over pages which do not apply to you. Note: the ‘next’ icon does not save your
responses; it just advances you to your next page. The ‘save’ icon will also advance you to the next
page. Please be sure to save when you complete each page!
Confidentiality and Privacy
All data collected from the survey will be maintained under strict standards to protect confidentiality.
Data will be held on a highly secure, non-networked server, thus it will be impossible for faculty,
administrators, staff, and other graduate students to access any information you provide. Identifying
information will be stripped from survey responses. Further, we will adhere to the strictest standards
regarding deductive disclosure for reporting results. Results from this survey will be presented in such a
way that it will be impossible to link individuals to their responses.
We hope that you will answer every question. However, your participation in this survey is voluntary.
You always have the right to not answer a question or to withdraw at any time without penalty. Risks to
participants are considered minimal. There will be no costs to you for participating; your participation will
make you eligible for incentives through a raffle. If you have any questions about the survey, please
contact Dr. Chandra Muller, Principal Investigator of the Graduate School Climate Study (512-4718331, cmuller@prc.utexas.edu).
This study has been approved by the University of Texas at Austin Institutional Review Board. If you
have any questions about your rights as a research participant, concerns or complaints please contact
Dr. Jody Jensen, IRB Chair, at 512-471-8871. IRB Approval Number: 2091190.
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General Information
1.

Which of the following best describes your program or present stage of graduate school?
 Non-doctoral degree program (e.g., MS, JD, MBA, MS, MFA)





 Doctoral program, not yet a doctoral candidate




 Doctoral program, doctoral candidate
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Enter the year in which you received the following degrees:
If you hold no such degree, enter N/A.

Year (yyyy)
Your most recent Bachelor's degree (or equivalent degree)
Your most recent Master's degree (or equivalent degree)
3.

Semester you anticipate completing your current graduate degree program:

Select



4.

Year you anticipate completing your current graduate degree program (yyyy):

5.

How do you regard your degree progression (e.g., completion of coursework, advancement to
candidacy, etc.) relative to that of other graduate students in your program?
 Faster




 Average





 Slower
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6.

Semester you advanced to candidacy in your current doctoral program:

Select
7.



Year you advanced to candidacy in your current doctoral program (yyyy):
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Academic Training and Preparation
8.

Please indicate the extent to which the following reflect your experiences prior to enrolling in your
current degree program:
Yes

No

My previous education was in a field highly relevant to my graduate work.













I held a job in a field highly relevant to my graduate work.
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Since enrolling in graduate school, I have primarily spent my summers:

Check all that apply.

 Taking courses.




 Doing work that contributes to my progress in my graduate program.




 Doing work that does not contribute to my progress in my graduate program.




 None of the above.





10. How many years of guaranteed funding (e.g., as a TA, a GRA, an AI, fellowship, scholarship, or other
job) were you offered by your department or the university when you first enrolled in your current
program?
If your funding is conditional on satisfactory work, count those years.

11. Have you ever received any of the following forms of funding while enrolled in graduate school?
Check all that apply.

 A university or departmental fellowship





 An external fellowship (e.g., NSF, NIH, or private foundation) granted to you




 An appointment as a teaching assistant (TA)




 An appointment as a research assistant (GRA)




 An appointment as an assistant instructor (AI)




 A paid internship





 A subsidized loan




 An unsubsidized loan




 Other, please specify:





12. Are you currently receiving funding from the following sources?
Check all that apply

 A university or departmental fellowship





 An external fellowship (e.g., NSF, NIH, or private foundation) granted to you




 An appointment as a teaching assistant (TA)




 An appointment as a research assistant (GRA)




 An appointment as an assistant instructor (AI)





 A paid internship




 A subsidized loan




 An unsubsidized loan




 Other, please specify:





13. How confident are you in your ability to secure future funding from the following sources?
Not at all Somewhat
Very
Extremely
confident confident confident confident
Funding from UT

























Funding from sources external to UT
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14. How satisfied are you with the following aspects of your current TA position?
Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied
Communication of performance expectations between
you and the professor
Contribution of your TA position to your degree
progression
Contribution of your TA position to your career and
professional development
Your salary

































































































15. How many hours a week is your current TA appointment?
(i.e. for how many hours of work per week are you paid?)
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16. How satisfied are you with the following aspects of your current GRA position or internship?

If you currently have a GRA position and an internship, please answer the following question with
regard to the position that occupies more of your time.

Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied
Communication of performance expectations between
you and your supervisor
Contribution of your GRA position or internship to
your degree progression
Contribution of your GRA position or internship to
your career and professional development
Your salary

































































































17. How many hours a week is your current GRA appointment or internship?
(i.e. for how many hours of work per week are you paid?)
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18. How satisfied are you with the following aspects of your current AI position?
Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied
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Communication of performance expectations between
you and your supervisor
Contribution of your AI position to your degree
progression
Contribution of your AI position to your career and
professional development
Your salary

































































































19. How many hours a week is your current AI appointment?
(i.e. for how many hours of work per week are you paid?)
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20. Successful progression through your program requires a clear understanding of department
expectations and program requirements. Currently, how satisfied are you with the availability of
information about the following department requirements and policies?
If any of the following are not required in your department or program, select N/A.

Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied

N/A

Required coursework































Preliminary or qualifying exams































Annual review to assess my progress































Your funding status































Service requirements





















Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied






N/A

21. How have you learned about these department requirements and policies?

Check all that apply. If any of the following are not required in your department or program, select N/A.

Department
Other
Faculty
staff
students

I
Website
don’t
or
know
printed
about
material
this

N/A

Required coursework





































Preliminary or qualifying exams





































Annual review to assess my progress





































Your funding status























































Service requirements






I
Website
don’t
Department
Other
or
know
Faculty
staff
students printed
about
material
this












N/A

22. If you have any comments about the availability or adequacy of information regarding your department's
policies or program's expectations, please share them with us here:
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The following questions ask about your experience with research as a graduate student at UT.
23. Does your degree program require you to write a thesis and/or dissertation based on research?
 Yes





 No




24. Are you currently involved in conducting research?
 Yes




 No




25. Are you currently working on a master's thesis or a doctoral dissertation?
 Yes




 No
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26. Research is conducted in many ways and in different settings. Please tell us how frequently you
conduct research in the following ways:
Never

Rarely









































































Individually, but with some or little input from faculty.

























My research is done in a lab.

























My research is done in a library.

























As part of a large group (12+ people, including advisor(s),
faculty, students, post docs, etc.)
As part of a small research group (fewer than 12 people,
including advisor(s), faculty, students, post docs, etc.)
Individually, but in close collaboration with a faculty
member.

Sometimes Usually
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My research is done in the field.

























My research is computer-based.

























Never

Rarely

Sometimes Usually

27. How satisfied are you with the availability of information regarding the following aspects of conducting
research?
If any of the following are not aspects of research in your department or program, select N/A.

Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied

N/A

Sources of research funding































Writing a proposal for a master's thesis































Writing a proposal for a doctoral thesis





















































































































































































Writing and submitting professional papers for
publication
How to referee academic papers (i.e. peerreviewing papers)
Opportunities to participate in conducting
research and/or experiments
Customary practices regarding copyrighted
material, patents, etc.
Customary practices regarding bio-safety,
human subjects, animal care, etc.

Very
Very
Dissatisfied Satisfied
dissatisfied
satisfied

N/A
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28. Students select the topics of their research in a number of different ways. Please rate the extent to
which each statement describes the topic of your current degree-related thesis:
Strongly
Disagree
disagree

Agree

Strongly
agree

The topic was solely of my own choosing.

























The topic is related to work being done by my advisor or my
advisor's research group.

























I am satisfied with my research topic.

























29. Please rate the extent to which each statement describes your experience with your dissertation
committee:
Strongly
Strongly
Disagree Agree
disagree
agree
I had a difficult time choosing members for my
dissertation committee.
My committee chair played an important role in
choosing the members of my dissertation committee.
My out-of-department committee member provides
helpful feedback on my dissertation.
There is at least one member of my dissertation
committee with whom I communicate easily.
There are serious conflicts among certain members
on my dissertation committee.
Members of my dissertation committee impede my
academic progress.

N/A





















































































































































































Strongly

Disagree Agree Strongly

N/A
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Advising and Mentoring
Some students have one main or primary advisor or mentor. Other students develop advising and
mentoring relationships with more than one faculty member. For the following questions, please
choose one advisor to refer to as your ‘primary advisor.’ Usually this faculty member will be from your
home department and will offer the majority of guidance and direction regarding your program. If you
are unable to decide which advisor is your ‘primary advisor,’ then for this survey please choose your
official advisor or the one with whom you have the most contact. You will also have the opportunity to
tell us about your secondary or informal advisors/mentors.
The following questions ask about your relationship with your advisor(s) and/or mentor(s). The
relationship between student and advisor can play a critical role in timely progression through the
program and success in graduate school. The purpose of these questions is to gather information about
the structural settings and policies surrounding these relationships. Information gathered here is vital to
make meaningful improvements to the individual programs that make up the graduate school at UT.
Improvements will benefit current students as well as future cohorts.
As described earlier, the strictest standards of confidentiality will be adhered to during every step of
this study to make it impossible to link your identity to your responses. It will be impossible to link you
to your responses at any point in this study. The information gathered in the survey will be analyzed and
reported only on the department or college level and will never identify specific students or faculty
members.
30. How many advisors or mentors do you currently have?
0





1




 2 (or more)
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With regard to your primary advisor,
31. Is this person your official advisor?

Are they recognized by the university or your department as your advisor?

 Yes




 No





32. Does this person fund you (e.g., through a fellowship or GRAship)?
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 Yes




 No





33. Did you come to your current program planning to work with this person?
 Yes




 No




34. Students and advisors match up in a variety of ways. Bearing in mind that the exact process you used
may not be listed, select the statement that best describes the way you matched up with your primary
advisor.
 I was assigned to my primary advisor.





 I selected my primary advisor.




 The decision was mutual (both my primary advisor and I were involved in making the decision to




work together).
35. Please indicate the extent to which the following statements describe your primary advisor:
Strongly
Strongly Don't
Disagree Agree
disagree
agree
know
Has a reputation for getting students through the
process in a timely manner































Had intellectual interests that match mine































Has a reputation for being a good advisor































Is knowledgeable in the techniques and methods I
would like to use































Fosters a working environment I like































Can write a good recommendation letter that will help
my career































Is available when I need help































Treats my ideas with respect































Encourages my interests and goals































Teaches me survival skills for the field































Helps me develop professional relationships with
others in the field































Helps me secure funding for my graduate studies































Advises me about professional presentations































Advocates for me with others when necessary































Advises me about department politics































Cares about my life outside of graduate school































Talks with me about the conflicting demands of
academia and starting/managing a family































My work is important to my advisor's career



























































































Provides information about career paths open to me































Would support me in any career path I might choose





























































Exploits me as a source of labor to advance his or her
career
Gives me regular and constructive feedback on my
work

Serves as a role model
Is the advisor I want


























Strongly
Strongly Don't
Disagree Agree
disagree
agree
know

36. Did you have difficulty finding someone to be your primary advisor?
 Yes




 No
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37. Please indicate the extent to which the following describes your primary advisor with respect to
research:
Strongly
Disagree
disagree

Agree

Strongly
agree

Is doing interesting research

























Provides me with information about research relevant to my
work

























Will make sure I do a rigorous dissertation

























Has a reputation for being a good researcher
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Now we will ask you for some basic demographic characteristics of your primary advisor.
38. What is your primary advisor's sex?
 Male




 Female




39. What is your primary advisor's approximate age?

Please answer in the form of a number (50), not a range (50-55).

40. What is your primary advisor's country of origin?

-- None --



41. Is your primary advisor Hispanic or Latino/a?
 Yes




 No




 Don't Know




42. Please select your primary advisor's race.
Check all that apply.
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 American Indian or Alaska Native





 Asian




 Black or African American




 Native Hawaiian or Other Pacific Islander




 White





 Don't Know




 Other, please specify:





43. The following questions ask for the rank and department of your primary advisor. Many faculty
members work in multiple departments but we are interested in the official department in which your
primary advisor is employed. If you are unsure about either of these questions, you may find the
information by searching for your advisor using the. UT directory.
What is your primary advisor's rank?
 Full Professor (tenured)




 Associate Professor (tenured)





 Assistant Professor (tenure track, but not tenured)




 Non-Tenure Track




 Don't Know




 Other, please specify:





44. In which department is your primary advisor?

Select
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With regard to your second advisor,
45. Is this person your official advisor?

Are they recognized by the university or your department as your advisor?

 Yes




 No





46. Does this person fund you (e.g., through a fellowship or GRAship)?
 Yes




 No




47. Did you come to your current program planning to work with this person?
 Yes




 No




48. Students and advisors match up in a variety of ways. Bearing in mind that the exact process you used
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may not be listed, select the statement that best describes the way you matched up with your second
advisor.
 I was assigned to my second advisor.





 I selected my second advisor.




 The decision was mutual (both my second advisor and I were involved in making the decision to




work together).
 Other, please specify:





49. Please indicate the extent to which the following statements describe your second advisor:
Strongly
Strongly Don't
Disagree Agree
disagree
agree
know
Has a reputation for getting students through the
process in a timely manner































Had intellectual interests that match mine































Has a reputation for being a good advisor































Is knowledgeable in the techniques and methods I
would like to use































Fosters a working environment I like































Can write a good recommendation letter that will help
my career































Is available when I need help































Treats my ideas with respect































Encourages me in my interests and goals































Teaches me survival skills for the field































Helps me develop professional relationships with
others in the field































Helps me secure funding for my graduate studies































Advises me about professional presentations































Advocates for me with others when necessary































Advises me about department politics































Cares about my life outside of graduate school































Talks with me about the conflicting demands between
academia and starting/managing a family































My work is important to my advisor's career





























































Exploits me as a source of labor to advance his or her
career
Gives me regular and constructive feedback on my
work































Provides information about career paths open to me































Would support me in any career path I might choose































Serves as a role model































Is the advisor I want


























Strongly
Strongly Don't
Disagree Agree
disagree
agree
know
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50. Advisors are important sources of information about conducting research. Please indicate the extent to
which the following describe your second advisor with respect to research:
Strongly
Disagree
disagree

Agree

Strongly
agree

Is doing interesting research

























Provides me with information about research relevant to my
work

























Will make sure I do a rigorous dissertation

























Has a reputation for being a good researcher
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Now we will ask you for some basic demographic characteristics of your second advisor.
51. What is your second advisor's sex?
 Male





 Female




52. What is your second advisor's approximate age?

Answer in the form of a number (50), not a range (50-55).

53. What is your second advisor's country of origin?

-- None --



54. Is your second advisor Hispanic or Latino/a?
 Yes




 No





 Don't Know




55. Please select your second advisor's race.
Check all that apply.

 American Indian or Alaska Native




 Asian





 Black or African American




 Native Hawaiian or Other Pacific Islander




 White




 Don't Know





 Other, please specify:





56. The following questions ask for the rank and department of your second advisor. Many faculty members
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work in multiple departments but we are interested in the official department in which your second
advisor is employed. If you are unsure about either of these questions, you may find the information by
searching for your advisor using the UT directory.
What is your second advisor's rank?
 Full Professor (tenured)




 Associate Professor (tenured)





 Assistant Professor (tenure track but not tenured)




 Non-Tenure Track




 Don't Know




 Other, please specify:





57. In which department is your second advisor?

Select
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Resources
The following questions ask you to assess your satisfaction with the resources provided to you by the
university.
58. With regard to UT housing:
Yes

No

Have you ever applied?













Have you ever been turned down or placed on the waitlist?













Do you currently live in UT housing?













59. What is/are your primary mode(s) of transportation to and from campus?
Select those modes of transportation that you use on a regular basis.

 Capital Metro bus




 UT Shuttle




 Drive




 Walk





 Bike




60. What is your average commute to campus, in minutes?

Feel free to approximate. Your answer should be in the form of a number (20), not a range (20-25).

61. What type of health insurance do you currently have?
 Employee or staff health insurance (this includes insurance from TA, GRA, and AI positions)





 Student health insurance




 Health insurance not related to my position at UT (e.g., through outside employment, a spouse,




parent, or private company)
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 Other, please specify:





62. If the university provided coverage for the following people, please indicate your level of interest in
extending your student health insurance.
Very
interested

Interested,
depending
on cost

Not at all
interested

Child(ren)



















Spouse



















Domestic partner



















63. Indicate how valuable you consider each of the resources or programs listed below to be.
Very
valuable

Somewhat
valuable

Not
valuable

An orientation for new graduate students in the program



















A teaching resource center (DIIA)



















A seminar or workshops designed for career preparation



















Support to attend professional conferences



















64. Below are possible resources the graduate school may be able to offer the graduate student
community. Please indicate how valuable you consider each of them to be.
Very
valuable

Somewhat
valuable

Not
valuable

A university-wide graduate school orientation



















A graduate student center



















Internship placement assistance



















Career placement assistance



















65. How satisfied are you with the following UT resources?
Very
Very
Dissatisfied Neutral Satisfied
satisfied
dissatisfied
Information Technology Services































Digital library resources































Print library resources































Available workspace in campus libraries































Library website quality and ease of use































Workspace (office space/lab space)































Research materials (i.e. lab materials,
access to archives or online databases, etc.)































Health insurance































University Counseling and Mental Health
Center































University Health Services































UT shuttle routes and stops































Availability of short term parking (meter or
street parking)































Availability of parking permits































Availability of university housing































Quality of university housing































Availability of suitable non-university
housing































Very
Very
Dissatisfied Neutral Satisfied
dissatisfied
satisfied
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Social and Professional Climate
Social climate can greatly impact the overall graduate school experience.
66. For each of these statements, specify the degree to which you agree or disagree based on your
personal experience in your department or program.
Strongly
Disagree
disagree

Agree

Strongly
agree

I regularly socialize with other graduate students.

























I regularly socialize with faculty.

























Graduate students are competitive with one another.

























Experienced students mentor newer students.

























I feel under scrutiny in my department or program.

























I am a part of a supportive student community.

























I feel like I belong.

























I feel ignored.

























I have to work harder than other graduate students.

























I regularly study with other graduate students.




















































































Strongly
agree

I find the unwritten rules about interaction with faculty to be
problematic.
I am reluctant to bring up my concerns about the behavior of
faculty for fear that it might affect my advancement.
I wish my department or program were more diverse.











Strongly
Disagree
disagree

Agree

67. Indicate the extent to which the following statements reflect your experience with faculty in your
department or program.
Faculty in my program:
Strongly
Disagree
disagree

Agree

Strongly
agree

Help students to grow as scholars.

























Appear to give most of the attention and resources to a
select group of students.

























Treat students with respect.

























Exploit students as a source of labor.









































































Carefully guard results and new ideas from others in the
field.
Seem more concerned with furthering their own careers
than with the well-being of the program as a whole.
Care about their teaching.

























Care about their scholarship.

























Care about students.

























Include me in projects that align with my professional
interests.

























Value my professional interests.
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Are explicit in their expectations of students.

























Regularly socialize with students.





































Have high ethical standards.
There are tensions among program faculty.











Strongly
Disagree
disagree
























Strongly
agree

Agree

68. If you have any further comments about the climate of your department or program, please share them
here:
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69. Universities have a responsibility to provide a safe and supportive environment for their students. For
the following questions, please answer only for incidents relating to your being a graduate student.
These may occur on or off campus (e.g., conferences, meetings, or social events).
Have you experienced discrimination based on the following from any of these groups of people?
Discrimination can include, but is not limited to, harassment, unwanted comments directed at you or
made directly to you about a colleague, or inequitable treatment.

Check all that apply. If you have not experienced discrimination based on a characteristic, select N/A.

Undergrads

Graduate
Faculty
students

Staff

N/A

Gender































Race/ethnicity































Nationality































Your native language































Sexual orientation































Age































Disability issues































Family status































Religion































Social class











































Staff

N/A

Political beliefs or opinions











Graduate
Undergrads
Faculty
students






70. If you experienced discrimination, did you feel that you could take action?
If you have not experienced any form of discrimination, select "N/A."

 Yes





 No




 N/A





REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

https://surveystation.austin.utexas.edu/Print.aspx?SurveyID=1652&Title=Y&Breaks=N&Al... 2/8/2010

80

Final Thoughts

Page 18 of 34

Graduate
School
Climate
Survey
2010
(ugrad
copy)

Page 22
71. Have you been subjected to any unwanted sexual attention related to your experience as a graduate
student at UT, and if so, by whom? This can include, but is not limited to, harassment, unwanted sexual
jokes, remarks; pressure for dates; letters, emails or phone calls; touching, cornering or pinching;
pressure for sexual favors; stalking; rape or assault, etc.
Check all that apply.

 Undergraduate student(s)




 Graduate student(s)





 Faculty




 Staff




 I have not experienced this.




72. Please use the space below to provide any further comments you may have regarding discrimination or
harassment. Please do not mention any names, as this might compromise the confidentiality of the
survey.



Further information and resources concerning discrimination and sexual harassment can be found by
clicking here.
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Career Preparation, Planning, and Goals
Graduate students have many career options. In this section, we inquire into your career goals and
expectations.
73. How do you view your career prospects relative to those of other graduate students in your program?
 Above average




 Average




 Below average




74. Regardless of your future plans, indicate how confident you feel about the following statements:
Not at all
A little
Somewhat
Very
confident confident confident confident
I am in the right field.
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I can get a non-academic job in my field.

























I can get an academic job in my field.

























I can be successful in my field.

























I can balance work and my personal life to my
satisfaction.

























I can both have children and be successful at my work.

























I can be a good teacher.

























My intellectual interests are considered important in my
field.

























I can make it financially after graduate school.





















Not at all
A little
Somewhat
Very
confident confident confident confident

Graduate
School
Climate
Survey
2010
(ugrad
copy)

Page 24
75. As a doctoral student, you may have a variety of career options in different sectors.
Currently, how attractive do you find each of the following career options?
Not at all

Somewhat

Very

Professor at a research intensive university



















Professor at a teaching college or university



















Teacher in a non-college or university setting



















Researcher in a college or university setting (non-faculty job)



















Researcher in business, industry, or the private sector



















Researcher in a non-profit, public service, or government agency



















Administrator for a college or university



















Administrator/manager in business, industry, or the private sector



















Administrator/manager in a non-profit, public service, or
government agency



















Policy-maker or politician



















Not at all

Somewhat

Very

76. Since you began your program, has your interest in this career option decreased, stayed the same, or
increased?
Decreased

Stayed
the
same

Increased

Professor at a research intensive university



















Professor at a teaching college or university



















Teacher in a non-college or university setting



















Researcher in a college or university setting (non-faculty job)



















Researcher in business, industry, or the private sector



















Researcher in a non-profit, public service, or government agency



















Administrator for a college or university



















Administrator/manager in business, industry, or the private sector



















Administrator/manager in a non-profit, public service, or
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government agency







Policy-maker or politician
























Stayed
Decreased
the
same






Increased

77. Faculty members do many different tasks. Regardless of your future career goals, to what extent do you
feel that your program has prepared you to do the following tasks?
Not at all

Very
much

Somewhat

Teach courses



















Advise students



















Obtain funding for my work



















Conduct research in my field



















Publish research findings













Not at all






Very
Somewhat
much

78. How attractive do you find these aspects of holding a faculty position?

We are interested in how these factors affect your plans, regardless of if you are currently interested in a
career in academia.

Very
Very
Unattractive Neutral Attractive
unattractive
attractive
Research































Teaching































Working on a college campus































Salary level in academia































Academic job market































Faculty members' way of life































Promotion process































Security of tenure































Workload


























Very
Very
Unattractive Neutral Attractive
unattractive
attractive
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Support and Well-being
For many, graduate school poses challenges to living a well-balanced life. In this final section
regarding grad school life, we inquire into how students manage responsibilities, competing time
obligations, handle stress, and care for their mental health.
79. Overall, how satisfied are you with the following?
Very
Very
Dissatisfied Satisfied
dissatisfied
Satisfied

N/A

Time for self (e.g., relaxation, recreation)































Family situation with spouse/partner
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Family situation with children































Overall career and life situation































80. Graduate school can be a stressful time for students. How do you perceive your level of stress
compared with other students in your program or department?
 More stressed




 About equally stressed




 Less stressed




 Don't know




81. Now we would like you to think about how you spend your time.
In a typical week, I have enough time to direct towards:
Strongly
Strongly
Disagree Agree
disagree
agree
Work relating to degree requirements

























Employment

























Housework and home maintenance

























Time for family

























Time for self

























Time for sleep





















Strongly
Strongly
Disagree Agree
disagree
agree

82. In an average week, about how much time do you spend doing physical exercise?
 None





 Less than 1 hour




 1-2 hours




 2-3 hours




 More than 3 hours





83. Please indicate which (if any) of the following events you have experienced while a graduate student:
Check all that apply.

 I became a parent or guardian.




 I got married or became engaged.




 I got divorced or separated.





 I experienced a change in child custody.




 I developed a serious health problem, illness, or became disabled.




 A close friend or relative developed a serious health problem, illness, or became disabled.




 I was the primary caregiver for a seriously ill family member or close friend.




 Death of a close friend or relative.





 I lost my job.




 A partner or spouse lost his/her job.




 I was in active military duty.




 A family member was in active military duty.





 I was a victim of violence.




 I was involved in a serious accident.




 I entered a 12-step or other recovery program.




 None of the above.
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84. The next questions cover how you feel about yourself and life in general.
Evaluate how often each of the following was true in the last seven days.
Rarely or
none of
the time
(less
than 1
day)

Some
or a
little of
the time
(1-2
days)

















































I felt I was just as good as other people.

























I had trouble keeping my mind on what I was doing.

























I felt depressed.

























I was too tired to do things.

























I enjoyed life.

























I felt sad.






























Rarely or
none of
the time
(less
than 1
day)






Some
or a
little of
the time
(1-2
days)







I was bothered by things that usually don't bother
me.
I felt that I could not shake off the blues even with
help from my family or friends.

I felt that people dislike me.

Occasionally or
a moderate
amount of time
(3-4 days)

Occasionally or
a moderate
amount of time
(3-4 days)

Most or
all of
the
time (57 days)







Most or
all of
the
time (57 days)

85. If I were experiencing an unusual amount of stress, I would feel comfortable using the UT Counseling
and Mental Health Center.
 Strongly disagree




 Disagree




 Agree





 Strongly agree




86. Have you ever received counseling or therapy?
Check all that apply.

 Never




 Yes, prior to graduate school





 Yes, during graduate school
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87. Individuals suffering from psychological distress may sometimes be prescribed medication to alleviate
symptoms. Have you been prescribed such a medication?
 Never





 Yes, prior to graduate school




 Yes, during graduate school
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Family and Career
Families can be a source of support during graduate school. However, balancing school and career
expectations with family life may present additional challenges. In this section, we inquire into familial
sources of support, romantic relationships, caring for dependents as a graduate student, anticipated
family formation, and experiences as a graduate student parent.
88. What is the highest level of education reached by the following person(s) in your life?

Select the level corresponding to the highest level reached by anyone in each category.

No
Some Bachelor's Master's Doctorate,
college college
degree
degree J.D., M.D.

N/A

Any parent or guardian





































Any sibling





































Spouse/partner





































89. My parents support my pursuit of a graduate degree.
 Strongly disagree




 Disagree




 Agree




 Strongly agree




 N/A





90. What is your current marital or relationship status?
 Married




 Engaged




 Partnered or cohabiting (not engaged)





 Widowed (not currently married or cohabiting)




 Divorced or separated (not currently married or cohabiting)




 Single (never married)




91. What was your marital or relationship status when you started graduate school?
 Married




 Engaged




 Partnered or cohabiting (not engaged)




 Widowed (not currently married or cohabiting)
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 Divorced or separated (not currently married or cohabiting)





 Single (never married)




92. Are you or your spouse/partner currently pregnant?
 Yes




 No




93. Do you have any children who live with you at least part time?
 Yes




 No





94. Do you have any adults who live with you at least part time and who depend on your care?
 Yes




 No
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95. How many people of the following ages live with you at least part time?
0

1

2

3

4

5

6 or
more

Infants or todlers (age 0-18 months)











































Children 18 months to 5 years old











































Children 5 to 16 years old











































Children 16 to 24 years old











































Children 25 years or older











































Parents or other older adults who depend on your care





































0

1

2

3

4

5






6 or
more

96. Do any of these individuals require any of the following forms of care?
Check all that apply.

 Childcare




 Schooling at any level





 Eldercare




 Medical or therapeutic care




 None of these.
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97. Now we would like to know more about your spouse, partner, or fiance(e).
Does your partner or spouse live in Austin?
 Yes




 No




98. Is this person employed?
 Yes, Full-time





 Yes, Part-time




 No




99. Is this person a student?
 Yes, Full-time





 Yes, Part-time




 No




100. Is your spouse or partner in the same field as you?
 Yes




 No




101. How does your spouse or partner's employment affect your financial security?
 It enhances my financial security.





 It detracts from my financial security.




 It has no effect.




 Don't know.




102. Couples sometimes face issues regarding balancing or prioritizing two careers. Please check all that
apply to your situation.
 My career limits my spouse or partner's career options.




 My spouse or partner's career limits my career options.




 Neither of these statements apply to my situation.
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103. Given your current educational, career, and life situation, when do you think is the optimal time for
someone like you to have or adopt children?
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 As soon as possible





 While still a student




 After graduate school but before establishing a career (e.g., tenure, partner, job security)




 After a career is established (e.g., tenure, partner, job security)




 Having children is never optimal for my career path





104. Given your current educational, career, and life situation, when do you plan to have or adopt (more)
children?
 As soon as possible




 While still a student




 After graduate school but before establishing my career (e.g., tenure, partner, job security)





 After my career is established (e.g., tenure, partner, job security)




 I do not plan to have (more) children




105. Please tell us about any additional work and family issues important to you:
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106. These statements describe situations often faced by graduate student parents. Please indicate the
extent to which the following statements describe your situation:
Strongly
Strongly
Disagree Agree
disagree
agree
I have slowed down or made sacrifices in my
educational/career progress in order to be a good parent.
My daily schedule is flexible which is helpful in raising
children.
I missed some of my child's important events because I did
not want to appear uncommitted to my program or work.
My educational and career timing has meshed well with my
family timing.
Raising children while in graduate school has pushed me to
be a more focused student and work more efficiently.
My department has been supportive of my need to balance
work and family life.
My advisor has been supportive of my need to balance work
and family life.









































































































































































Strongly
Strongly
Disagree Agree
disagree
agree
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107. Doctoral students sometimes find that their responsibilities as parents conflict with their degree
program or work obligations. How much tension or stress, if any, have you experienced as a result of
the following types of work/educational activities?
Never Rarely Sometimes Frequently

N/A

Conducting time-sensitive laboratory experiments































Doing fieldwork or field research away from home































Attending conferences or giving conference papers



























































































Attending seminars, colloquia, and/or department
meetings
Conducting everyday work expected for my degree
program (e.g., preparing papers, working on
dissertation, basic research)

Never Rarely Sometimes Frequently

N/A
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108. You indicated that you have one or more children in childcare. How satisfied are you with the quality of
childcare your child(ren) is/are receiving?
 Very dissatisfied




 Dissatisfied




 Satisfied




 Very Satisfied





109. Do any of your children currently attend the UT Child Development Center?
Check all that apply.

 Yes




 No, because of availability




 No, because of cost





 No, because the hours of the center conflict with my schedule




 No, I have a better alternative (e.g., relative, flexible schedule with spouse/partner)




110. Feel free to provide comments regarding your satisfaction with, or the accessibility of the UT Child
Development Center in the space below:




Graduate
REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

https://surveystation.austin.utexas.edu/Print.aspx?SurveyID=1652&Title=Y&Breaks=N&Al... 2/8/2010

90

Final Thoughts

Page 28 of 34

School
Climate
Survey
2010
(ugrad
copy)

Page 35
111. You indicated that you have one or more school age children at home. How satisfied are you with the
quality of schooling your child(ren) is/are receiving?
 Very dissatisfied




 Dissatisfied




 Satisfied




 Very satisfied





112. Please use the space below for any comments you have regarding schooling for your child(ren):
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Earlier, you indicated that you became a parent while in graduate school.
113. What was your funding/employment situation at the time of the birth or adoption?

If there has been more than one birth/adoption since you began your current program, answer
regarding the most recent one.

 On a university or departmental fellowship




 On an external fellowship (e.g., NSF, NIH, or private foundation) granted to you





 Working as a teaching assistant




 Working as a research assistant




 Working as an assistant instructor




 Working for UT, not as a TA, GRA, or AI





 None of the above




114. Which (if any) of the following family accommodations did you receive before or after the most recent
birth/adoption?
 Unpaid leave




 Paid leave





 Extension of deadline to complete course requirements (e.g., term paper)




 Extension of deadline to complete examinations (e.g., preliminary or qualifying)




 Extension of deadline to complete dissertation proposal




 Extension of deadline to complete dissertation




 Extension of deadline to defend dissertation
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 Extension of deadline to complete paid research activities (e.g., research for faculty PIs)





 Other, please specify:
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Demographic Information
The survey is nearly complete! Please tell us the following about yourself.
115. Please identify your gender:
 Male




 Female





 Transgender or transexual




116. Are both/all of your biological or adoptive parents U.S. citizens?
 Yes




 No





117. Were you an international student when you first enrolled?
 Yes




 No




118. Are you Hispanic or Latino/a?
 Yes




 No




119. Please select your race:
Check all that apply.

 American Indian or Alaska Native




 Asian




 Black or African American




 Native Hawaiian or Other Pacific Islander





 White




120. What is your religious identity or affiliation?

Select



121. How frequently do you attend religious services or activities of any type? (e.g., mass, bible study)
 Never




 Less than once a month
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 Once a month or more, but less than once a week





 Once a week or more




122. Do you currently hold a job outside the university which is not related to your coursework or degree
program?
 Yes, Full-time




 Yes, Part-time





 No




123. Do you currently hold a job or position within the university that is not related to your status as a
graduate student? (i.e. non-TA, AI, GRA position)
 Yes, Full-time




 Yes, Part-time





 No




124. How would you characterize your current financial situation?
 Finances aren't a problem.




 It's tight, but my needs are met.




 My basic needs are not met by my income.





125. Did you come to your graduate school program with personal debt from your previous education?
 Yes




 No




126. Have your taken out loans to finance your graduate education?
 Yes




 No




127. What is the approximate total of your current educational debt?

Select



128. Which of the following describes your family's financial situation growing up?
 Very poor, not enough to get by





 Barely enough to get by




 Had enough to get by but not many "extras"




 Had more than enough to get by




 Well-to-do





 Extremely well-to-do




129. How would you describe your sexual orientation?
 Heterosexual




 Gay




 Lesbian





 Queer




 Bisexual




 Other




 Prefer not to say
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The following question asks you to provide us with your advisor’s EID. Recently, a similar survey was
administered to faculty at UT that yielded valuable information about the climate among faculty. By
providing us with your advisor’s EID we will be able to create a comprehensive picture of the graduate
school and graduate departments as a whole. By contextualizing the information provided about
student-advisor relationships, the findings of the survey can effect change in the structures, programs,
and policies that impact these relationships. As a reminder, this study will adhere to the strictest
standards regarding confidentiality and deductive disclosure. It will be IMPOSSIBLE for advisors or
administrators to access the information you provide.
130. What is your primary advisor's last name?

131. In the space below, please enter the UT EID of your primary advisor. You may click here to access UT
Direct in a separate window not linked to this survey and conduct a faculty search by last name. Please
be sure you have identified the correct person and enter their EID below:
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132. What is your second advisor's last name?

133. In the space below, please enter the UT EID of your second advisor. You may click here to access UT
Direct in a separate window not linked to this survey and conduct a faculty search by last name. Please
be sure you have identified the correct person and enter their EID below:
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134. The following questions ask specifically about your experiences as an international student.
Is English your native language?
 Yes




 No




135. Please indicate the extent to which you agree or disagree with the following statements.
Strongly
Strongly
Disagree Agree
disagree
Agree
Having to conduct my graduate studies in English has
caused me to take more time to produce written
products (e.g., thesis, course papers, etc.).







Teaching in English is a challenge.
Adjusting to life in the U.S. has been a challenge.

N/A





































































































































































































































































































































My advisor is sensitive to my cultural background.































I have adequate resources in Austin to connect me to
my home country or culture (e.g., supermarkets,
places of workship, cultural activities.)































The community of international students at UT has
helped me adjust to life at UT.
My friendship network is mostly other international
students.
I feel that international students have more difficulty
being successful at UT.
My department is very supportive of my scholarly
endeavors.
Living in student housing helped me adjust to life in
the U.S.
I would like to stay in the U.S. after completing my
graduate degree at UT.
I would like to return to my home country after
completing my graduate degree at UT.
My academic advisor is well informed about issues
related to being an international student.

Strongly
Strongly
Disagree Agree
disagree
Agree

N/A

136. Please tell us if the following are true of your family:
If you have no such family member(s) select N/A.

Yes

No

N/A

My spouse currently resides in my home country.



















My spouse was born in the U.S.



















My child(ren) currently reside(s) in my home country.



















My child(ren) was/were born in the U.S.



















My family has benefited from my move to the U.S.



















Moving to the U.S. has caused strain in my primary family
relationships, such as with my spouse.



















Yes

No

N/A

137. Indicate the extent to which you agree or disagree with the following statements:
Strongly
Disagree
disagree

Agree

Strongly
Agree

I feel safe and secure residing in the U.S. as an international
student.

























I feel comfortable in my everday life in Austin.

































































































I would not hesitate to contact local authorities (e.g., police,
campus security) if I ever needed help.
Entering the U.S. is often a challenging or frustrating
experience.
Issues relating to immigration have impeded my ability to do
work related to my degree.
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Strongly
Disagree
disagree

Agree

Strongly
Agree

138. Please indicate your level of satisfaction with the following resources available through International
Student and Scholar Services.
Very
Very
Dissatisfied Satisfied
dissatisfied
Satisfied
Orientation

























Cultural programming (e.g., PALS, friendship
program, coffee mornings, bus trips)

























Immigration advising

























Programs for spouses and families

























English courses





















Very
Very
Dissatisfied Satisfied
dissatisfied
Satisfied

139. Please comment on some of the most challenging aspects of living in the U.S. This may include issues
relating to your spouse or family.



140. What do you like the most about living in the U.S.?



141. Is there anything else that you would like us to know about being an international student at UT?




Graduate
School
Climate
Survey
2010
(ugrad
copy)

Page 41
Final Thoughts
This is the last page of the survey! Before we thank you for your participation, please answer these
final questions regarding your overall experience as a graduate student at the University of Texas.
142. Knowing what you know now, would you recommend the following to a friend who asked your advice?
Definitely Probably
Probably Definitely
not
not
Your program

























Your department
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Final Thoughts

Page 34 of 34

The University of Texas Graduate School

























143. If I had to do it over, I would:
No

Maybe

Yes

N/A

Select a different field or sub-field

























Select a different advisor

























Select a different dissertation topic

























Select a different university

























Not go to graduate school

























Take more courses outside of my department

























No

Maybe

Yes

N/A

144. What has most helped you succeed in graduate school? Please explain:



145. What has most hindered your success in graduate school? Please explain:



146. Have your career goals or future plans changed during graduate school? If so, please describe how
and why:



147. Is there anything else you would like us to know about your career and life situation?




Thank you for taking the time to complete this survey!
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Appendix C: Tables and Figures

TABLE 1: GRADUATE STUDENTS WHO WOULD RECOMMEND UT AUSTIN TO A FRIEND (%)

UT GRADUATE

STUDENTS’ OWN

STUDENTS’ OWN

SCHOOL

DEPARTMENT

PROGRAM

ALL STUDENTS			
OVERALL					92.09		86.41		85.53
			
PROFESSIONAL PROGRAM			94.69		87.85		85.64
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

95.25		

91.45		

88.81

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

91.67		

85.00		

78.33

DOCTORAL SEEKING STUDENT			92.09		84.09		84.50
			
ARCHITECTURE				91.03		83.54		86.08
ENGINEERING				95.61		90.94		90.61
LIBERAL ARTS				88.67		78.45		79.44
COMMUNICATIONS				94.44		85.35		87.88
EDUCATION				92.43		86.83		84.14
FINE ARTS				94.21		87.60		87.70
INFORMATION 				93.16		84.03		83.19
INTERCOLLEGIATE				90.00		93.55		93.55
GEOSCIENCES				95.77		93.06		84.72
LAW					93.24		86.54		85.99
PUBLIC POLICY				97.81		91.43		91.49
BUSINESS				97.50		92.56		93.50
NATURAL SCIENCES				93.03		88.70		84.38
NURSING				98.65		83.78		83.78
PHARMACY				85.19		70.37		74.07
SOCIAL WORK				93.98		89.47		86.47
						
DOCTORAL SEEKING STUDENTS ONLY			
NOT YET IN CANDIDACY			93.17		86.93		87.57
IN CANDIDACY				90.53		80.51		80.24
			
ENGINEERING				95.16		88.92		89.88
SOCIAL SCIENCES				91.40		79.73		83.33
HUMANITIES				85.83		77.08		78.31
EDUCATION				90.87		83.06		80.58
PHYSICAL SCIENCES				93.68		90.91		87.35
BIOLOGICAL SCIENCES			91.95		89.66		81.61
			
ADVISER DOES NOT FUND STUDENT		

91.21		

81.08		

83.78

ADVISER FUNDS STUDENT			95.35		90.58		89.48
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TABLE 2: STUDENT PERCEPTION OF CAREER PROSPECTS RELATIVE TO OTHERS IN THEIR PROGRAM (%)

BELOW
AVERAGE

ABOVE
AVERAGE

AVERAGE

ALL STUDENTS			
OVERALL					10.00		57.01		32.99
			
PROFESSIONAL PROGRAM			12.82		53.55		33.62
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

9.42		

58.84		

31.74

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

14.52		

67.74		

17.74

DOCTORAL SEEKING STUDENT			9.18		57.05		33.77
			
MEN					9.76		51.72		38.52
WOMEN					10.07		61.44		28.49
			
PROFESSIONAL PROGRAM			12.82		53.55		33.62
MEN					10.78		47.84		41.38
WOMEN				14.20		57.39		28.41
			
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

9.42		

58.84		

31.74

MEN					12.30		52.05		35.66
WOMEN				7.85		62.56		29.60
			
DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

14.52		

67.74		

17.74

MEN					N <=5		67.74		22.58
WOMEN				19.35		67.74		N<=5
			
DOCTORAL SEEKING STUDENT			9.18		57.05		33.77
MEN					8.78		52.80		38.42
WOMEN				9.58		61.26		29.16
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IN FIELD

CAN BE SUCCESSFUL

JOB IN FIELD

CAN GET ACADEMIC

ACADEMIC JOB IN FIELD

CAN GET NON-

TABLE 3: STUDENT CONFIDENCE TOWARD DIFFERENT ASPECTS OF FUTURE CAREERS

ALL STUDENTS
OVERALL					76.16

56.18

85.82

PROFESSIONAL PROGRAM			82.62

31.27

87.48

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

82.97

51.51

90.79

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

61.90

61.90

76.19

DOCTORAL SEEKING STUDENT			

72.03

65.59

83.75
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TABLE 4: WHICH DECISIONS WOULD STUDENTS CHANGE? - PEW VS. UT (%)

YES

PEW

MAYBE

UT

PEW

NO

UT

PEW

UT

DOCTORAL STUDENTS ONLY
SELECT A DIFFERENT ADVISER		

14.3

10.07

22.5

13.06

63.2

75.0

SELECT A DIFFERENT FIELD OR SUB-FIELD

9.9

8.12

23.2

30.63

66.9

60.89

SELECT A DIFFERENT UNIVERSITY		

15.4

8.92

33.7

33.46

50.9

56.88
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TABLE 5: SOURCES OF INFORMATION

FACULTY

DEPARTMENT

OTHER

WEB

STAFF

STUDENTS

OR PRINT

COURSEWORK			
OVERALL					67.63		60.33		60.74		72.86
PROFESSIONAL PROGRAM			62.40		60.33		61.16		75.62
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

73.86		

62.24		

62.24		

78.42

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

81.48		

62.96		

40.74		

74.07

DOCTORAL SEEKING STUDENT			66.94		59.79		60.83		70.51
				
QUALIFYING EXAMS				
OVERALL					53.98		40.40		53.63		44.59
PROFESSIONAL PROGRAM			26.47		23.53		22.69		36.97
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

24.52		

27.59		

22.99		

36.78

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

59.26		

44.44		

51.85		

40.74

DOCTORAL SEEKING STUDENT			70.00		48.64		71.14		49.09
				
ANNUAL REVIEWS				
OVERALL					47.19		28.23		18.38		17.63
PROFESSIONAL PROGRAM			25.97		19.48		14.72		11.26
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

31.25		

29.58		

11.25		

15.00

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

41.38		

37.93		

13.79		

10.34

DOCTORAL SEEKING STUDENT			59.75		30.23		22.18		20.90
				
FUNDING STATUS				
OVERALL					41.98		55.39		18.66		28.57
PROFESSIONAL PROGRAM			71.12		55.25		14.01		33.85
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

25.28		

39.03		

15.61		

42.38

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

42.86		

42.86		

10.71		

35.71

DOCTORAL SEEKING STUDENT			55.26		61.25		21.39		22.13
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TABLE 6: SATISFACTION WITH AVAILABILITY OF INFORMATION
PRELIMINARY
REQUIRED

OR QUALIFING

ANNUAL

FUNDING

COURSEWORK

EXAMS

REVIEW

STATUS

OVERALL					88.34		82.38		65.71		66.84
				
PROFESSIONAL PROGRAM			89.35		91.74		63.66		67.08
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.66		

88.66		

72.41		

66.76

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

84.93		

83.64		

68.63		

72.46

DOCTORAL SEEKING STUDENT			87.23		78.64		64.09		66.60
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OVERALL					55.33

63.96

64.91

61.63

RESEARCH

OPPORTUNITIES TO

JOURNALS, ETC.

REFEREEING FOR

RESEARCH

PUBLISHING

PROPOSAL

DISSERTATION

PROPOSAL

MASTERS

OF FUNDING

SOURCES

TABLE 7: SATISFACTION WITH AVAILABILITY OF INFORMATION REGARDING RESEARCH

49.65

68.50

								
PROFESSIONAL PROGRAM			48.89

55.35

N/A

56.11

46.26

55.08

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

56.99

64.14

N/A

55.79

48.84

67.45

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

60.00

69.77

N/A

64.58

51.16

77.08

DOCTORAL SEEKING STUDENT			

55.60

65.34

65.43

62.84

50.00

69.84

								
DOCTORAL SEEKING STUDENTS ONLY
ENGINEERING				66.82

73.71

70.97

75.06

61.21

81.18

SOCIAL SCIENCES				60.49

50.00

49.54

52.26

37.98

52.12

HUMANITIES				50.78

59.74

60.42

47.57

32.91

59.80

EDUCATION				27.80

71.25

59.53

49.80

41.74

54.02

PHYSICAL SCIENCES				67.45

76.49

77.93

80.78

64.98

84.65

BIOLOGICAL SCIENCES			64.08

72.73

69.00

68.37

53.85

89.22

ADVISER DOES NOT FUND STUDENT		

52.06

56.85

61.8

56.27

41.29

62.13

ADVISER FUNDS STUDENT			

68.07

73.96

72.10

74.62

59.53

83.18
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OVERALL			28.84

66.01

70.35

11.19

COMMITTEE MEMBERS

PROGRESS IMPEDED BY

BETWEEN MEMBERS

SERIOUS CONFLICTS

MEMBER IS HELPFUL

OUT OF DEPARTMENT

CHOOSE MEMBERS

COMMITTEE CHAIR HELPED

MEMBERS OF COMMITTEE

DIFFICULTY CHOOSING

TABLE 8: SELECTION OF DISSERTATION COMMITTEES (DOCTORAL STUDENTS ONLY)

10.99

						
ENGINEERING		

17.56

72.80

72.13

7.09

10.4

SOCIAL SCIENCES		

32.95

62.79

67.50

14.120

10.71

HUMANITIES		

42.59

63.55

70.79

16.500

10.00

EDUCATION		

35.35

67.35

80.49

16.090

22.58

PHYSICAL SCIENCES		

21.05

65.74

55.32

7.520

4.76

BIOLOGICAL SCIENCES

25.64

55.25

84.62

2.630

5.13
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OTHER GRADUATE STUDENTS

I REGULARY STUDY WITH

MENTOR NEW STUDENTS

EXPERIENCED STUDENTS

COMPETITIVE WITH ONE ANOTHER

GRADUATE STUDENTS

TABLE 9: GENERAL ASSESSMENT OF ACADEMIC CLIMATE (% AGREE)

ALL STUDENTS		
OVERALL					54.99

69.40

40.36

							
PROFESSIONAL PROGRAM			71.16

64.35

53.05

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

51.16

63.19

41.93

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

60.94

63.49

35.94

DOCTORAL SEEKING STUDENT			

50.38

73.62

35.85

							
DOCTORAL SEEKING STUDENTS ONLY
ENGINEERING				52.13

74.17

42.89

SOCIAL SCIENCES				47.21

75.54

35.19

HUMANITIES				54.79

63.74

27.97

EDUCATION				53.41

66.94

34.01

PHYSICAL SCIENCES				43.48

79.84

43.87

BIOLOGICAL SCIENCES			54.44

84.78

35.87

MEN					48.54

72.89

34.45

WOMEN					51.34

75.05

37.98

							
GENDER DIFFERENCES WITHIN FIELDS							
ENGINEERING				52.13

74.17

42.89

MEN						71.57
WOMEN					81.68
SOCIAL SCIENCES				47.21

75.54

35.19

63.74

27.97

MEN					40.21
WOMEN				52.21
HUMANITIES				54.79

MEN						56.88

19.27		

WOMEN					68.63

34.21		

EDUCATION				53.41

66.94

34.01

MEN								
WOMEN						
PHYSICAL SCIENCES				43.48

79.84

43.87

MEN					39.89		39.89
WOMEN				52.00		53.33
BIOLOGICAL SCIENCES			54.44

84.78

35.87

MEN							
WOMEN									
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I BELONG

I FEEL LIKE

STUDENT COMMUNITY

I AM PART OF A SUPPORTIVE

OTHER GRADUATE STUDENTS

I REGULARLY SOCIALIZE WITH

TABLE 10: GENERAL ASSESSMENT OF SOCIAL CLIMATE CLIMATE AND SENSE OF BELONGING (% AGREE)

ALL STUDENTS
OVERALL					78.43

73.67

74.28

PROFESSIONAL PROGRAM			85.35

75.08

76.23

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

76.58

77.79

75.78

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

68.75

71.43

69.84

DOCTORAL SEEKING STUDENT			

77.26

71.70

74.28

		

					
DOCTORAL SEEKING STUDENTS ONLY					
ENGINEERING				80.09

68.02

74.82

SOCIAL SCIENCES				83.76

71.37

73.39

HUMANITIES				79.01

71.54

72.80

EDUCATION				68.53

72.58

72.89

PHYSICAL SCIENCES				79.52

72.80

77.47

BIOLOGICAL SCIENCES			85.87

73.63

82.42

MEN					76.77

68.87

74.35

WOMEN					78.34

74.87

75.08

					
GENDER DIFFERENCES WITHIN FIELDS					
ENGINEERING				80.09

68.02

74.82

MEN								
WOMEN							
SOCIAL SCIENCES				83.76

71.37

73.39

MEN					78.57				
WOMEN				87.50				
HUMANITIES				79.01

71.54

72.80

MEN						65.14		
WOMEN					76.16		
PHYSICAL SCIENCES				79.52

72.80

77.47

MEN					76.54				
WOMEN				86.67			
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TABLE 11: ODDS RATIOS FROM FIXED EFFECT LOGISTIC REGRESSION MODELS PREDICTING VARIOUS ASPECTS OF STUDENT SUCCESS

MODEL 1

MODEL 2

MODEL 3

MODEL 4

I AM VERY SATISIFIED

I HAVE ABOVE

PROGRESSION IS

CAN BE SUCCESSFUL

WITH MY OVERALL

AVERAGE CAREER

SLOWER THAN MY

IN MY FIELD

WORK LIFE BALANCE

PROSPECTS

PEERS

ODDS RATIO

ODDS RATIO

ODDS RATIO

ODDS RATIO

I AM VERY
CONFIDENT THAT I
ALL STUDENTS

					

MY DEGREE

FEMALE						1.031		0.575

*

0.662

**

0.852

BLACK						1.844		1.771		2.074		0.853
ASIAN						0.941		0.249

*

0.839		0.949

HISPANIC						1.261		0.997		1.232		0.517
WHITE (REF)					---		---		---		--AGE						1.061

***

1.003		1.022		1.043

INTERNATIONAL STUDENT				0.507

***

0.745		0.708

*

*

0.713

CUMULATIVE GPA 					0.84		0.963		1.193		0.501
NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRADUATE SCHOOLS

1.005		

1.029		

1.066		

GLBT						0.883		1.302		1.836

*

1.033
0.881

MARRIED						1.152		1.219		0.953		0.581

*

HAS CHILDREN					0.837		0.894		0.784		2.228

*

PARENTS HAVE BACHELORS DEGREE OR HIGHER			

0.727		

GRE SCORE						0.998

***

1.04		

0.9		

0.701

1.002

*

1.001		1.001

+

PREVIOUS EDUCATION IS RELATED TO GRADUATE DEGREE PROGRAM

1.211		

1.769

1.04		

0.841

PREVIOUS WORK EXPERIENCE RELATED TO GRADUATE DEGREE PROG.

1.425

0.814		

1.362

*

0.959

CAME TO UT PLANNING TO WORK WITH ADVISER			

1.17		

1.768

**

1.669

***

0.951

HIGH STRESS LEVELS					0.862		0.485

**

1.183		1.689

0.0245

+

*

FUNDED BY ADVISER					1.148		0.849		1.227		0.843
UNFUNDED						0.946		1.893

*

1.32		2.049

DEPARTMENT CLIMATE					2.132

***

1.333		1.793

FACULTY CARE					1.682

**

3.231

YEARS IN GRADUATE SCHOOL				0.985		1.162

***

0.561

**
**

***

1.035		1.59

*

**

1.077

1.661

***

+

STUDENT FIT IN PROGRAM								
STUDENT SEEKING PROFESSIONAL DEGREE IN A PROFESSIONAL PROG.

1.577		

2.418

1.58		

7.19

***

STUDENT IS IN COMBINATION PROGRAM, NOT SEEKING A DOCTORATE

1.353		

0.94		

+

1.074		

2.125

*

STUDENT IS IN A DOCTORAL PROG. NOT SEEKING A DOCTORATE

0.658		

1.377		

0.189

0.687

STUDENT IS IN A DOCTORAL PROG. SEEKING A PHD (REF. GROUP)

---		

---		

---		

*

---

-2 LOG LIKELIHOOD					1256.94		762.84		1289.50		672.64

N						1068		1048		1056		1062			

+ P<.10, * P < .05, ** P < .01, *** P < .001 (TWO-TAILED TESTS)
~NOTE: ALL MODELS ALSO INCLUDE CONTROLS FOR COLLEGE AND FIELD
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TABLE 12: ODDS RATIOS FROM FIXED EFFECT LOGISTIC REGRESSION MODELS PREDICTING DOCTORAL STUDENT PREPARATION
		

FOR SUCCESS IN FACULTY POSITIONS

MODEL 2

MODEL 3

MODEL 4

MY PROGRAM

HAS VERY MUCH

I AM VERY
ATTRACTED TO
BEING A PROFESSOR
DOCTORAL STUDENTS ONLY

					

MY PROGRAM

AT A RESEARCH

HAS VERY MUCH

PREPARED ME TO

INTENSIVE

PREPARED ME TO

CONDUCT RESEARCH

UNIVERSITY

TEACH COURSES

IN MY FIELD

ODDS RATIO

ODDS RATIO

ODDS RATIO

FEMALE						0.508

***

0.977		0.862

BLACK						0.537		1.452		0.596
ASIAN						0.917		1.031		0.427

*

HISPANIC						0.734		0.582		0.397

**

WHITE (REF GROUP)					---		---		--AGE						1.018		1.019		0.984
INTERNATIONAL STUDENT				2.138

***

1.137		0.854

CUMULATIVE GPA 					1.672		0.685		0.435
NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRADUATE SCHOOLS

0.849

+

1.049		

+

0.922

GLBT						1.184		0.898		0.66
MARRIED						1.088		1.065		1.421

+

HAS CHILDREN					1.420		1.040		2.013

*

PARENTS HAVE BACHELORS DEGREE OR HIGHER			

0.901		

0.937		

GRE SCORE						1		0.999

0.945

*

1.001

PREVIOUS EDUCATION IS RELATED TO GRADUATE DEGREE PROGRAM

1.322		

1.54		

1.695

PREVIOUS WORK EXPERIENCE RELATED TO GRAD. DEGREE PROGRAM

0.801		

1.362		

1

CAME TO UT PLANNING TO WORK WITH ADVISER			

1.376

+

0.658

1.409

HIGH STRESS LEVELS					1.608

*

0.855		1.372

*

+

*

FUNDED BY ADVISER					1.021		0.826		1.422
UNFUNDED						0.737		0.563

*

0.804

DEPARTMENT CLIMATE					1.22		1.52

*

1.895

***

FACULTY CARE					2.804

***

2.903

***

***

1.12

*

***

3.619

YEARS IN GRADUATE SCHOOL				1.015		1.22

STRATEGIC ADVISER SCALE				0.848		1.186		1.045
HELPFUL ADVISER SCALE				1.611

-2 LOG LIKELIHOOD				

1001.365

*

0.834		1.469

945.621

*

920.005

N						879		870		868		
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AMONG FACULTY

THERE ARE TENSIONS

STANDARDS

HAVE HIGH ETHICAL

INTERESTS

VALUE MY

FACULTY INTERACTION PROBLEMATIC

I FIND UNWRITTEN RULES ABOUT

SCHOLARSHIP

CARE ABOUT

TEACHING

CARE ABOUT

LABOR

EXPLOIT STUDENTS FOR

RESPECT

TREAT STUDENTS WITH

TO SELECT GROUP OF STUDENTS

GIVE ATTENTION AND RESOURCES

AS SCHOLARS

HELP STUDENTS GROW

TABLE 13: GENERAL ASSESSMENT OF DEPARTMENT FACULTY (% AGREE)

ALL STUDENTS										
OVERALL					86.39

37.38

92.29

19.20

84.54

92.41

26.89

79.41

91.54

42.64

										
PROFESSIONAL PROGRAM			82.96

35.67

91.98

10.45

89.61

91.55

20.96

73.75

93.28

35.14

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.26

29.58

95.38

11.83

91.05

89.65

20.14

80.53

95.45

30.79

DOCTORAL PROG., NON-DOCTORAL SEEKING		

92.19

38.71

93.75

14.29

89.06

93.75

31.75

76.19

85.71

41.27

DOCTORAL SEEKING STUDENT			

85.81

40.86

91.16

25.00

80.25

93.69

31.24

80.92

89.69

49.61

										
DOCTORAL SEEKING STUDENTS ONLY										
ENGINEERING				88.39

34.04

93.06

25.61

85.58

90.92

23.81

82.10

93.38

31.40

SOCIAL SCIENCES				81.06

50.38

93.89

21.46

74.23

95.37

40.87

78.46

90.23

68.73

HUMANITIES				85.99

46.96

89.49

19.75

85.67

98.09

36.68

78.21

82.79

58.12

EDUCATION				87.31

42.30

94.52

13.58

87.73

90.34

36.07

83.11

93.07

39.62

PHYSICAL SCIENCES				87.88

34.24

91.55

24.57

75.25

91.44

20.32

77.43

91.78

35.74

BIOLOGICAL SCIENCES			89.69

37.11

91.75

30.21

79.19

94.74

22.83

82.47

89.47

44.79
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TABLE 14: FINDING AN ADVISER
CAME TO PROGRAM
PROFESSOR IS

TO WORK WITH

DIFFICULTY FINDING

FORMAL ADVISER

THIS PERSON

AN ADVISER

ALL STUDENTS			
OVERALL					88.65		42.87		14.43
			
PROFESSIONAL PROGRAM			82.15		17.05		14.50
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

87.22		

30.00		

10.62

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

83.05		

49.15		

12.07

DOCTORAL SEEKING STUDENT			90.56		52.19		15.87
			
DOCTORAL SEEKING STUDENTS ONLY			
ENGINEERING				95.91		61.05		17.82
SOCIAL SCIENCES				91.19		60.62		14.41
HUMANITIES				86.90		44.40		10.08
EDUCATION				89.47		37.88		19.37
PHYSICAL SCIENCES				90.23		43.14		21.85
BIOLOGICAL SCIENCES			96.88		51.04		12.77
			
CAREER PROSPECTS ARE BELOW AVERAGE		92.95		45.81		31.54
CAREER PROSPECTS ARE AVERAGE		91.20		49.50		16.21
CAREER PROSPECTS ARE ABOVE AVERAGE		

91.48		

59.26		

11.31

88.22		

47.97		

16.62

			
ADVISER DOES NOT FUND STUDENT		

ADVISER FUNDS STUDENT			95.05		59.32		14.38
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TABLE 15: NUMBER OF ADVISERS OR MENTORS REPORTED BY STUDENT (%)

NONE

ONE

TWO OR MORE

ALL STUDENTS			
OVERALL					14.34		59.41		26.25
			
PROFESSIONAL PROGRAM			44.16		39.30		16.54
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

11.89		

68.09		

20.03

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

14.49		

56.52		

28.99

DOCTORAL SEEKING STUDENT			5.68		62.60		31.72
			
DOCTORAL SEEKING STUDENTS ONLY			
ENGINEERING				3.85		70.45		25.70
SOCIAL SCIENCES				9.34		54.86		35.80
HUMANITIES				8.21		48.21		43.57
EDUCATION				3.21		62.50		34.29
PHYSICAL SCIENCES				8.39		72.73		18.88
BIOLOGICAL SCIENCES			N <=5		79.21		17.83
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TABLE 16: HOW DO STUDENTS BECOME MATCHED TO ADVISERS

I WAS ASSIGNED

I SELECTED

TO MY PRIMARY

MY PRIMARY

THE DECISION

ADVISER

ADVISER

WAS MUTUAL

ALL STUDENTS			
OVERALL					31.69		19.93		48.38
			
PROFESSIONAL PROGRAM*			65.79		16.67		17.54
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

59.97		

13.59		

26.34

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

22.03		

22.03		

55.93

DOCTORAL SEEKING STUDENT			15.52		22.72		61.76
			
DOCTORAL SEEKING STUDENTS ONLY
ENGINEERING*				6.61		15.26		78.13
SOCIAL SCIENCES				18.06		20.26		61.67
HUMANITIES				13.77		33.20		53.04
EDUCATION				41.54		18.85		39.62
PHYSICAL SCIENCES				3.54		28.35		68.11
BIOLOGICAL SCIENCES			N <=5		13.68		84.21
			
WOULD CHOOSE THIS ADVISER AGAIN+		

13.48		

21.81		

64.71

WOULD NOT CHOOSE THIS ADVISER AGAIN		

16.07		

26.12		

57.81

* p < 0.01, ~ p < 0.05, + p < 0.10
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THIS ADVISER AGAIN

WOULD NOT CHOOSE

THAT I WANT

IS THE ADVISER

TABLE 17: SATISFACTION WITH ADVISER (%)

ALL STUDENTS
OVERALL					87.31

27.89

		
PROFESSIONAL PROGRAM			79.36

34.34

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

83.92

31.80

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

84.62

35.29

DOCTORAL SEEKING STUDENT			

89.81

27.07

ENGINEERING				88.84

32.16

SOCIAL SCIENCES				90.09

25.00

HUMANITIES				90.52

15.18

EDUCATION				86.15

27.78

PHYSICAL SCIENCES				90.04

34.96

BIOLOGICAL SCIENCES			92.13

35.37

		
DOCTORAL SEEKING STUDENTS ONLY		
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FEEDBACK ON MY WORK

GIVES ME REGULAR AND CONSTRUCTIVE

TO ADVANCE HIS/HER CAREER

EXPLOITS ME AS A SOURCE OF LABOR

DEPARTMENTAL POLITICS

ADVISES ME ABOUT

OTHERS WHEN NECESSARY

ADVOCATES FOR ME WITH

FUNDING FOR MY STUDIES

HELPS ME SECURE

SKILLS FOR THE FIELD

TEACHES ME SURVIVAL

RECOMMENDATION TO HELP MY CAREER

CAN WRITE A GOOD LETTER OF

DENTS THROUGH PROGRAM QUICKLY

HAS A REPUTATION FOR GETTING STU-

TABLE 18: STRATEGIC QUALITIES OF PRIMARY ADVISERS (% OF STUDENTS)

ALL STUDENTS								
OVERALL					85.34

93.16

77.84

64.40

87.32

68.69

12.06

78.03

								
PROFESSIONAL PROGRAM			90.44

81.38

70.98

41.39

76.92

60.98

9.22

70.30

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

92.28

89.01

77.50

47.17

78.38

63.18

7.38

68.48

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

86.05

95.74

81.63

67.44

88.37

65.22

8.62

77.36

DOCTORAL SEEKING STUDENT			

82.10

96.12

78.87

72.84

91.29

71.60

14.22

81.17

								
DOCTORAL SEEKING STUDENTS ONLY								
ENGINEERING				83.01

95.74

80.87

88.78

93.05

74.86

22.44

82.67

SOCIAL SCIENCES				81.76

96.53

79.80

74.51

90.00

72.00

8.61

86.05

HUMANITIES				89.66

95.67

78.30

63.03

92.47

66.07

4.31

86.61

EDUCATION				82.38

96.35

76.47

47.06

87.44

66.67

10.25

76.23

PHYSICAL SCIENCES				76.17

94.09

76.68

81.33

92.31

68.42

15.56

81.62

BIOLOGICAL SCIENCES			66.67

95.51

70.11

79.12

90.67

70.59

21.74

77.66

								
ADVISER DOES NOT FUND STUDENT		

81.52

96.28

77.13

58.06

89.24

69.02

10.41

80.52

ADVISER FUNDS STUDENT			

81.70

95.99

81.84

93.98

94.72

75.07

19.97

85.58		
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ROLE MODEL

SERVES AS A

CAREER PATH I MIGHT CHOOSE

WOULD SUPPORT ME IN ANY

MY ADVISER’S CAREER

MY WORK IS IMPORTANT TO

RELATIONSHIPS WITH OTHERS IN THE FIELD

HELPS ME DEVELOP PROFESSIONAL

WITH RESPECT

TREATS MY IDEAS

I NEED HELP

IS AVAILABLE WHEN

ENVIRONMENT I LIKE

FOSTERS A WORKING

THAT MATCH MINE

HAS INTELLECTUAL INTERESTS

TABLE 19: SUPPORTIVE QUALITIES OF PRIMARY ADVISERS (% OF STUDENTS)

ALL STUDENTS								
OVERALL					92.40

87.14

89.23

95.29

70.83

62.37

88.78

84.92

								
PROFESSIONAL PROGRAM			81.78

87.18

89.17

94.50

60.84

48.74

88.42

76.64

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

90.96

89.51

91.21

96.92

65.33

56.32

91.22

84.22

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

93.10

81.13

91.23

94.34

76.09

70.00

84.78

84.31

DOCTORAL SEEKING STUDENT			

94.42

86.60

88.50

94.91

73.97

66.04

88.15

86.45

								
DOCTORAL SEEKING STUDENTS ONLY								
ENGINEERING				96.28

85.92

86.70

93.01

74.25

81.54

90.91

85.10

SOCIAL SCIENCES				94.14

90.09

89.14

96.77

68.63

54.80

82.70

88.21

HUMANITIES				92.62

89.50

91.77

95.92

73.80

51.34

85.57

86.19

EDUCATION				90.44

83.95

85.32

96.03

70.76

54.81

88.94

86.94

PHYSICAL SCIENCES				94.65

85.95

91.29

92.62

80.45

71.68

89.00

84.48

BIOLOGICAL SCIENCES			

87.10

90.43

90.43

72.41

87.21

77.50

85.87

95.74

								
ADVISER DOES NOT FUND STUDENT		

93.10

85.79

87.63

94.85

69.95

55.92

86.52

85.86

ADVISER FUNDS STUDENT			

96.78

88.29

90.25

95.02

80.70

81.36

90.29

87.69		
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TABLE 20: PERCENT OF STUDENTS FUNDED BY THEIR ADVISER(S) (%)

ALL

FUNDED

STUDENTS

STUDENTS

PROFESSIONAL PROGRAM			31.82		41.89
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

54.17		

74.07

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING		

57.58		

65.38

DOCTORAL SEEKING STUDENT			68.51		75.16

(differences between types significant at p<0.0001)
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OVERALL		82.54

76.17

59.32

94.99

FINDINGS

PUBLISH

RESEARCH

CONDUCT

FUNDING

OBTAIN

STUDENTS

ADVISE

COURSES

TEACH

TABLE 21: DOCTORAL STUDENT PREPARATION FOR TASKS ASSOCIATED WITH FACULTY CAREERS

88.01

					
ENGINEERING		81.53

81.00

63.61

95.68

91.35

SOCIAL SCIENCES		

81.50

78.41

70.04

96.92

89.87

HUMANITIES		87.70

75.82

61.48

93.44

76.23
83.54

EDUCATION		70.08

65.02

33.61

91.77

PHYSICAL SCIENCES		

86.51

80.95

60.80

96.43

91.27

BIOLOGICAL SCIENCES		

87.50

79.31

74.71

97.70

94.32

					
ADVISER DOES NOT FUND STUDENT		

84.13

77.54

57.61

95.81

87.16

ADVISER FUNDS STUDENT		

83.40

78.28

67.14

97.46

93.11
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INPUT FROM FACULTY

INDIVIDUALLY, LITTLE

FACULTY SUPERVISION

INDIVIDUALLY, CLOSE

GROUP (<12 PEOPLE)

AS PART OF A SMALL

GROUP (>12 PEOPLE)

AS PART OF A LARGE

IN ANY RESEARCH

CURRENTLY INVOLVED

TABLE 22: PERCENT OF RESEARCHING STUDENTS WHO USUALLY RESEARCH

ALL STUDENTS
OVERALL					61.36

4.08

19.15

37.89

33.60

PROFESSIONAL PROGRAM			30.99

3.47

9.96

25.87

33.20

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

35.50

3.76

19.89

32.55

25.97

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

60.27

N <=5

15.52

27.59

33.33

DOCTORAL SEEKING STUDENT			

81.13

4.28

20.32

40.70

34.98

				

				
DOCTORAL SEEKING STUDENTS ONLY				
NOT YET IN CANDIDACY			

75.33

3.95

20.70

39.95

30.02

IN CANDIDACY				90.44

4.73

20.17

43.83

41.51

ENGINEERING				91.72

6.18

26.52

50.22

30.49

SOCIAL SCIENCES				73.23

2.39

14.29

37.8

36.14

HUMANITIES				68.75

N <=5

2.59

34.43

53.93

EDUCATION				73.81

4.01

28.26

24.82

21.85

PHYSICAL SCIENCES				89.70

9.96

24.37

51.09

32.34

BIOLOGICAL SCIENCES			98.15

6.86

28.57

54.81

31.68
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RESEARCH TOPIC

SATISFIED WITH

ADVISERS’ WORK

TOPIC RELATES TO

STUDENTS’ CHOICE

TOPIC WAS SOLELY

TABLE 23: SELECTION OF RESEARCH TOPICS

ALL STUDENTS
OVERALL					70.78

64.61

94.05

65.77

94.00

ENGINEERING				44.73

90.18

89.86

SOCIAL SCIENCES				82.89

51.66

94.08

HUMANITIES				95.93

47.09

97.09

EDUCATION				83.44

41.06

96.03

PHYSICAL SCIENCES				50.34

90.00

94.00

BIOLOGICAL SCIENCES			67.16

88.06

95.52

			
DOCTORAL SEEKING STUDENTS
OVERALL					70.43
			
DOCTORAL SEEKING STUDENTS ONLY			

			
ADVISER DOES NOT FUND STUDENT		

88.69

44.8

97.31

ADVISER FUNDS STUDENT			

53.18

84.93

92.99

78.94

58.48

93.95

STUDENT IS A GRA				51.35

85.41

94.05

			
STUDENT IS NOT A GRA			
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PREVIOUS EDUCATION

LOANS FROM

FOR GRADUATE SCHOOL

HAS TAKEN OUT LOANS

TABLE 24: LOANS AND DEBT (%)

APPROXIMATE AMOUNT OF CURRENT DEBT

40K OR
NONE

0-10K

30-40K

MORE

10-20K

20-30K

22.92

10.63

6.22

4.70

ALL STUDENTS								
OVERALL					42.23

35.15		29.86

25.68

									
PROFESSIONAL PROGRAM			56.36

32.69		20.69

24.35

26.72

13.15

7.54

7.54

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

48.37

36.19		

28.07

31.15

27.05

9.63

3.07

§

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

37.04

40.98		

35.00

35.00

17.50

§

0.00

§

35.34		34.26

23.50

19.73

10.04

7.26

5.20

DOCTORAL SEEKING STUDENT			35.39

									
ARCHITECTURE				62.93

36.25		13.85

24.62

38.46

13.85

§

§

ENGINEERING				18.12

22.90		48.66

24.50

18.46

5.70

§

§

LIBERAL ARTS				44.46

37.89		31.71

29.67

17.14

9.21

7.67

4.60

COMMUNICATIONS			58.10

47.98		21.29

30.32

22.58

9.68

10.97

5.16

EDUCATION				56.84

43.78		24.83

21.77

25.51

13.27

8.50

6.12

FINE ARTS				59.77

48.76		18.37

27.55

27.55

12.24

8.16

6.12

INFORMATION 				60.00

43.80		30.77

29.67

35.16

§

0.00

§

GEOSCIENCES				30.85

35.21		40.00

33.33

13.33

§

§

§

LAW					64.31

29.33		13.48

13.48

29.78

17.98

9.55

15.73

PUBLIC POLICY				45.78

34.78		29.27

32.98

24.47

8.51

§

§

BUSINESS				42.93

30.65		22.22

21.11

26.67

12.22

13.33

§

NATURAL SCIENCES			21.05

29.71		49.57

22.84

18.97

6.03

§

§

NURSING				53.19

35.53		21.67

28.33

28.33

20.00

0.00

§

PHARMACY				27.03

30.77		46.67

§

0.00

§

§

§

SOCIAL WORK				68.28

48.85		11.71

27.93

27.93

20.72

9.01

§

									
PHD SEEKING STUDENTS ONLY									
ENGINEERING				15.72

21.89		53.68

21.58

17.89

4.74

§

§

SOCIAL SCIENCES				42.46

38.36		28.67

30.00

16.67

11.33

10.67

§

HUMANITIES				43.63

39.04		34.30

30.23

15.12

7.56

5.81

6.98

EDUCATION				61.69

44.81		18.23

20.31

25.00

15.63

12.50

8.33

PHYSICAL SCIENCES			19.88

31.20		53.24

17.27

18.71

7.91

§

§

BIOLOGICAL SCIENCES			19.51

27.59		46.67

35.56

13.33

§

0.00

0.00

§ call size too small to report									
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TABLE 25: FUNDING OFFERS UPON ADMISSION TO UT
How many years of guaranteed funding (e.g., as a TA, a GRA, an AI, fellowship, scholarship or other job) were you offered by your
department or the university when you first enrolled in your current program? (%)
YEARS
1

2

14.67

12.69

3

4

18.90

5 OR MORE
§

§

COMBINATION PROGRAM, NON-DOCTORAL SEEKING		

61.92

17.88

16.42

2.55

§

§

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING		

25.68

14.86

18.92

10.81

§

22.97

DOCTORAL SEEKING STUDENT		

21.96

16.23

8.21

8.62

13.76

31.22

TOTAL		36.56

16.27

11.04

9.27

8.27

18.59

FELLOWSHIP

0
53.17

INTERNSHIP

PROFESSIONAL PROGRAM		

(differences between types significant at p<0.0001)
§ denotes fewer than 5 persons in category

APPOINTMENT

RESEARCH

APPOINTMENT

TEACHING

ONLY

ONLY

UNFUNDED

TABLE 26: FUNDING TYPE BY DEGREE PROGRAM (%)

PROFESSIONAL PROGRAM		

55.23

3.63

20.78

10.74

9.62

COMBINATION PROGRAM, NON-DOCTORAL SEEKING		

59.44

3.17

8.09

14.65

14.65

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING		

31.08

0.00

8.11

44.59

16.22

DOCTORAL SEEKING STUDENT		

19.14

0.45

10.36

39.10

30.95

TOTAL		35.00

1.63

11.75

28.52

23.09

(differences between types significant at p<0.0001)
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APPOINTMENT

RESEARCH

APPOINTMENT

TEACHING

ONLY

FELLOWSHIP

ONLY

INTERNSHIP

UNFUNDED

TABLE 27: FUNDING TYPE BY SELECT DISCIPLINES (%) DOCTORAL STUDENTS ONLY

SELECT DISCIPLINES ONLY					
ENGINEERING *

12.20

N

9.84

17.52

59.84

SOCIAL SCIENCES

17.33

N

13.72

52.35

16.25

HUMANITIES

14.95

N

16.61

63.79

5.65

EDUCATION

44.11

N

7.74

21.55

24.92

9.38

N

6.25

43.44

40.94

10.43

N

6.09

42.61

40.00

N

N

13.33

33.33

46.67

PHYSICAL SCIENCES
BIOLOGICAL SCIENCES
GEOSCIENCES

N = cell size < 5
* = differences between categories significant at p < 0.01
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OVERALL					13.77

PROBLEM

FINANCES AREN’T A

NEEDS MET

IT’S TIGHT BUT BASIC

BY INCOME

BASIC NEEDS NOT MET

TABLE 28: OVERALL FINANCIAL SITUATION

66.51

19.73

PROFESSIONAL PROGRAMS			15.85

65.33

18.82

NON-DOCTORAL, COMBINATION PROGRAM		

12.24

67.99

19.76

NON-DOCTORAL, DOCTORAL PROGRAM		

12.90

69.35

17.74

DOCTORAL STUDENTS				13.70

66.22

20.08

UNFUNDED					15.60

63.98

20.42

INTERNSHIP ONLY				11.54

71.15

17.31

FELLOWSHIP ONLY				12.30

67.65

20.05

TEACHING APPOINTMENT			15.24

69.19

15.57

GRADUATE RESEARCH APPOINTMENT		

10.86

66.62

22.52

NO MORE STRESSED THAN PEERS			

11.55

66.79

21.66

MORE STRESSED THAN PEERS			

20.39

65.60

14.00
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TABLE 29: PROPORTION OF PARENTS WHO ARE NOT MARRIED

%
FATHERS			4.02
MOTHERS			20.35
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TABLE 30: STUDENT SELF-ASSESSMENT OF PROGRESS
		
How do you regard your degree progression (e.g. completion of coursework, advancement to candidacy, etc.)
		

relative to that of other graduate students in your program? (%)

AVERAGE

FASTER

SLOWER

ALL STUDENTS			
OVERALL					12.69		71.73		15.58
			
PROFESSIONAL PROGRAM			9.63		79.38		10.99
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

13.14		

70.79		

16.07

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

10.13		

77.22		

12.66

DOCTORAL SEEKING STUDENT			13.67		69.23		17.10
			
DOCTORAL SEEKING STUDENTS ONLY			

			

ENGINEERING				12.24		67.53		20.22
SOCIAL SCIENCES				13.57		73.21		13.21
HUMANITIES				17.28		71.10		11.63
EDUCATION				16.09		58.04		25.87
PHYSICAL SCIENCES				12.61		70.57		16.82
BIOLOGICAL SCIENCES			6.72		78.99		14.29			

NEVER FUNDED				12.74		49.68		37.58
FELLOWSHIP ONLY				16.67		70.83		12.50
TEACHING WORK APPOINTMENT ONLY (TA, AI)		

12.96		

74.84		

12.20

RESEARCH ASSISTANT ONLY			10.58		77.88		11.54
TEACHING AND RESEARCH ASSISTANT		13.33		66.67		20.00
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OVERALL			

			62.47

DEVELOPMENT

PROFESSIONAL

PROGRESS

DEGREE

SALARY

DEVELOPMENT

PROFESSIONAL

RESEARCH
ASSISTANT

PROGRESS

TEACHING
ASSISTANT

DEGREE

SALARY

TABLE 31: PERCENT OF STUDENTS SATISFIED WITH THE CONTRIBUTIONS OF THEIR WORK APPOINTMENT TOWARD

72.48

84.99

66.74

91.08

91.04

PROFESSIONAL PROGRAM				74.36

78.21

85.90

75.28

88.89

92.13

COMBINATION PROGRAM, NON-DOCTORAL SEEKING		

68.97

78.77

86.99

70.69

92.00

89.53

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING			

57.69

78.57

85.71

75.00

83.33

75.00

70.41

84.48

64.40

91.28

91.58

ALL STUDENTS - BY TYPE OF DEGREE PROGRAM 			

DOCTORAL SEEKING STUDENT				60.00

									
PHD SEEKING STUDENTS ONLY - BY FUNDED BY ADVISER							
STUDENT NOT FUNDED BY ADVISER				

54.86

75.69

86.11

79.55

82.22

93.18

STUDENT FUNDED BY ADVISER				65.79

74.78

83.48

64.98

92.71

91.50

									
PHD SEEKING STUDENTS ONLY - BY FIELD								
ENGINEERING					68.60

69.42

82.50

61.32

94.81

90.97

SOCIAL SCIENCES					51.54

76.15

81.40

63.64

79.07

86.36

HUMANITIES					44.44

66.30

82.61

76.47

82.35

88.24

EDUCATION						60.94

85.94

93.85

65.38

80.77

94.87

PHYSICAL SCIENCES					75.00

59.54

78.95

62.70

94.49

91.34

BIOLOGICAL SCIENCES					69.81

56.60

96.25

63.64

95.45

93.18
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TABLE 32: TYPICAL SUMMER ACTIVITY OF GRADUATE STUDENTS

WORK

WORK NOT

TAKING

CONTRIBUTING

CONTRIBUTING

CLASSES

TO PROGRESS

TO PROGRESS

ALL STUDENTS			
OVERALL					30.94		60.51		20.87
			
PROFESSIONAL PROGRAM			24.34		49.93		17.52
COMBINATION PROGRAM, NON-DOCTORAL SEEKING

38.02		

42.21		

20.47

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

24.00		

48.00		

18.67

DOCTORAL SEEKING STUDENT			30.57		71.46		22.18
			
DOCTORAL SEEKING STUDENTS ONLY			
ADVISER DOES NOT FUND STUDENT		

34.77		

68.97		

33.91

ADVISER FUNDS STUDENT			26.45		83.00		14.99
			
NEVER FUNDED				38.61		46.84		29.75
INTERNSHIP ONLY				36.36		72.73		27.27
FELLOWSHIP ONLY				33.13		71.08		14.76
TEACHING WORK APPOINTMENT ONLY (TA, AI)		

29.81		

64.65		

27.42

RESEARCH ASSISTANT ONLY			33.33		64.71		9.80
TEACHING AND RESEARCH ASSISTANT		25.99		83.62		19.89
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RESEARCH ASSISTANT

TEACHING ASSISTANT

FELLOWSHIP ONLY

UNFUNDED

INTERNSHIP ONLY

TABLE 33: FUNDING TYPE BY COLLEGE (%) DOCTORAL STUDENTS ONLY

ARCHITECTURE*			 N

N

N

N

N

ENGINEERING			12.20

N

9.84

17.52

59.84

LIBERAL ARTS			16.06

N

15.20

57.69

10.88

COMMUNICATIONS			19.20

N

8.00

58.40

12.80

EDUCATION				44.11

N

7.74

21.55

24.92

FINE ARTS				25.00

N

16.18

51.47

N

INFORMATION 			

0.00

0.00

0.00

0.00

INTERCOLLEGIATE			 25.71

100.00

N

28.57

N

42.86

GEOSCIENCES			 N

N

13.33

33.33

46.67

PUBLIC POLICY			 34.78

N

26.09

N

26.09

BUSINESS				 N

N

N

68.29

26.83

NATURAL SCIENCES			9.59

N

6.32

43.36

40.52

NURSING				50.00

N

N

29.41

N

PHARMACY				 N

N

N

56.67

26.67

SOCIAL WORK			 32.14

N

N

39.29

N

					
ENGINEERING *			12.20

N

9.84

17.52

59.84

SOCIAL SCIENCES			17.33

N

13.72

52.35

16.25

HUMANITIES			14.95

N

16.61

63.79

5.65

EDUCATION				44.11

N

7.74

21.55

24.92

PHYSICAL SCIENCES			9.38

N

6.25

43.44

40.94

BIOLOGICAL SCIENCES			10.43

N

6.09

42.61

40.00

N = CELL SIZE < 5			

<1

10.34

37.13

33.94

18.04

* = differences between categories significant at p < 0.01
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TABLE 34: ODDS RATIOS FROM FIXED EFFECT LOGISTIC REGRESSION MODELS PREDICTING
		

“MY PROGRAM HAS VERY MUCH PREPARED ME TO TEACH COURSES.”

MODEL
DOCTORAL STUDENTS ONLY
ODDS RATIO

					

FEMALE						0.996
BLACK						1.543
ASIAN						1.11
HISPANIC						1.349
NATIVE AMERICAN					0.343
WHITE (REF GROUP)					--AGE						1.029

*

INTERNATIONAL STUDENT				1.368

*

SUPERVISED TEACHING					1.043
TA EXPERIENCE					2.283

***

AI EXPERIENCE					4.262

***

CUMULATIVE GPA 					0.528

+

NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRADUATE SCHOOLS

0.941

GRE SCORE						0.999
PREVIOUS EDUCATION IS RELATED TO GRADUATE DEGREE PROGRAM

1.564

PREVIOUS WORK EXPERIENCE RELATED TO GRAD. DEGREE PROGRAM

1.235

CAME TO UT PLANNING TO WORK WITH ADVISER			

0.907

*

UNFUNDED						0.785
DEPARTMENT CLIMATE					1.38

**

FACULTY CARE					3.313

***

YEARS IN GRADUATE SCHOOL				

+

1.066

-2 LOG LIKELIHOOD					1618.73
N						1495

+ P<.10, * P < .05, ** P < .01, *** P < .001 (TWO-TAILED TESTS)
~NOTE: ALL MODELS ALSO INCLUDE CONTROLS FOR COLLEGE AND FIELD.
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FINANCIALLY

CAN MAKE IT

IMPORTANT IN FIELD

INTERESTS ARE

GOOD TEACHER

CAN BE A

& SUCCESS AT WORK

CAN HAVE KIDS

& PERSONAL LIFE

CAN BALANCE WORK

IN FIELD

CAN BE SUCCESSFUL

JOB IN FIELD

CAN GET ACADEMIC

JOB IN FIELD

CAN GET NON-ACADEMIC

FIELD

IN THE RIGHT

TABLE 35: STUDENT CONFIDENCE TOWARD BEING A GOOD TEACHER

ALL STUDENTS										
OVERALL					83.37

76.16

56.18

85.82

72.28

63.72

81.11

80.94

73.69

									
PROFESSIONAL PROGRAM			

79.55

82.62

31.27

87.48

71.60

65.10

67.59

71.38

70.79

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

87.39

82.97

51.51

90.79

83.02

74.71

76.62

83.53

70.61

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

77.78

61.90

61.90

76.19

65.08

58.73

77.78

77.42

66.67

DOCTORAL SEEKING STUDENT			

83.24

72.03

65.59

83.75

68.69

59.32

87.12

83.10

76.00

									
ENGINEERING				82.33

84.47

55.74

86.95

75.88

69.25

84.58

83.80

83.84

SOCIAL SCIENCES				80.26

66.52

74.25

81.97

61.37

52.40

91.42

78.97

75.54

HUMANITIES				82.56

42.35

63.57

75.58

61.87

48.03

93.02

81.50

62.02

EDUCATION				87.15

82.11

65.60

91.16

75.10

64.49

88.80

88.80

72.69

PHYSICAL SCIENCES				77.65

72.55

58.82

79.61

63.92

52.80

78.43

76.38

79.61

BIOLOGICAL SCIENCES			

68.13

64.84

74.73

53.85

44.94

82.42

76.92

68.13

80.22
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TABLE 36: PERCENT OF STUDENTS CONFIDENT IN SECURING FUTURE FUNDING (%)

ALL STUDENTS

FUNDED STUDENTS

ADVISER FUNDS STUDENT

FROM

NOT

FROM

FROM

NOT

FROM

FROM

NOT

FROM

UT

FROM UT

EITHER

UT

FROM UT

EITHER

UT

FROM UT

EITHER

ALL STUDENTS - BY TYPE OF DEGREE PROGRAM 								
PROFESSIONAL PROGRAM			26.21

27.13

42.83

32.55

22.01

42.58

44.44

22.22

50.00

COMBINATION PROGRAM, NON-DOCTORAL SEEKING

26.66

26.55

45.53

44.40

22.07

55.07

56.47

17.07

59.52

DOCTORAL PROGRAM, NON-DOCTORAL SEEKING

24.62

19.23

46.15

41.18

14.71

50.00

50.00

16.67

50.00

DOCTORAL SEEKING STUDENT			

48.62

18.24

56.08

53.88

16.03

58.82

62.63

19.75

67.85

FROM

NOT

FROM

FROM

NOT

FROM

FROM

NOT

FROM

UT

FROM UT

EITHER

UT

FROM UT

EITHER

UT

FROM UT

EITHER

ENGINEERING				59.87

20.89

67.10

62.65

17.89

67.33

67.65

19.20

72.58

SOCIAL SCIENCES				47.11

17.65

52.28

49.27

15.42

52.22

57.69

21.15

63.46

HUMANITIES				44.07

12.88

48.69

46.12

11.95

50.22

43.48

8.70

43.48

EDUCATION				20.38

21.05

35.71

29.68

18.30

40.26

34.04

19.57

44.68

PHYSICAL SCIENCES				68.79

14.76

73.81

69.23

12.60

73.23

73.68

16.26

78.03

BIOLOGICAL SCIENCES			46.23

20.39

55.24

44.90

17.89

53.61

51.11

22.22

62.22

PHD SEEKING STUDENTS ONLY - BY FIELD
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TABLE 37: ODDS RATIOS FROM FIXED EFFECT LOGISTIC REGRESSION MODELS PREDICTING WHETHER A STUDENT IS UNFUNDED
MODEL 1

MODEL 2

ODDS RATIO

ODDS RATIO

ALL STUDENTS

DEMOGRAPHIC FACTORS

			

FEMALE						0.859

+

0.955

BLACK						---		0.655
ASIAN						---		1.323
HISPANIC					---		0.906
NATIVE AMERICAN					---		1.311
WHITE (REF GROUP)					---		--AGE						---		1.069

***

INTERNATIONAL STUDENT				---		1.092
GLBT						---		1.433

+

MARRIED					---		1.351

*

HAS CHILDREN					---		1.328

+

PARENTS HAVE BACHELORS DEGREE OR HIGHER		

---		

0.967

YEARS IN GRADUATE SCHOOL				---		1.064

*

FACTORS RELATED TO ADMISSIONS				
NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRAD. SCHOOLS

---		

1.130

*

GRE SCORE					---		0.999

*

PREVIOUS EDUCATION IS RELATED TO GRADUATE DEGREE PROG.

---		

0.800

+

PREVIOUS WORK EXPERIENCE RELATED TO GRAD. DEGREE PROG.

---		

1.067

CAME TO UT PLANNING TO WORK WITH ADVISER		

---		

0.865

ACADEMIC PROGRESS IN GRADUATE SCHOOL				
CUMULATIVE GPA 					---		0.791
STUDENT FIT IN PROGRAM

			

STUDENT SEEKING PROFESSIONAL DEGREE IN A PROF. PROGRAM

---		

3.813

***

STUDENT IS IN COMBINATION PROG., NOT SEEKING A DOCTORATE

---		

6.820

***

STUDENT IS IN A DOCTORAL PROG. NOT SEEKING A DOCTORATE

---		

3.173

***

STUDENT IS IN A DOCTORAL PROG. SEEKING A PHD (REF GROUP)

---		

---

COLLEGES				
ARCHITECTURE					0.873		0.280

***

ENGINEERING					0.344

***

***

0.303

EDUCATION					0.987		0.627

**

COLLEGE OF NATURAL SCIENCES - BIOLOGICAL SCIENCES		

0.222

***

0.245

***

COLLEGE OF NATURAL SCIENCES - PHYSICAL SCIENCES		

0.253

***

0.287

***

COLLEGE OF NATURAL SCIENCES - HUMAN ECOLOGY		

0.252

**

0.168

*

COLLEGE OF LIBERAL ARTS - HUMANITIES			

***

0.266

***

0.249

COMMUNICATIONS					0.406

***

0.243

***

FINE ARTS					0.464

***

0.187

***

JACKSON SCHOOL OF GEOSCIENCES			

***

0.197

***

LBJ SCHOOL OF PUBLIC AFFAIRS				0.764		0.342

0.252

***

MCCOMBS SCHOOLS OF BUSINESS			

***

1.035		

0.257

COLLEGE OF NURSING				2.189

**

0.712

COLLEGE OF PHARMACY				0.275

**

0.269

SOCIAL WORK					1.054		0.291

*
***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP) 			
-2 LOG LIKELIHOOD (MODEL FIT STATISTIC)		

4361.225

2918.241

N						3751		3070		
+ p<.10, * p < .05, ** p < .01, *** p < .001 (two-tailed tests)
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TABLE 38: ODDS RATIOS FROM FIXED EFFECT LOGISTIC REGRESSION MODELS PREDICTING
		

WHETHER A STUDENT REPORTS HIGH STRESS LEVELS

ALL STUDENTS

DEMOGRAPHIC FACTORS

ODDS RATIO

			

FEMALE						1.237

*

BLACK						1.123
ASIAN						1.653

*

HISPANIC					1.046
NATIVE AMERICAN					1.497
WHITE (REF)					--AGE						1.010
INTERNATIONAL STUDENT				1.550

***

GLBT						1.324
MARRIED					1.067
HAS CHILDREN					2.056
PARENTS HAVE BACHELORS DEGREE OR HIGHER		

1.112

YEARS IN GRADUATE SCHOOL				

1.014

***

FACTORS RELATED TO ADMISSIONS		
NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRAD. SCHOOLS

1.054

GRE SCORE					0.999

***

PREVIOUS EDUCATION IS RELATED TO GRAD. DEGREE PROGRAM

0.814

+

PREVIOUS WORK EXPERIENCE RELATED TO GRAD. DEGREE PROG.

0.952

CAME TO UT PLANNING TO WORK WITH ADVISER		

1.032

ACADEMIC PROGRESS IN GRADUATE SCHOOL		
CUMULATIVE GPA					0.721

+

STUDENT FIT IN PROGRAM		
STUDENT SEEKING PROFESSIONAL DEGREE IN A PROF. PROGRAM

0.711

STUDENT IS IN COMBINATION PROGRAM, NOT SEEKING A PHD

0.831

STUDENT IS IN A DOCTORAL PROGRAM NOT SEEKING A PHD

1.653

STUDENT IS IN A DOCTORAL PROG. SEEKING A PHD (REF. GROUP)

---

-2 LOG LIKELIHOOD (MODEL FIT STATISTIC)		

+

3001.438

N						2598

+ p<.10, * p < .05, ** p < .01, *** p < .001 (two-tailed tests)
Note: Model also controls for colleges and field and for student fit in program.
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TABLE 39: DISCRETE-TIME PROPORTIONAL HAZARD ESTIMATES OF GRADUATING WITH A DOCTORAL DEGREE:
		

WHO GRADUATES AND HOW QUICKLY?
MODEL 1

MODEL 2

LOGISTIC

LOGISTIC

COEFFICIENT

COEFFICIENT

FEMALE						-0.152

+

-0.192

*

AGE						0.064

***

0.064

***

INTERNATIONAL STUDENT				0.388

***

0.368

***

HISPANIC AMERICAN					-0.090

+

0.011

ASIAN AMERICAN					0.251

***

0.286

US RESIDENT (REFERENCE GROUP)

***

AFRICAN AMERICAN					-0.037		0.030
AMERICAN INDIAN					-0.066		0.020
WHITE (REFERENCE GROUP)
GPA (BY SEMESTER)					---		0.724

***

COLLEGES				
ARCHITECTURE					-1.599

***

-1.548

***

ENGINEERING					0.859

***

0.874

***

SOCIAL WORK					-1.077

***

-1.065

***

COMMUNICATIONS					0.235

+

0.198

EDUCATION					0.660

***

0.606

***

FINE ARTS					0.933

***

0.843

***

INFORMATION					-1.965

***

-1.960

***

INTERCOLLEGE					1.036

***

0.991

***

JACKSON SCHOOL OF GEOSCIENCES			

0.662

***

0.666

***

LBJ SCHOOL OF PUBLIC AFFAIRS				

-1.636

***

-1.635

***

MCCOMBS SCHOOLS OF BUSINESS			

-1.854

***

-1.756

***

COLLEGE OF NATURAL SCIENCES				

1.477

***

1.472

***

COLLEGE OF NURSING				-1.618

*

-1.641

*

COLLEGE OF PHARMACY				3.061

***

3.189

***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)
INTERACTION EFFECTS: COLLEGES & FEMALE
ARCHITECTURE					-0.336		-0.347
ENGINEERING					-0.090		-0.049
SOCIAL WORK					-0.378		-0.405
COMMUNICATIONS					0.091		0.110
EDUCATION					0.118		0.086
FINE ARTS					-0.065		-0.047
INFORMATION					-0.576		-0.545
INTERCOLLEGE					-1.023
JACKSON SCHOOL OF GEOSCIENCES			

**

-0.014		

-1.098

**

0.009

LBJ SCHOOL OF PUBLIC AFFAIRS				-0.080		-0.085
MCCOMBS SCHOOLS OF BUSINESS			

0.351

+

0.375

*

COLLEGE OF NATURAL SCIENCES				0.138		0.184

+

COLLEGE OF NURSING				1.017		0.992
COLLEGE OF PHARMACY				0.778

***

0.756

***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)
N (PERSON - SEMESTERS)			

1074965

1074390

-2 LOG LIKELIHOOD (MODEL FIT STATISTIC)		

59556.737

59086.213		

Note: All Models include dummy variables for semester enrolled.
Note: Outcome is graduate with any doctoral degree, including PhD, JD, Pharm D, EDD, etc.
+p<.10, * p <.05, ** p <.01, *** p<.001 (two-tailed tests)
REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

136

TABLE 40: DISCRETE-TIME PROPORTIONAL HAZARD ESTIMATES OF DROPPING OUT WITHOUT A DOCTORAL DEGREE:
		

WHO LEAVES GRADUATE SCHOOL AND HOW QUICKLY?
MODEL 1

MODEL 2

LOGISTIC

LOGISTIC

COEFFICIENT

COEFFICIENT

FEMALE						0.080

***

0.063

**

AGE						-0.054

***

-0.054

***

***

-0.261

***

***

0.116

***

RESIDENCY STATUS
INTERNATIONAL STUDENT				-0.261
US RESIDENT (REFERENCE GROUP)
RACE OR ETHNICITY (NON-INTERNATIONAL)
HISPANIC AMERICAN					0.123

ASIAN AMERICAN					-0.010		-0.018
AFRICAN AMERICAN					0.030		0.028
AMERICAN INDIAN					0.080		0.079
WHITE (REFERENCE GROUP)
COLLEGES				
ARCHITECTURE					0.189

***

0.209

***

ENGINEERING					-0.077

***

-0.141

***

SOCIAL WORK					0.692

***

0.751

***

COMMUNICATIONS					0.112

***

0.073

EDUCATION					0.071

***

0.048

FINE ARTS					-0.238

***

-0.280

***

INFORMATION					0.780

***

0.815

***

INTERCOLLEGE					-0.064		-0.381

***

JACKSON SCHOOL OF GEOSCIENCES			

-0.170

***

-0.211

***

LBJ SCHOOL OF PUBLIC AFFAIRS				

0.410

***

0.439

***

MCCOMBS SCHOOLS OF BUSINESS			

1.216

***

1.102

***

COLLEGE OF NATURAL SCIENCES				

-0.707

***

-0.729

***

COLLEGE OF NURSING				0.338

***

0.563

***

COLLEGE OF PHARMACY				-2.225

***

-1.922

***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)
INTERACTION EFFECTS: COLLEGES & FEMALE
ARCHITECTURE					---		-0.115
ENGINEERING					---		0.088

*

SOCIAL WORK					---		-0.106
COMMUNICATIONS					---		0.003
EDUCATION					---		-0.020
FINE ARTS					---		0.004
INFORMATION					---		-0.091
INTERCOLLEGE					---		1.068
JACKSON SCHOOL OF GEOSCIENCES			

---		

***

-0.007

LBJ SCHOOL OF PUBLIC AFFAIRS				---		-0.111
MCCOMBS SCHOOLS OF BUSINESS			

---		

0.202

***

COLLEGE OF NATURAL SCIENCES				---		-0.058
COLLEGE OF NURSING				---		-0.284

*

COLLEGE OF PHARMACY				---		-0.510

***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)
N (PERSON - SEMESTERS)			

328114

-2 LOG LIKELIHOOD (MODEL FIT STATISTIC)		

164907.61

328114
164790.97		

Note: All Models include dummy variables for semester enrolled.
Note: Outcome is graduate with any doctoral degree, including PhD, JD, Pharm D, EDD, etc.
+p<.10, * p <.05, ** p <.01, *** p<.001 (two-tailed tests)
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TABLE 41: EXPERIENCES OF DISCRIMINATION

%

ANY TYPE OF DISCRIMINATION			

28.04

AGE DISCRIMINATION			

5.73

GENDER DISCRIMINATION
MEN			4.68
WOMEN			16.65

SEXUAL ORIENTATION (OF GBLT STUDENTS)			

43.48

RACIAL DISCRIMINATION (NON-WHITE, NON HISPANIC)			

19.23

NATIONALITY (INTERNATIONAL STUDENTS)			

17.01

LANGUAGE DISCRIMINATION (NON-NATIVE ENGLISH SPEAKERS)		

15.55
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FACULTY

STAFF

NONE

STUDENTS

GRADUATE

STUDENTS

UNDERGRADUATE

TABLE 42: EXPERIENCES OF UNWANTED SEXUAL ATTENTION BY SOURCE

MEN		

1.19

0.59

0.59

0.46

98.22

WOMEN		

2.72

0.89

2.67

0.44

94.78		
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SLEEP

TIME FOR

SELF

TIME FOR

FAMILY

TIME FOR

HOME MAINTENANCE

HOUSEWORK &

EMPLOYMENT

TO DEGREE REQS

WORK RELATING

TABLE 43: SATISFACTION WITH TIME AVAILABLE FOR VARIOUS RESPONSIBILITIES (%)

ALL STUDENTS
OVERALL					80.22

66.89

43.34

52.96

49.44

56.15

41.20

51.25

48.15

57.65

						
OVERALL DOCTORAL STUDENTS			

78.60

72.64

						
FATHERS					73.33

64.40

39.49

55.15

37.95

46.15

MOTHERS				60.71

61.54

24.11

52.89

22.77

39.29

						
DOCTORAL STUDENTS ONLY						
MEN							48.61

56.66		

WOMEN							34.26

46.54
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PARTNERED

DIVORCED

SINGLE (NM)

OVERALL			31.51

5.95

16.31

3.26

42.85

MEN 			32.76

5.29

14.82

1.92

45.2

WOMEN			30.48

6.5

17.53

4.37

40.91

MARRIED

ENGAGED

TABLE 44: GRADUATE STUDENTS’ CURRENT RELATIONSHIP STATUS
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STUDENTS

DOCTORAL

TABLE 45: EFFECT OF PARTNER OR SPOUSES’ EMPLOYMENT ON FINANCIAL SECURITY (%)

OVERALL					56.51
		
OVERALL DOCTORAL STUDENTS			

47.96

		
MEN					49.74
WOMEN					61.77

TABLE 46: EFFECT OF SPOUSE PARTNERS’ CAREER ON STUDENTS’ CAREER OPTIONS

OVERALL DOCTORAL STUDENTS			

APPLIES

NEITHER

BOTH LIMIT

STUDENT

PARTNER LIMITS

PARTNER

DOCTORAL STUDENTS
STUDENT LIMITS

		

22.52

8.16

16.89

52.43

MEN					25.58

4.86

13.68

55.88

WOMEN					13.59

13.37

14.2

58.82

ENGINEERING MEN				31.33

3.01

12.65

53.01

ENGINEERING WOMEN				8.62

17.24

17.24

56.90

SOC SCI MEN				32.00

2.00

16.00

50.00

SOC SCI WOMEN				19.23

11.54

24.36

44.87

HUMANITIES MEN				29.41

7.35

25.00

38.24

HUMANITIES WOMEN				20.48

9.64

19.28

50.60

EDUCATION MEN				30.77

5.13

20.51

43.59

EDUCATION WOMEN				7.96

10.62

13.27

62.14

PHYS SCI MEN				32.97

1.10

14.29

51.65

PHYS SCI WOMEN				15.38

19.23

30.77

34.62

BIO SCI MEN				13.33

6.67

6.67

73.33

BIO SCI WOMEN				24.39

17.07

19.51

39.02
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OVERALL				2.78

(PARENTS ONLY)

UNMARRIED

(PARENTS ONLY)

AVERAGE # OF KIDS

CHILDREN AT HOME

% STUDENTS WITH

DEPENDENT ADULTS

% STUDENTS WITH

TABLE 47: GRADUATE STUDENTS AS CAREGIVERS

12.76

1.75					

MEN				2.82

13.42

1.84

4.02

WOMEN				2.75

12.77

1.68

20.35

				

MORE FOCUSED

HAVING KIDS MADE STUDENT

AND HELPFUL

FLEXIBLE IS SCHEDULE

SACRIFICED

SLOWED PROGRESS,

TABLE 48: PARENTING WHILE IN GRADUATE SCHOOL

OVERALL				79.15

67.62

68.59

FATHERS				79.38

70.62

68.39

MOTHERS				78.95

65.04

68.75
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TABLE 49: SELF-REPORTED STRESS AMONG GRADUATE STUDENTS BY PARENTAL STATUS

PERCENTAGE SAY
THEY ARE MORE
STRESSED
THAN PEERS

OVERALL					24.86
		
PROFESSIONAL PROGRAMS			18.86
NON-DOCTORAL, COMBINATION PROGRAM		

22.53

NON-DOCTORAL, DOCTORAL PROGRAM		

36.07

DOCTORAL STUDENTS				27.29

NON-PARENTS				22.91
PARENTS					38.72

FATHERS					37.95
MOTHERS					39.38
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NEVER

7.07

AFTER EST. CAREER

OVERALL				5.39

BEFORE EST. CAREER

ASAP

WHILE STILL STUDENT

TABLE 50: THE OPTIMAL TIME TO HAVE KIDS

23.10

50.49

13.95

					
MEN				6.56

5.82

27.58

51.74

8.30

WOMEN				4.51

8.97

19.89

48.13

18.50

					
MALE PHD-SEEKERS			8.03

6.80

32.55

43.92

8.70

FEMALE PHD-SEEKERS			6.13

12.94

22.47

32.92

25.54

					
MALE CANDIDATES			10.19

7.16

30.03

44.08

8.54

FEMALE CANDIDATES			7.16

10.88

19.36

31.30

31.30

REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

145

THOSE WITH NO KIDS

25.10

41.05

22.62

18.44

NEVER (0-1), AMONG

NEVER

5.87

AFTER EST. CAREER

OVERALL					5.36

BEFORE EST. CAREER

ASAP

WHILE STILL STUDENT

TABLE 51: WHEN GRADUATE STUDENTS PLAN TO HAVE CHILDREN (%)

						
MEN					5.61

5.55

26.54

41.04

21.26

17.35

WOMEN					5.47

6.52

24.05

40.19

23.77

19.21

						
MALE PHD-SEEKERS				6.22

6.88

31.63

31.85

23.42

19.95

FEMALE PHD-SEEKERS				6.64

9.67

29.70

26.32

27.67

22.78

						
MALE CANDIDATES				9.34

4.12

31.32

31.04

24.18

19.18

FEMALE CANDIDATES				10.79

5.79

27.89

26.32

29.21

25.08

SATISFIED

PERCENT

BETTER ALTERNATIVE

NO, DUE TO

HOURS AVAILABLE

NO, DUE TO

COST

NO, DUE TO

AVAILABILITY

NO, DUE TO

YES

TABLE 52: USE OF UT CHILDCARE CENTER

OVERALL				10.59

39.61

17.55

4.9

48.16		88.89

NON PHD STUDENTS			6.45

41.94

10.17

5.08

50.85		§

PHD-SEEKING STUDENTS		17.71

38.12

20.11

5.17

46.55		86.96

PHD CANDIDATES			11.63

40.7

22.22

2.47

50.62		100.00
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LATINO/A

ASIAN

PACIFIC ISLANDER & OTHER

WHITE

BLACK, NATIVE AMERICAN

TABLE 53: INTERNATIONAL STUDENT STATUS BY SELF-REPORTED RACE OR ETHNIC IDENTITY (%)

INTERNATIONAL STUDENTS		

21.91

15.97

59.46

3.61

NON-INTERNATIONAL STUDENTS		

77.54

12.51

5.86

4.00		
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TABLE 54: INTERNATIONAL STUDENTS’ POST-GRADUATION PLANS

PERCENT WHO WOULD LIKE TO

STAY IN THE U.S. AFTER COMPLETING GRADUATE DEGREE		

68

RETURN TO HOME COUNTRY AFTER COMPLETING DEGREE		

57		
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TABLE 55: PROPORTION OF INTERNATIONAL STUDENTS WHO HAVE APPLIED TO, BEEN WAITLISTED FOR,

ALL STUDENTS		

18.66

73.72

CURRENTLY IN UT HOUSING

% OF APPLICANTS

DOWN OR ON WAITLIST

% OF APPLICANTS TURNED

OR CURRENTLY LIVE IN UT HOUSING

HAVE APPLIED

		

34.5

			
NON INTERNATIONAL		

12.19

67.62

21.02

INTERNATIONAL RESPONDENTS		

40.05

79.94

48.08
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TABLE 56: SEXUAL ORIENTATION AND GENDER IDENTITY (%)

%

NON-GBLT
GBLT

92.32
7.68
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TABLE 57: COEFFICIENTS FROM FIXED EFFECT REGRESSION MODELS PREDICTING STUDENT REPORTS OF ASPECTS OF
		

DEPARTMENTAL CLIMATE AND FACULTY RELATIONSHIPS
GRADUATE STUDENT
ALL STUDENTS

CLIMATE WITHIN

FACULTY CARE

PROGRAM
COEFFICIENT

COEFFICIENT

DEMOGRAPHIC FACTORS				
FEMALE						0.030		-0.016
BLACK						0.062		0.087
ASIAN						-0.113

*

-0.053

HISPANIC					-0.065

+

-0.002

NATIVE AMERICAN					-0.129		0.024
WHITE (REF GROUP)					---			
AGE						-0.009

***

0.001

INTERNATIONAL STUDENT				-0.194

***

-0.054

GLBT						-0.047		-0.090
MARRIED					-0.045

+

*
**

-0.031

HAS CHILDREN					-0.052		0.057
PARENTS HAVE BACHELORS DEGREE OR HIGHER		

-0.009		

0.035

YEARS IN GRADUATE SCHOOL				

-0.023

***

-0.036

-0.032

**

-0.014

+

***

FACTORS RELATED TO ADMISSIONS				
NUMBER OF APPLICATIONS SUBMITTED TO UT’S GRAD. SCHOOLS

GRE SCORE					0.000		0.000

+

PREVIOUS EDUCATION IS RELATED TO GRAD. DEGREE PROG.

0.036		

-0.002

PREVIOUS WORK EXPERIENCE RELATED TO GRAD. DEGREE PROG.

0.033		

0.035

+

CAME TO UT PLANNING TO WORK WITH ADVISER		

0.072

**

0.082

***

**

0.135

***

ACADEMIC PROGRESS IN GRADUATE SCHOOL				
CUMULATIVE GPA 					0.129
STUDENT FIT IN PROGRAM				
STUDENT SEEKING PROFESSIONAL DEGREE IN A PROF. PROGRAM

-0.017		

-0.005

STUDENT IS IN COMBINATION PROGRAM, NOT SEEKING A PHD

-0.069

*

0.020

STUDENT IS IN A DOCTORAL PROG. NOT SEEKING A DOCTORATE

-0.081		

0.010

STUDENT IS IN A DOCTORAL PROG. SEEKING A PHD (REF GROUP)

---		

COLLEGES				
ARCHITECTURE					0.184

*

0.025

ENGINEERING					0.069

+

0.047

EDUCATION					0.064		0.103
COLLEGE OF NATURAL SCIENCES - BIOLOGICAL SCIENCES		

0.111

+

COLLEGE OF NATURAL SCIENCES - PHYSICAL SCIENCES		

0.066		

0.007

COLLEGE OF NATURAL SCIENCES - HUMAN ECOLOGY		

-0.245

-0.109

COLLEGE OF LIBERAL ARTS - HUMANITIES			

0.011		

*

**

-0.009

0.027

COMMUNICATIONS					0.048		0.105

*

FINE ARTS					0.046		0.199

***

JACKSON SCHOOL OF GEOSCIENCES			

0.077		

-0.064

LBJ SCHOOL OF PUBLIC AFFAIRS				

0.192

**

0.012

MCCOMBS SCHOOLS OF BUSINESS			

0.335

***

0.307

*

0.10482

COLLEGE OF NURSING				0.14202

***

COLLEGE OF PHARMACY				-0.053		-0.019
SOCIAL WORK					0.066		0.045
COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)

---		

INTERCEPT					2.527
R SQUARED (MODEL FIT STATISTIC)				

***

0.080		

+ p<.10, * p < .05, ** p < .01,

--2.322

***

*** p < .001 (two-tailed tests)

0.0514

N						2780		2745
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TABLE 58: DISCRETE-TIME PROPORTIONAL HAZARD ESTIMATES OF GRADUATING WITH A DOCTORAL DEGREE:
		

WHO GRADUATES AND HOW QUICKLY? GRE SCORES
MODEL 1
LOGISTIC
COEFFICIENT

FEMALE						-0.1126

***

AGE						0.0751

***

INTERNATIONAL STUDENT				0.4514

***

US RESIDENT (REFERENCE GROUP)				

---

HISPANIC AMERICAN					-0.1551

*

ASIAN AMERICAN					0.1172
AFRICAN AMERICAN					0.1749

+

AMERICAN INDIAN					-0.0501
WHITE (REFERENCE GROUP)				--GPA (BY SEMESTER)					1.8519

***

GRE						--COLLEGES				
ARCHITECTURE					-1.4236

***

ENGINEERING					1.1411

***

SOCIAL WORK					-1.3305

***

COMMUNICATIONS					0.4444

***

EDUCATION					0.7105

***

INFORMATION					-2.2074

***

JACKSON SCHOOL OF GEOSCIENCES			

0.8819

***

LBJ SCHOOL OF PUBLIC AFFAIRS				

-1.4704

***

COLLEGE OF NATURAL SCIENCES				

1.7686

***

COLLEGE OF NURSING				-0.7370

***

0.4082

***

COLLEGE OF LIBERAL ARTS - SOCIAL SCIENCES (REF GROUP)

N (PERSON - SEMESTERS)			

745723

-2 LOG LIKELIHOOD (MODEL FIT STATISTIC)		

43680.80

Note: All Models include dummy variables for semester enrolled.
Note: Outcome is graduate with any doctoral degree, including PhD, JD, Pharm D, EDD, etc.
+p<.10, * p <.05, ** p <.01, *** p<.001 (two-tailed tests)
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DOCTORAL SEEKING STUDENTS

POLITICIAN

POLICY MAKER OR

ADMINISTRATOR

NON-PROFIT

ADMINISTRATOR

FOR-PROFIT

ADMINISTRATOR

UNIVERSITY

RESEARCHER

NON-PROFIT

RESEARCHER

FOR-PROFIT

RESEARCHER

NON-FACULTY UNIVERSITY

COLLEGE SETTING

TEACHER IN NON-

TEACHING UNIVERSITY

PROFESSOR AT

RESEARCH UNIVERISTY

PROFESSOR AT

TABLE 59: CAREER GOALS OF PHD SEEKING GRADUATE STUDENTS (% OF STUDENTS WHO SAY JOB IS ‘VERY ATTRACTIVE’)

								

OVERALL				44.47

46.42

11.73

19.91

32.30

34.47

13.55

13.04

14.96

10.03

										
ENGINEERING			40.62

29.29

6.97

20.57

62.38

42.86

8.37

18.51

13.16

7.66

SOCIAL SCIENCES			

60.70

48.68

7.42

19.21

19.21

38.86

13.54

6.99

13.97

15.35

HUMANITIES			52.78

75.00

15.87

16.67

10.76

24.30

19.12

9.92

15.14

7.54

EDUCATION			28.51

54.22

21.37

20.88

15.85

34.27

27.53

14.92

23.79

15.04

PHYSICAL SCIENCES			45.45

30.43

5.18

20.47

39.53

26.88

6.30

8.73

7.87

5.93

BIOLOGICAL SCIENCES		

44.32

19.32

23.86

26.97

42.70

3.41

10.11

10.23

11.24

33.71
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TABLE 60: CHANGE IN CAREER GOALS OF PHD SEEKING GRADUATE STUDENTS (% OF STUDENTS REPORTING CHANGE IN INTEREST)
PROFESSOR AT

PROFESSOR AT

TEACHER IN NON-

NON-FACULTY UNIV.

FOR-PROFIT

RESEARCH UNIV.

TEACHING UNIV.

COLLEGE SETTING

RESEARCHER

RESEARCHER

LESS
DOCTORAL SEEKING STUDENTS

MORE

LESS

MORE

LESS

MORE

LESS

MORE

LESS

MORE

21.40

11.43

26.79

								

OVERALL				33.05

29.67

14.60

30.37

16.67

14.77

16.78

										
ENGINEERING			

32.69

29.57

14.66

28.37

15.98

10.65

16.46

25.18

7.52

41.50

SOCIAL SCIENCES			25.33

35.37

17.98

32.46

16.59

12.23

14.41

21.40

8.77

20.18

HUMANITIES			33.06

27.02

11.29

47.58

19.84

21.46

15.38

18.22

17.81

16.60

EDUCATION			36.84

28.74

12.15

38.06

13.82

17.89

18.22

21.05

15.79

18.22

PHYSICAL SCIENCES			

37.30

28.17

19.76

26.88

18.58

10.28

18.58

18.18

10.36

33.07

BIOLOGICAL SCIENCES		

35.23

18.18

16.09

33.33

19.54

25.29

19.54

19.54

10.23

26.14

		
NON-PROFIT

UNIVERSITY

RESEARCHER
ADMINISTRATOR
						

FOR-PROFIT

NON-PROFIT

POLICY MAKER OR

ADMINISTRATOR

ADMINISTRATOR

POLITICIAN

LESS

MORE

LESS

MORE

LESS

MORE

LESS

MORE

LESS

MORE

OVERALL				9.28

26.93

10.50

15.09

10.20

11.48

8.59

13.87

11.65

15.33

DOCTORAL SEEKING STUDENTS

										
ENGINEERING			7.56

29.27

12.86

8.01

9.20

13.32

9.47

11.17

13.35

15.05

SOCIAL SCIENCES			

8.30

31.00

8.30

17.47

8.33

7.02

7.49

14.54

8.33

13.16

HUMANITIES			11.74

23.89

11.34

23.08

14.98

14.17

10.56

17.41

14.57

13.77

EDUCATION			

8.94

25.20

10.29

23.87

11.74

11.74

5.28

19.11

13.22

22.31

PHYSICAL SCIENCES			

8.80

24.80

9.13

9.13

8.73

9.92

10.80

9.20

9.52

11.51

BIOLOGICAL SCIENCES		

9.30

26.74

11.49

8.05

10.23

13.64

9.20

13.79

11.49

17.24
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TABLE 61: STUDENT INTEREST IN NEW RESOURCES (%)

PERCENT OF

A UNIVERSITY-WIDE GRADUATE SCHOOL ORIENTATION		

PERCENT OF NON-

PROFESSIONAL

PROFESSIONAL

SCHOOL STUDENTS

SCHOOL STUDENTS

WHO PERCEIVE

WHO PERCEIVE

RESOURCE AS

RESOURCE

VALUABLE

AS VALUABLE

52.84			

65.98

A GRADUATE STUDENT CENTER				77.65			87.3
INTERNSHIP PLACEMENT ASSISTANCE			95.16			87.3
CAREER PLACEMENT ASSISTANCE				97.16			96.22
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OVERALL					58.14

LIFE SITUATION

OVERALL CAREER AND

WITH CHILDREN

FAMILY SITUATION

WITH PARTNER

FAMILY SITUATION

TIME FOR SELF

TABLE 62: OVERALL WELLBEING (% SATISFIED)

75.95

73.80

76.54

PROFESSIONAL PROGRAMS			57.07

69.96

79.07

78.03

NON-DOCTORAL, COMBINATION PROGRAM		

58.92

75.42

66.67

78.35

NON-DOCTORAL, DOCTORAL PROGRAM		

50.82

58.06

60.00

66.67

DOCTORAL STUDENTS				58.44

78.22

74.72

75.73

				

				
DOCTORAL STUDENTS, NOT IN CANDIDACY		

56.09

73.84

65.97

75.62

DOCTORAL STUDENTS IN CANDIDACY		

65.93

84.39

84.56

76.45

MEN					63.47

78.52

--

77.75

WOMEN					53.79

74.33

--

75.36

FATHERS					42.79

77.04

75.38

77.44

MOTHERS					40.89

68.84

72.43

70.09
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TABLE 63: ATTITUDE TOWARD UT COUNSELING AND MENTAL HEALTH CENTER

WOULD FEEL
COMFORTABLE
USING UT

OVERALL				59.69
		
MEN				55.04
WOMEN				63.53
		
NON-INTERNATIONAL STUDENTS		

60.84

INTERNATIONAL STUDENTS		

55.68

TABLE 64: EXPERIENCES WITH COUNSELING DURING GRADUATE SCHOOL (%)

NO

YES,

YES,

HAD THERAPY

FIRST-TIME IN

PREVIOUSLY

COUNSELING

OVERALL					68.25		14.18		17.54
			
MEN*					80.59		8.45		10.95
WOMEN					56.67		19.18		24.14
			
NON-INTERNATIONAL STUDENTS*‡			63.07		17.28		19.65
INTERNATIONAL STUDENTS			84.55		4.09		11.36

‡ difference not explained by native english ability

REPORT OF THE UNIVERSITY OF TEXAS AT AUSTIN GRADUATE SCHOOL CLIMATE STUDY

157

WITH INSURANCE

PERCENT MEN DISSATISFIED

WITH INSURANCE

PERCENT MEN SATISFIED

WITH INSURANCE

PERCENT WOMEN DISSATISFIED

WITH INSURANCE

PERCENT WOMEN SATISFIED

INSURANCE (OF THOSE WHO HAVE IT)

PERCENT DISSATISFIED WITH THIS

INSURANCE (OF THOSE WHO HAVE IT)

PERCENT SATISFIED WITH THIS

INSURANCE (%)

CURRENT FORM OF

TABLE 65: STUDENT HEALTH INSURANCE COVERAGE

UT EMPLOYEE HEALTH INSURANCE		

55.24

76.18

8.43

76.44

8.89

75.91

8.03

UT STUDENT HEALTH INSURANCE		

20.77

43.78

28.18

45.48

28.16

41.43

28.21

NON-UT HEALTH INSURANCE		

23.84

16.58

15.13

16.8

14.62

16.14

16.14
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TABLE 66: ALLOCATION OF STUDENT HOUSING (%)

HAVE APPLIED

% OF APPLICANTS

% OF APPLICANTS

TURNED DOWN OR

CURRENTLY IN

ON WAITLIST

UT HOUSING

TOTAL					18.36		73.57		34.05
			
MARRIED RESPONDENTS			49.59		50.91		61.19
RESPONDENTS WITH CHILDREN			20.95		20.56		31.66
INTERNATIONAL RESPONDENTS			49.84		53.70		69.44		

TABLE 67: STUDENT SATISFACTION WITH UT STUDENT HOUSING (%)

DISSATISFIED

SATISFIED

DISSATISFIED

RESIDENTS

SATISFIED

UT HOUSING

ONLY

DISSATISFIED

APPLICANTS

SATISFIED

ALL
RESPONDENTS

QUALITY OF UT HOUSING		

9.12

10.22

28.01

27.85

58.41

23.89

AVAILABILITY OF UT HOUSING		

8.46

18.42

24.93

48.27

52.47

26.01
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TABLE 68: SATISFACTION WITH PARKING

%
DISSATISFIED

AVAILABILITY OF SHORT TERM PARKING

50.28

AVAILABILITY OF PARKING PERMITS		

32.71		

TABLE 69: PRIMARY FORMS OF STUDENT TRANSPORTATION

%

BUS AND DRIVE			19.92
DRIVE				30.60
BUS				37.38
WALK OR BIKE ONLY			

12.09
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FOR MORE INFORMATION
The University of Texas at Austin
Graduate School
1 University Station #G0400
Austin, Texas 78712
(512) 232-3626

